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ABSTRACT 

The Technical Assistance Base (TAB) «.as estafclisbed 
♦o provide^the National Diffusion Network (NDN) , a nationwiae federal 
effort at school iiproveient, with the technical support needed to 
help NDN aeibers strengthen their knowledge and capacities. This 
document reports on TAB'S accoaplishieats over its first three years. 
Section one gives an overview of NDH,v briefly reviews the literature 
on technical assistance, and recounts. the historical background and 
early evolution of TAB. Section two discus^aes TAB's objectives, 
assumptions, organizational struct.ilre,-and procedures. lAB' • 
achievements are described in section three, including the topics on 
which technical assistance was given, the touiber and types o^ clieifts 
served, the workshops and other lOdes used to deliver 'lAB services, 
and the level of client satisfaction with TAB. Section tiiree also 
^ives detailed lists of TAB workshops and group sessions and 
discusses TAB'S eiphasis on evaluation, leadership, rural schools, 
coordination with higher educatioli, computer utilization, and career 
education. Section four offers a brief summary of the preceding three 
sections. Appended to the report are TAB activity report for»s, a 
task analysis outline, and TAB needs assessment surveys. 
(Author/RB) 
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PREFACE 

Qn^October 1, 1977, the Jechnical Assistance Base (TAB) of the 
National Diffusion Network (NDN) was funded to provide a wide 
array of services to ND1<1 Developer/oemonstrators (D/Ds) and State 
Facilitators (SFs) to support their work with Srchool districts 

« 

across the country; Over^the three years of the project, many 
changes t\>€ijc place in TAB aS it evolved into a highly responsive 
technical assistance effort across the NDN. What was most important 
about these^hahqes w|is" that they were influenced by the people 



TAB f)ad been created to serv^— by the SFs and D/Ds who participated 
in TAB-^ponsOred workshops, sfjaring sessions, fo;ufns, and planning 
meetings. ^ 

The purpose of this report is to provide the Department of Education, 
as well as members of 'the NDN, with a profile of TAB's evolution 
an'd accomplishments over the tnree years of the project. The report 
Ms organized into four sections as described below: 

SECTION Ir^^ BACKGROUND INFORfWION 

•This section provides an overview of the National Diffusion 
Nfetwork as a nationwide school improvement effort, a brief 
review of the literature on technical assistance,, the historical 
context of technical .assistance within the NDN, and a brief 
background of TAB*s early evolution as a technical assistance 
/ system. 



SECTION II: W TAB APPROACH 

This section describes the project's objectives as well as 
the assumptions wIrFekauided the organization and delivery 



of technical assistance services in the TAB system. The 
collaborative structure of the project is described as well 
as tfie procedures which characterized the various phases of 
technical assistance activity. 



This section, organized according to key questions, provides 
an account of TAB's accomplishments over the three-year funding 
period. Four areas are examined: a) the areas in which technical 
assistance was provided;" b) the number and types of cHients 
served: c,) the different modes of delivery used in providing 
services; and d) client satisfaction with services. This section 
also provides a detailed list of the workshops and ^rou\: sessions 
sponsored by TAB during the contract period, and a description 
of major systenv thrusts. 

SECTION IV: REPORT SUMMARY ' \ 

This, final section summarizes the information detailed in 
Sections I , U, and III . * 



SECTION III: TAB'S ACCOMPLISHMENTS 



SECT I on I ■ 

Background Information 

the national diffusion network 

technical assistance: 

what the literature tells us 

technical assistance and the ndn 

the technical assistance base-- 
its early evolution 



/ 



THE NATIONAL DIFFUSION NETWORK (NDN) 

Federal acknowledgement of the magnitude and complexity of modern school 
improvement needs led to the passage of the Elementary and Secondary 
Education Act of 1965. Through this act, billions of federal dollars 
became available for the first time to support the develo, ent, improvement, 
and dissemination of educational programs. Eligible recipients of these 
funds included educators in bath the public and non-profit sectors, at the 
elementary and secondary levels, in state departments, and in other edu- 
cational institutions and organizations. 

Massive federal investment in educational change led quite naturally to 
a concern for making effective programs a^nd products available for more 
widespread use in the education community. Equally concerned with errtur- 
ing the quality of programs and products to be disseminated, the Office 
of Education (OE) established the Dissemination Review. Panel (DRP) in 
1973, which by 1975 included representatives from the National Institute 
of Education (NIE) and is now known as the Joint Dissemination Review 
Panel (JDRP). Today, the JDRP is responsible ^or assessing and certifying 
the effectiveness of educatiisnal programs and projects that claim to 
produce significant improvement in the students and/or schools they serve. 

During the^970s it became increasingly apparent that information alone 
about exemplary practices was not sufficient to induce growth and change 
in educational organizations. This realization led to the emergence of 
dissemination and utilization (D&U) networks that began to attract 
considerable attention as potentially powerful vehicles for organizing the 
transfer of effective innovations among local education agencies (LEAs). 
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These networkswere characterized by the spredd of product'; and oractices, 
the professional development of educational practitioners, the building 
of local self-renewal capacities, and the improvement of communication 
among the diverse groups and agencies that comprise tfie educational 
system. . ' ' ^ 

The most notable of these D&U networks was the National Diffusion Network 
(NDN). Established in 1974 with Title III, Seclion 306 monies, the NDN 
was designed as a nationwide system to help local school districts find 
out about and adopt JDRP-approved projects. Its purpose was not to impose 
change, but to make programs and products easily available for consider- 
ation by public and private schools. Essentially, it allowed some of the 
best locally developed programs in the nation to be shared across state 
lines. 

As the NDN evolved into a highly effective delivery system for school , 
improvement^ it became clear that it was characterized by certain under- 
lying assumptions: 

— active promotion of cDRP-val idated innovations as 
prerequistte to widespread adoptions; 

--"demonstration" as a necessary component of develop- 
ing adopter interest in transferring knowledge; 

--adoptiern as a highly interactive', personalized 
process ; 

--emphasis on local choice thro jh a match between 
local need and the wide array of available programs; 

" —adaptation (while retaining essential program elements) 
as a necessary (component of developing local commitment 
✓ and ownership-. 
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terfals and technical support to sustain adof>tions; 



—minimal "red tape" for local districts to become 
involved iri school improvement; and . 

— nationwide 4eli very , accountability, and quality 
control . 

State Facilitators (SFs) and Developer/Demonstrators (D/Ds) are the key 
actors in the NDN who bring these characteristics to life. Located in 
each state and knowledgeable of local needs, SFs make schools aware of 
available JDRP-approved programs and help them select those that best 
address their program improvement objectives. To accomplish their 
mission. SFs must possess a wide rar>ge of "linker" skills to facilitate 
needs assessment, program selection, and replication. 

D/Ds support the matching process by providing information, training, 
materials, and advice to LEAs interested in adopting their programs. D/D 
services also include follow-up and trouble-shooting assistance both 
during and after program installations: It is particularly significant 
that D/Ds work with schools on a peer level -educator to educator, teacher 
to^ teacher. T^is reduces to an essential degree, the communication 
breakdowns that often occur during the program installation process. D/Ds 
must possess an array of skills to effectively package and communicate 
their programs' key elements to train LEA staff; they must also have a 
thorough understanding of the monitoring and support processes needed to 
sustain successful program instS»l lations at the local level. 

The 1977 study of fhe NDN substantiated the K:itwork's effectiveness in 
Stimulating large-scale school improvement nationwide. The ^s^tudy indicated 
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that meaningful change occurs as a process, not as an event, and that 
directed personal inte^^vention is by far the most potent technical sup- 
port resource for (and possibly a necessary precondition of) directed 
change. The study also found that opportunities for professional growth 
were important incentives in the change process, both for ising the 
developers and their staffs and for the''teachers using their programs. 

Viewing the NDN as a national strategy for school improvement is a 
necessary orientation for understanding the type of TA system that would 
help the Network achieve its maximum potential. Since its inception, the 

4 

N'DN had been characterized by its acceptance (and, indeed, encouragement) 
of a variety of change strategies; by its commitment to personalized 
intervention; by its support of a broad range of program offerings; by its 
attention to building relationships with other information and support 
networks and funding programs; and by its strong support for and encourage- 
ment of field-based change efforts. In addition, the actual experiences 
of D/Ds and SFs over the past half decade told us a lot about the kinds 
of approaches that make the change process work--these experiences provided 
clues for identifying the kinds of technical assistance support that would 
enable them to do their jobs more effectively. 

In summary, the nature of a TA system for the NDN had to start with the NDN 
itself, and with the range of tasks D/Ds and SFs accomplish to make the 
NDN a successful school improvement program. These elements formed the 
backdrop for the TA system described in this report. 
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^ . TECHNICAL ASSISTANCE: WHAT THE LiURATURt TELLS US 

LiLerature findings also provide a j<^fefu1 orientatioi. for viewing the 
approaches and the accomplishments of the NDN's technical assistance ^ 
project. Basically, the variety of perspectives which the literature 
gives to those of us who are involved in lA efforts lerri? poherence 
and credibility to our work. In this section, we summarize useful 
findings that relate to three essential aspects of a TA system: i) its 
definition and posture; 2) how it is organized, and 3) its processes. . 

Definition r dPosture ^ 

Change is not a discrete ohenomenon, but rather a proces5--a series of 
* planned transactions occurring over time and resulting in certain 
specif^'ed (or unexpected) outcomes. In this vein, technical assistance 
can.be viewed as a dynamic change process that links nroviders of 
service with -^rotential users for the purpose of ''producinq positive 
effects in targeted skill or task areas. Gallagher (1974) defined 
technical assistance as "help from an outside agency designed to improve 
the competen-.e of educational sdrvice delivery personnel by increa'sing 
their management," organizational or program skills,, and/or their available 
information relative to their multiple task of educational service 
delivery." Technical assistance, then, is specialized help, and the 
purpose of a technical assistance system is to trassfer that specialized 
help from one place to another (Stedman, 1974). 

The posture that a TA system assu.es defines the various stances it may 
take in articulating its services to clients. Harris et al- (1979) suggest 



thdt' the. posture of a technical assistance aqoncy can be viewed as points 



on /various continua. Some pertinent continya-^re reviewed below. 

• rioact<.ue/^faotu'e--a TA agency may view its primary respon- 
sibiUty as being reacti^ to client-initiated requests as 

■ they are received; on the other end of the continuum, TA ^ 
servllce providers may view themselves more proactively and 
take Ihe initiative in identifying client needs or problems. 

• 'Advocac J /nciitAollty— from a philosophical perspective, TA «, 
agencies may choose to act as advocates for the client groups 

they serve or remain neutral with respp^ to promoting 
legitimate client pursuits and/or relationships with the fund- 
ing agency. 

' • Iatc:-tna£/ex-teinae--TA agencies may emphasize the use of internal 
staff to deliver services or depend mainly on external con- 
sultants contracted for specific assignments; most TA agencies . 

• copibine these approaches, given such consideratiOAs as budget, 
staffing, and service needs. 

* 0 Comynehmuvi/liiiHti>d 4c-iv{cci--the service options offered by 
a TA agency may address a wide range of client needs or focus 
on very specific types of service; this orientation is influ- 
enced by the funding agency's view of services as well as 
budget and staffing constraints. 

• r^isonnUz(id/imp'iM-iP^-izi'd--J^ systems vary in the extent to 
which they place a h- value on interactive TA and building 
relationships acro" . lient system. 

Where a TA agency places itself on each of these continua determines its 

view of the client, its view of itself, and the parameters of the services 

it is prepared to offer The posture of a TA system, thus, significantly 

influences?||OW a TA system is organized and the processes used to plan 

and deliver services. 



Organi za ti onal .Pg.Lsjectvves' 
Structurally, a technical assistance system has unique organizational 
characteristics. The system's basic purpose is Lo achieve the transfer 
of information/skills within the larger system that it serves. It is 
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continudlly networking among individuals, agpucies, organizations, and 
resources in order to link cTient populations with various configurations 
of services and product delivery systems. Thus, a technical assistance 
system could be viewed as a communications network in that th-e energies 
of the system are continually directed toward initiating and maintaining 
coiTimuni cation around client needs and the strategies that effectively : 
address these needs (StedrQan^,1974) . 

Literature relevant to TA structures is just starting to emerge. Coupled 
with earlier research on planned change, however, this new knowledge does 
provide specific insights appropriate to the organi zatiqna^l aspects of 
tachnical assistance. 

The dynamic nature of technical assistance systems suggests a complex 
organizational perspective. For such structures to remain purposeful 
and focused, organizational literature suggests that there must be 
integration (Ackoff & Emery, 1972); -that is, system members must asso- 
ciate with the structural parts of the system, and the parts must relate 
to the whole (Blau & Scott, I960). Mo-eover, the intensely interactive 
nature of a technical assistance system requires interdependence across 
system participants. Moore (1977) cites a high degree of interdependence 
among the membership of six educational technical assistance groups 
performing a variety of complex tasks where procedures were almost always 
in the process of development. 

Geographic dispersion and the need to expand both influence the organi- 
zational approaches of TA systems. Resultant issues are often linked to 
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centralized vs . ^liecentral ized organizational concerns c^nd the benefits 
and probi"*nis associated with each. On the centralized side, a program 
staff located in one place is less costly and allows decision-making, 
problem-solving, communication, and monitoring of activities to occur 
through face-to-face discussion without elaborate managerial procedures 
(Moore, 1977). Accessibility, however, is crucial to Postering change 
effectively (House, 1974; Louis & ^>ieb^, 1S79; Rothman, 1974), and 
TA systems must, therefore, often expand to serve geographically dis- 
persed sites. For such systems, an organizational approach that combines 
the efficiency of centralized coordination and administration with the 
benefits of responsive regionaV services is highly appropriate and 
desirable (Lachat & Musumeci, 1979). 

A basic consideration in orga. sizing ipeinbership within a TA system relates 
to who delivers the services--the interr'^"! staff, or external consultants 
who are brokered for specific tasks. Stedman (-1974) designated these 
alternatives as "proximal" (internal) and "distal" (external) technical 
assistance. A proximal design is less costly and ensures more control 
over the context and quality of the technical assistance that is delivered; 
however, it is usually less responsive and more restrictive in terms of 
available competencies. A distal system is more costly and harder to 
control, but provides a talent bank of competencies that can be quickly 
accessed in response to a great variety of client needs. ClionL and 
staffing characteristics, budget parameters, and the orientation of the 
funding agency are major considerations influencing the extent to which 
most TA systems reflect di.tal/proximal orientations. 

1-8 
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Whatever combination of internal /external service structure is used, 

a TA system must dl^o qfve attention to the credibility of its leaders 

and staffing resiDurces. Clients Uarn most from ''infliientials" in their 

field and from people with whom they feel easy rapport (Watson, 1966; 

Becker, 1970). Have^.ock (1969), Sieber (197?), Glaser (1 973), and Hall 

& Alford (1976) have all emphasized the importance of the personal 

qualities of individuals who l^^ad change efforts. Qualities that have 

been linked to effectiveness include: 

competence - perceived expertise and reliability 

of professional credentials 

autonomy - degree of sel f-di rectedness 

reputation - previous history of success 

trustworthiness - perceived sensitivity^to needs and 

interests of others 



openness - ability to communicate in an open, 

^ straightforward and candid manner 



/ 



compatibility - social behaviors appropriate to/the 

system 

Thus, the credibility 3f a TA system is enhanced by the personal attri 
butes ^ iVs"^ leaders as wel) as^^the use of sta/f and consultaTTts who 
are '^valued by the client group. Comprehensive TA sy#.tems require strong 
leaders who create and maintain internal operating units that function 
in overall harmon> with the purpose of the system, who create clear 
directions and set clear limits, who draw together appropriate staff 
and resources^ and who are regarded as the legitimate interpreters of 
the system (Lachat & Musumeci, 1979). Moreover, collaboration within 
TA systems requires individuals who are not experiencing Vole overload" 
in their organization an4^can give the effort priority status (Gross & 
Mojkowski, 1979). 
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Regardless of its overall organisation, it*is quite clear that the 
formation of a technical assistance system thrusts upSn its membership 
a complex. set of managerial tasks that reflect the |T^ressdng and often 
conflicting demands of multiple constituencies. Decision-making within 
TA systems occurs at varying levels; consequently, the development of 
mechanisms for resolving th^ claims of members for roles in decision.- 
making is critical to effective functioning (Moore, 1977). Given the 
fact. that the previous primary experience of technical assistance staff 
members may have been in individual, developmental or action-oriented 
projects, adjustment to these complex managerial tasks is'^a key deter- 
minant of organizational viability in a geographically dispersed TA vt 
system. Thus, if is helpful to membership if the distribution of 
responsibility is recognized and accepted so that productive work can 
occur and conflicts can be avoided (Strauss, 1969; Milesrl969). 

,4 

In sunimary, the structure of a TA system is heavily influenced by the 
dynamic and highly interactive natur4 of the system itself as well as 
the larger system it serves. Roles are multi-dimensional, functions are 
interrelated, decision-making must occur at varying levels, and the 
overall organization must be continually responsive to the changing 
needs of the client group it serves. Structural considerations in 
combination with the posti/re of the TA agency determine pattejyis^. 
jnteraction and provide the foundation for the prtfcesses that character- 
ize how the TA system operates. 
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Technical Assistance Processes 



When viewing, technical assistance as a change process, it is helpful 
to consider the components or^ dimensions of this process. Paul (1977) 
provided a useful, framework for describing the actions of change pro- 
grams by citing three dimensions: 

1) AcAxviXle^--ener^2^ expended to bring about change 
(e.g., identifying the concern, diagnosing the 
need, organizing responses to the need, conveying 
information, etc.) 

2) Mac(e--the means by which activities are conducted 
(e.g., tace-to-face interaction, materials di.stri- 
bution, etc.) ; and 

3) Ftcf^aencd/— the number of activities (e.g., daily 
^ interactions, monthly transactions, etc.) 

Applying these dimensions, the tecHnical assistance change process can 

be defined as 1) one or more activities conducted through 2) one or 

more modes of communication and taking place iiJ 3) varying intervals 

over a period of time. Insights from the literature with respect to 

their dimensions are described below. * 

Acti vi ties 

— ^ 

The activities associated with change efforts have been discussed widely 
by many investigators. GTaser (1976), in his summary of knowledge 
utilization research, contends that while. there are differences in the^ 
terminology of change activities, the similarities are more evident. 
That is, nearly all begin with a need or a concern (a discrepancy between 
the ideal and practice); all proceed to a diagnosis or clarification 
stage; all consider the importance of creating alternative courses of 
action; all describe an implementation or action phase; and all emphasize 
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a follow-through period. The more effective are aVso concerned with 
evaluation, process improvement, and self-renewal. 

^ese parallel activity phases have also emerged in the literature of 
technical assistance. Moore, Schepers, Holmes^and Blair (1977), for 
example, speak of a*jregularized ^process of assessment, delivery, and 
reassessment in their in-depth analysis of organizations involved in 
TA efforts at the school /conimuni ty level. Reynolds ( i974) describes 
a paradigm that integrates three phases of technical assistance activity: 
planning,, delivery, and regular .follow-up. The program staff of the 
Technical Assistance Delivery Sys'tems (TADS> has detailed a systematic 
technical assistance cycle consisting of a) program planning, b) needs 
assessment, c) technical assistance agreement, dj^delivery, and e)eval- 
uation (Stedman, 1975; Lillie & Black, 1975; Trohanis & Jackson, 1980). 
TAB itself has posited a five-stage technical assistance process: 
?.)/needs sensing, b) needs profiling, c) program delivery design, 
d/ del |very,^nclte) follow-up (Lachat & Musumeci* 1979). Finally 
researclie-s' such as Deno (^975), McCarthy (1975), Chalfant (1975), and 
Johnson (1975) have described similar multi-phgsed activities for 
technical assistance systems in special education. 



From studies such as the$e, it is apparent that chsrige activities-- 

including those of a technical assistance agen';y--fol low coherent 

patterns organized around three strategies: 

1) P'!crfe^iueA(/--needs are assessed ^nd/o-' sensed, a planning 
phase clarifies the needs identifiid, and alternative 
courses of action are projected, oftfen involving client- 
agency negotiations, agreements, or contrasts; 
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2) V(dZivtMf-- services are provided through a variety of 
delivery mechanisms, either by a "talent bank" of con- 
sultants or internal staff; and 

3) Po^tdQlivQAij" services are monitored/eval u^ned to determine 
satisfaction^ worth, and impact; needs ajre reassessed; and 
clients are provided with ongoing suppor^ in the adoption/ 
adaptation of the skill s/te"dt«3iques learned.*^ 

Also apparent from these studies is that the activities are not con- 
ducted in isolation, i.e., apart from user needs, concerns, and readi- 
ness. Emv^ick & Peterson (1978), in their synthesis of five key 
educational dissemination studies discuss the role of the user or 
client in light of change activities. They note that as the process of 
change unfold^, activities will be differential^ effective depending 
upon how the^ are synchronized with evenl^s and concerns within the client 
system. 

This finding is further supported by several other lines of research 
(Culver & Hoban, 1973; Hall & Rutherford, 1975; Hall & Loucks, 1975). 
Hall and Loucks' Concerns Based Adoption Model (CBAM) offers particular 
insights into how activities should be conducted given a client's stage 
of concerns about an innovation (change). The model established empiri- 
cally^ derived levels of concern that are matched with actual levels of 
innovation usage; the CBAM data indicate that as an innovation is 
introduced into a school system, clients move from very personal concerns 
about how the innovation will affect them, through task-oriented concerns, 
to concerns about the consequences of the innovation. These concerns, 
in turn, influence how the innovation is subsequently used. The important 
point is that change activities or interventions can alter the decisions 
made about continuinc! the innovation. These decisions can be positively 

/ 
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influenced if l^e ass'istance activities are timed and keyed to the 
clients* levels of concern.^ 

The significance of these findings for a technical assistance agency is 
two-fold. First, frofn a broad systems perspective, the agency should 
recognize that each client operates within thg confines of a larger 
system and that s/he will have varying levels of concern about that 
system. Second, from a dissemination perspective, the technical assis- 
tance agency should recognize that it is an innovation in its own right, 
and, as such, will engender certain overall concerns among clients as to 
its p*fpbse, role, and function. Moreover, the deliverables of the 
agency--the "whaf'of service--can be vfewed as innovations that will 
create a variety of concerns that evolve over ti^e as well. In light 
of such considerations, it is incumbent upon the technical assistance 
agency^ to plan and conduct activities that are consistent and congruent 
with the current perspectives of clients in terms of their concern with 
both the targer system and the technical assistance agency itself. But 
it is also incumbent upon the technical assistan^.e agency to anticipate 
emerging concerns among clients who have progressed to more advanced 
levels of use. 
Mode 

The mode of chan/e refers to the procedures by which activities are 
carried out and is espWiaily pertinent to the delivery phase of the 
technical assistance. These procedures encompass at least two dimen- 
sions: 1) ^ fa ce-to-f ace/materials di mension, which spans the continuum 
from direct personal intervention involving a tuo-way dialogue between 
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the change agent and client to a one-way "casting-out" of information 
via print or other hard media; and, 2) one-to-one/g roup contact, ranging 
from intensive individualized consultation to encounters involving 
several people in a training or workshop setting. Where an agency falls 
on these dimensions is dependent upon several factors, including the 
numbers and locations of clients requiring specific technical assistance 
or informat^ioh, immediacy of the need, the type of activity being con- 
ducted, the message b^ng conveyed, the intended impact, the cost, and 
the overall posture and structure of the agency. 

A review of th^ technical assistance literature reveals that most TA 
agencies rely on a variety of delivery mechanisms: Reynolds (1975) 
describes consultation, training, technical reports, and the use of 
newsletters as techniques utilized in special education technical assis- 
tance systems.^ Similarly, five mechanisms are identified by Moore et al_. 
(1977) in their study of agencies working with -schools and communities: 
a) structured experiences (eTg., workshops), b) over-the-sh'oulder assis- 
tance, c) modelinq, d) materials provision, and e) indepehdent intervention 
(actually doing the task for a project, e^^., preparing an evaluation 
design). Moore and his col leagues note that ef fectiveXochnical assistance 
agencies tend to minimize instances of direct independent intervention 
since this delivery mode creates dependency on the part of the user. They 
further indicate that face-to-face assistance is the most effective way 
to bring about change. 

Three broad categories of delivery modes were highlighted by Lillie and 

t 
/ 
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Black (1975): 1) in- field assista nce-- face-to-face encounters taking 
place at the project site or during confereifes •, in-ho use a ssi stanc e-- 
telephone consultation, written reviews or critiques, or general activi- 
ties in which the technical assistance aqency does not travel into the 
field to perfov-m services; and 3) in-print assi stance--the provision of 
materia' resources, e.g., monographs, annotated bibliographies, brochures, 
flyers, etc. As was the case with Moore et aj . , these authors also 
contend that the most frequently requested and subsequently used delivery . 
models face-to-face consultation. 

In addition to general forms of on-site consultation, Lundholm (1975) 
describes two unusual consultative arrangements: 1) site visits -- 
"friendly" evaluations wherein a technical assistance team conducts a 
program evaluation through constructive consultation forums with the 
project sta-tf; and 2) pj^o^j ect_advoca^te s - - a n informal system of consul- 
tation where professional advisors/counselors arc assigned to projects 
and act as sounding boards for staff ideas, generally seeking to promote 
th^legitimate pursuits of the project. Lundholm also lists publica- 
tions, materials development, and linkages (of the client to another 
resource system) as alternative delivery modes used by the Leadership 
Training Institutes in Special Education. Sirni 1 ar trjlti-dimensional 
delivery modes are identified by Harris et a K (1979), Lachat & Musumeci 
(1979), and Mann U975). 

Considering these studies, it is intere-^ting to observe that iri no 
instance has there been a clear delineation of which delivery modes 
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work best under which circumstances (e.g., is an on-site consultation 
arfd/or a workshop the best delivery rpode for building capacity?). 
Indeed*,* recent research suggests that ''what is besf may be highly 
contingent on the client, situation and stage of change (Rosenblum & 
Louis, 1979; Hood & Gates, 1978), One messaae is clear, however: 
direct personal intervention--either individual or aroup--is necessary 
to the change process. , Not surprisingly, this message finds much support 
in the general change literature. Emrick 1 Peterson (1978), in their 
review of several major educational change efforts, conclude that both 
face-to-face and telpphone contacts produce much stronger consequences 
than any other approach. It must be -pointed out, however, that despite 
the importance of personal contact, the technical assistance researchers 
also feel that well-prepared written and audio-visual materials are 
extremely useful tools. It seems apparent, therefore, that the use of 
certain technical assistance modes is not an either/or decision between 
face-to-face or materials usage; rather, a combination of these modes 
appears to result in productive outcomes. 
£re£uency 

The notion of frequency involves three interrelated questions: how 
often; how many, and wh^n activities should be conducted. Unfortunately, 
as Paul (T977) observes, while the question of frequency is important, 
It has received little attention in the literature on change. Similarly, 
there'has been a dearth "of information on this topic in' the technical 
assistance literature although investigators such as Stedman (1975), 
Trohanis (1975), Deno (1975), Moore et aj_. (1977) and Emrick & Peterson 
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(1978) have offered certain insights. For example, a review of this 
research reveals such statements as, "frequent contact between the TA 
agency and client is important" ; "the tempo of the TA staff is critical 
to successful change"; "a regular cycle of assessment and reassessment 
is necessary"; "a rapid response or quick turnaround time to a call for 
help is paramount"; and "an organized program of follow-up services is 
crucial." The lack of specificity in these statements is seen less as 
an indictment of the technical assistance research than an indication 
of the relatively recent development of TA as a chfr^e strategy in which 
frequency factors have not been thoroughly explored. 

From the general descriptions of technical assistance frequency provided 
in the literature cited above, certain specific statements can be made: 

1) The successful utilization/implementation of capacity 
building services requires a sustain ed program of 
tec/inical assistance intervention; 

2) Short-term or "one-shot" technical assistance services 
will not produce the type of change .required, and 

3) The number of technical assistance services provided 
should be balanced, in light of the client's work 
responsibilities. 

Frequtncy, therefore, is no less important to technical assistance than 
activities and modes. And, as these other two processes, frequency 
depends upon the type of activity being conducted, the purpose o^ the 
TA services, the cost, and the posture and structure of the technical 
assistance agency. 

in summary, techfiical assistance processes can be described in terms 
of three organizing dimensions: activities, mode, and frequency. 
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Activities cover a broad range of preoeli very, delivery, and post- 
delivery techniques and are conducted with the user in mind. In this 
regard, the nature of the user-agency interaction is influenced by user 
concerns about the larger system as well as concerns about the technical 
assistance agency itself. Most technical assistance agencies rely on 
multi -dimensional service modes, but the literature hai^yet to define 
which delivery modes work best under what circumstances. Frequency of 
service delivet^y is also an important dimension Df technical assistance 
but, like mode, has not been extensively explored in the literature. 
Finally, all of the dimenbij.is are highly interrelated, and the selection 
of a particular configuration of activities, modes, and frequency is 
contingent upon specific configurations of client needs, cost, intended 
impact, and individual user levels of concern. 

Since recent research on the c^^^nge process has dent?nstrated Lhe exis- 
tence of many interaction effects, i4; seems highly unlikely that simple 
"rules of thumb" based on gross generalization across different TA 
situations will provide many sacisfactory, efficient "fits" between 
specific configurations of TA interventions and specific client needs/ 
C'jtcomes. In this complex and very real TA delivery situation, few 
thi-ngs can substitute for great and cont^'"uing sensitivity to the 
current and potential rieec. of various clients, highly relevant exper- 
ience and skill on the part of TA deliverers and managers, a continuing 
ability and commitment to s-ense and evaluate the efficacy of TA efforts 
in specific contexts, and to communicate the "lessons learned" throughout 
the TA organization. The TA system must be adaptive to dynamic client 
needs to be effective, and it must learn from its own TA experience to 
be efficient. , 
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TECHNICAL ASSISTANCE AND THE NDN 

In its first year, the NDN operated without an organized technical 
assistance (TA) structure. One of the *)enefits of this mode was that 
it allowed for the internal development of new roles and relationships 
among participating agencies. For example, D/Ds and SFs met frequently 
to discuss common needs and problems, drawing upon the expertise and 
leadership within the Network. This effort to share the outcomes of 
individual approaches and strategies contributed g'^eatly to the ,.now- 
ledge surrounding the comparatively new concept of dissemination/ 
diffusion. 

OE recognized, however, that while SFs and D/Ds brought many skills and 
competencies to their positions, many needed additional training to 
acquire new understandings and to expand their existing skills into 
new areas. During 1975-76, an eicih teen-month technical assistance con- 
tract was awarded to the Far' West Laboratory for Educational Research/ 
c.d Deve''opment (FWL). The FWL project was multi-faceted, and was* 
intended to provide technical assistance and support services to NDN . 
participants and relevant agencies within OE. The activities carried 
out by FWL during the contract period included: 

• Publ<coLtio\is—the preparation and distribution of materials 
describing the NDN and its activities to the Division of 
Educational Replication (DER) and NDN projects. 

0 Ccmmu>Uca^on--di vising means to share NDN news with the 
Network's scattered projects and keep them informed of 
related resources. 

t Uai40K--creating linkages with other federally sponsored 
dissemination agencies in order to exchange information 
and to form a base for later cooperative activities. 



r 
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§ Individual and G^oup /Uiatancc-conducting a broad rcnge 
of support activities, at first limited to NDN projects and 
later expanded and refined to include special assistance to 
Title I projects. 

These early activities were highly experimental and reflected the evolving 
nature of the NDN as a school improvement effort. Guiding all of these 
activities, how'eyer, was thq conviction that technical assistance must 
complement and strengthen (rather than dominate and control) t^c client. 

The composition of -the NDN changed considerably during its third year. 
Previous cooperative arrahg^ents between NDN participants were severely 
affected when tae Section 306 funding that had supported NDN, SF and D/D 
activities was terminated, and Network participants were again left to 
secur/ whatever technical assistance and linkage support they could from 
the/r own fiscal resources. However, a more limited contract was awarded 
to FWL to provide materials useful to NDN grantees, and during mid-1976, 
DER conducted a survey of D/Ds and SFs to determine their TA needs and 
preferences. The survey concluded that 1) a distinction should be made 
between the provision of materials and the provision of personnel resources 
to OF dissemination contractors, and separate delivery systems should be 
provided; and 2) no single organization had the ability to provide the 
contractors with the full range of assistance required. 

In October, 1977, two separate technical assistance contracts were com- 

o t 

■peted and awarded. The ED Material s/Support Center at FWL was given 
primary responsibility for the production of a wide range of materials, 
while the "technical Assistance Brokerage (later changed to Base) project 
(TAB) of Capla Associates, Inc. was responsible for providing a wide 
range of technical assistance service support to NDN participants. The 
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early e\(olution of the Technical Aysistance Base is described belowv 

THE TECHNICAL ASSISTANCE ^SL (rAB)-ITS EARLY EVOLUTION 

As it was originally conceived, the Technical Assistance Base (TAB) was 
intended to fulfill a linkage role, matching identified human resources 
■in various skill areas to the service needs of NDN participants. In this 
sense, the RFP which solicited a technical assistance contract for the 
NDN viewed technical assistance primarily as a reactive function, with 
the TA agency brokerinn services requested by clients.* 

Organizationally, TAB was the product of six agencies working together 
as a Consorlium.-" This organization combined the experience of five 
agencies having histories of NDN activity with the expertise of an exter- 
nal educational research and consulting firm, Capla Associates, Inc. 
Capla functioned as the prime contractor and Central Service Unit (CSU) 
with the other five agencies acting as Regional Service Units (RSUs). 
This organization thus combined the efficiency of centralized adminis- 
tration witp the benefits of regional responsiveness. It also established 
a very strong collaborative basis -^or organizing technical assistance 
services for the NDN. 

'During its first year, TAB was effective on many fronts: a bank of 
human resources was created; client needs were individually assessed 



*Also during TAB's first year of operation, a subnetwork of 21 Title I 
Projects received technical assistance through a subcontract with the 
NETWORK, Inc. This Title I Support Service Project (TISS) emphasized 
networking activities with the uliunt group and a proactive service 
approach. 
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and categorized; and mul li -faceted technical assistance was provided 
to a broad range of NDN members. Specifically: 

• A Resource Bank of 250 consultants was established with 
114 'of them (46%) used by NDN SFs and D/Ds over the 
year. Reflecting the NDN*s long commitment to Deer 
sharino, NDN members formed one third of tne Resource 
Bank. 

• TAB provided tecjinical assistance to 114 different NDN 
members. Tne average client used the system about three 
times: There were 369 individual requests for TA, and 
demands were particularly high in communication and 
planning/organization skill clusters. 

• Sixt^-two percent of all TAB technical assistance involved 
faceH^Tface encounters between clients and consultants; 
l^was provided through phone discussions and 24% involved 
wntten material. Most TA (58%) was provided on an indivi^ 
ual basis, although 26% was provided through small group 
activities and 16% through large grouD events. 

tab's first year also provided many insigfits that led to significant 
improvements and refinements during subsequent years. On a global 
level, some of the changes reflected the multi-faceted nature of the 
NDN itself as a delivery system concurrently concerned with dissem- 
ination, staff development, school change, and ir)«proved student 
performance at adopter sites. On a client level, TAB was dealing with 
the need to organize systematic TA support mechanisms which would be 
responsive to the expanding tasks of SFs and D/Ds. In short, evolu- 
tion in the TAB system reflected the project's response to several 
concerns: 

• the need to define more specifically NDN TA concerns in ttie 
areas of evaluation, public relations, management, and 
computer technology. 

• the need to design more coordinated lAVesponses across the 
TA system in areas of high concern to NDN members. 
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• the need for stronger internal p1anning/communicaJ;ion 
processes among TAB, RSUs and the CSU in order to 
interrelate individuaKcl ient needs/priorities , 
regional needs/priorities, and national needs/priorities, 

• the need to provide ways within TAB of drawing upon the 
expertise and experience of D/Ds and SFs as a basis 
for directing the growth of the NDN from within. 

r 

TAB'S response to these needs and concerns occurred on both organiza- 
tional and programmatic levels. 

Organizationally, a systems orientation vih^ emphasized to reinforce 
interrelationships among TAB's service Unit^. A series of intensive 
planning/sharing meetings involving RSU and CSU staff were conducted 
to strengthen communication and progfam integration across the project 
system. In^terms of service de1iv,ery, RSU fupctions shifted from 
reactive brokerage to proactive programming of services, and the TAB 
needs assessment which had been based on a generic linker skills 
taxonomy evolved into a task-based instrument that targeted specific 
NDN tasks. TAB technical assistance was organized around broad con- 
tent areas' that linked the system .ogether programmatically and pro- 
moted idea-sharing across the regions. This shift away from pure 
bickering to progranming was illustrated by the workshops, products 
and ongoing technical assistance programs that were targeted by TAB to 
such areas as evaluation, leadership, and public relations/marketing. 
In Addition, regional conferences and forums were sponsored to allow NDN 
members to discuss common concerns and priorities. Efforts were also 
initiated to explore^ollaborltive possibilities witH other agencies 
such as Regional Offices of Ettucational Programs (ROEPs), Regional Ex- 
changes, and Regional Labs. [ 



During a fifteen-month 'fe'rTod between October 1978 and December 1979,' 
it became clear that shifts in the TAB approach were being paralleled 
by increased client use of the system. During this time, ove)^370 
consultations occurred and over 60 workshops were sponsored. In terms 
of personal (one-to-one) consultations and workshops , 'average client use 
of the system increased five-fold; S2% of D/Ds and SFs made use of TAB's 
technical assistance services. TAB activities also involv~fed over 170 
individuals representing SEAs, Regional Labs, ROEPs, USOE, and LEAs. 

TAB'S early evolution laid the foundation for its transitfon from a 
reactive regionalized technical assistance brokerage to a comprehensive 
proactive TA support system for the NDN'. What guided this transition 
was TAB'S commitment to the principles^ wiviieh shaped the NDN since its 
inception--open communication, responsiveness, and cooperative sharing 
among peers. This commitment is evidenced by the activities and 
accomplishments of the project which are described in this report. 
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SECTION II 
The tab Approach 

• project objectives 

• assumptions about technical 

assistance 

• organization of the project 

f technical assistance operations 
procedures 
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PROJECT OBJEJ^TIVES 

The objectives of a TA system provide overall focus and direction for 
the multiple^ levels of tasks and activities. We believed that our 
overall mission was to provide a' comprehensive, well organized support 
base for the NDN to help it thieve its maximum potential as a nation- 
wide school improvement effort. Implicit in this mission was the need 
to ensure that service provision was consistent with policies set 
forth by the Division of Educational Replication (DER) for the NDN 
and to increase the ability of NDN grantees to communicate with DER 
on areas of programmatic and Policy concern. In addition to this pri- 
mary mission, vje also sought to facilitate appropriate federal, 
regional, and ^Me ini tiati ves through collaboration and communication 
with other dissemination/technical assistance agencies. 

tab's overall mission and objectives are depicted in a chart on the 
following page. They represent the broad statements of purpose under- 
'lying the project's activities and accomplishments. 
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TAB: MISSION AND OBJECTIVES 



TAB'S MISSION 

TAB was sstablished to provide a comprehensive, organized, and well articulated support 
base for the NDN that would help it to achieve its maximum potential as a nationwide 
delivery system for educational change. In addition to this overall purpose, TAB func- 
tions to facilitate federal, regional, and state initiatives aimed at maximizinq the 
potential of various dissemination/technical assistance efforts through collaboration 
and coordination. 



OBJECTIVE 



OBJECTIVE 2 



OBJECTIVE 3 



OBJECTIVE 4 



TECHNICAL ASSISTANCE 
SUPPORT SERVICES: 

To strengthen the indi- 
vidual capacities of 
i{dn members in skill 
areas pertinent to their 
roles/responsibil i ties 
as educational change 
agents 



RESOURCE DEVELOPMENT:(^ 



To facilitate the 
growth of the NDN and 
its outreach to the 
educational community 
through the development/ 
utilization of appro- 
priate resources and 
collaborative exchanges 
with relevant agencies, 
institutions, and 
resource systems 



INFORMATION/MATERIALS 
EXCHANGE: 

To help NDN members 
acquire knowledge/infor- 
mation that will facil- 
itate their success and 
their growth as educa- 
tional change agents 
through materials 
resource acquisition 
and information/idea 
sharing mechanisms 



SYSTEM MANAGEMENT 



To maintain an organ- 
ized and coordinated 
framework for NDN 
capacity building 
through efficient 
administration, open 
communication, and 
participatory decis- 
ion making at all 
levels 
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ASSUMPTIONS ABOUT TECHNICAL ASSISTANCE 

A TA system's assumptions (philosophy) serve as the foundation 
of values and beliefs which orient the actions of system 
members. Essentially, these beliefs provide important perspectives 
for operationalizTng the system. In formulating TAB's assumptions, 
we drew upon a broad spectrum of research relat^ed to the change pro- 
cess, st^ate of the art literature on technical assistance efforts, the 
historical and interpersonal traditions of the NDN, and the experien- 
tial insights of the TAB Consortium and our clients. These assumptions 
served as the guideposts for how we organized the TA system as well 
as the operations we ased to deliver services. They are presented on 
the following page. 
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TAB System Assumptions 
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StAaUiiAai livtegiation: A TA system is more effective 
if the efforts and contributions of its nitnibers are 
integrated. 

PoAticA-pcUofLij Rslationihip'b •■ Interorganizational efforts 
characterized by interdependent participatory relation- 
ships offer the most promising framework for an adaptive, 
flexible TA system. 

Cfie-dible. Leaded and Re^ot/Ace^: The credibility of a TA 
system is enhanced by strong leadership and the use of 
consultants who are valued by the client system. 

A ComfVie/ien^-cve ojid PoAtLcipcLtofLy ReiouAce Boie; An effec- 
tive TA system develops a broad range of resources for 
clients to access and also recognizes and utilizes the^ 
skills which clients themselves bring to the system. 
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StAucUuAtd and Compn.e.hziUive. Technical ki>i>l(>tancif- Capa- 
city building strategies are most effective if they are 
based upon coherent guidelines for action in specific 
situations, but allow for flexibility in meeting short 
and long term goals and can take into account individual, 
local, regional and national needs/conditions. 

UapplnQ tho. CUe.>it SijUm: An effective TA system should 
be sophisticated in "mapping" the system it serves. 

CUtvxl OmaKAlilp: 'The design and delivery of TA should 
be influenced by the goals clients must reach and the 
specific tasks they must perform; they shou)d« therefore, 
be involved in all phases of the TA process from initial 
planning through follow-up. 

* 

PzuonaUztd SeAviczA: Effective service delivery is 
characterized by high levels of communication and person- 
to person contact. » 
VaUalion -ui TA Pc^vc^ty }hd<;b: The specific techniques 
of service delivery should encompass a variety, of styles 
and modes. 



ORGANIZATION OF THE PROJECT 

When faced with the prospect of helping a group of clients located 
throughout the country, a technical assistance agency has at least 
two options: to provide TA from 'a central i zed bjse of operations 
or to establish decentralized units in various regions. TAB's 
structure for organizing TA services for the NDN combined these 
choices by creating. a multi-unit system which offered the benefits of 
both centralized and regionalized functions. TAB's organization con- 
sisted of e Consortium of six agencies functioning together as a 
Central Service Unit (CSU) and- five Regional Service Units (RSUs). 
Essentially, the RSUs were the service delvery agents, identifying 
client needs and organizing appropriate T^ responses. The CSU managed 
the system on a national basis, coordinating the activities of the RSUs. 
It was felt that this structure combined the efficiency of centralized 
administration with responsfve regionalized services. The Consortium of 
agencies are identified below: 

Prime Cont?^tor and Capla Associates 

Central Servic e Unit 18 Overlook Avenue 

~~ Rochelle Park, New Jersey 07662 



Regional Se>"vice Unit I SOLVE, Inc. 

— - New .Hampshire Facilitator Center 

' 80 South Main -Street 

Concord, New Hampshire 03301 
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The Exchart^ at the Teacher Center 
166 Peik Hall 
159 Pillsbury Drive, S.E. 
University of Minnesota 
Minneapolis, Minnesota 55455 



Educational Services, Inc. 
P.O. Box 1203 
2928 Highway M 

Orangeburg, South Carolina 29115' 



Region X Education Service Center 
P.O. Box 1300 
400 E. Spring Valley 
Richardson, Texas 75080 



Far West Laboratory for Educational 

Research and Development 
1855 Folsom Street 
San Francisco, Califorr.iu 94103 



The Central Service Unit (CSU) 



CSU staff W3re responsible for the overall managerrient of the project 
system. Their activities related to three major areas of respons- 
ibility: Administration and Monitoring; Program Coordination, and 
Communication and Reporting. These functions are described below. 



Administration and Monitoring 

From an adm*inistrative perspective, a national TA system has to be 
viewed <:s an enterprise requiring standardized forms and procedures 
to ensure efficiency and accountability. TAB's CSU developed an 
administrative support process which successfully integrated fiscal/ 



Regi onal Service i ^it II 



Regional Service Unit III 



Regional Service Unit IV 



Regional Servic e Uni t V 



ir-6 

41 



administrative functions across the system. This process eased the 
record-keeping burden and significantly diminished administrative 
requirements and their associated costs within the separate regional 
units . 

CSU tasks related to the fiscal administration of the project includ^^ 
the processing of all subcontractor vouchers and all payments (fee, 
travel, per 'diem) made to consultants or clients; the maintenance of 
a fi^al record-keeping system which documented all payments; and the 
pref)aration of monthly fiscal reports to the RSUs on the status of the 
resource budget. 

On the FA program level, the CSU also established a standardized 
monitoring process. Every TA transaction was coded and recorded to 
track client use of the system as well as types of TA servi<:es offered 
Use of the Consultant Resource Bank was also monitored, as well as 
client satisfaction with TAB transactions. 

The data management processes of the TAB system involved the use of a 
series of forms which. are described below, r'e flow of these forms 
is depicted in Figure 1 and sample forms are included in the Appendix 

t T.'ic Aotu'ctf/ RcpO'Xt/PuAchasc Oicici is a record of the 
transaction or event involving clients and consultants. 
It is completed by the RSUs who -forward copiesto the 
CSU for coding and record keeping. This form identi- 
fies participants and ^he TA task area, notes th.e proposed 
date, and keys the CSU to payment arrangements and ex- 
pected documentation (who i; to be paid, for what items). 
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Figure 1 
TAB DATA MANAGEMENT SYSTEM 
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t T/ic MutUpU PoAXifUpant Lut is used to identify parti- 
pants in sessions involving (a) more than one project 
(client), or (b) one project represented by several staff 
members who are being reimbursed for certain expenses 
as agreed upon. 

• T/ie Paiimmt RzpoKt is completed by consultants or clients 
for reimbursement. The form supports the Activity Report/ 
Purchase Order (particularly with regard to payment 
arrangements) and costs out the activity accurately. 

t T/ie Sltz Rzpo^it provides TAB with a description of the 
technical assistance encounter including its purpose, 
expectations of both client and consultant, outcomes, 
and follow-up needs. It is meant to be completed by 
client and consultant together, whenever possible. 

t The Ctizyit SatJ^f^acX''?" Scalz elicits reactions from 
clients with respect to tri*^ TA session and the consul- 
tant. It provides quantitative ^nd qualitative 
information related to (a) appropriateness of TA 
encounter, (b) coverage, (c) organization, (d) effec- 
tiveness in meeting needs, (e) effectiveness in building 
skills, (f) satisfaction with consultant, and (g) open- 
ended comments on /n^nnj liked best and things to 
improve. 

t TliQ. WoKk^bliop tv.aliuUxon houn is designed for RSUs to use 
during workshops. Like the Client Satisfaction Scale, 
it enables participants to provide reactions to TA 
services. 

• T/ic CoiiMiUarX EnMlbiicnt Fo*ur] records qualifications and 
pertinent information on consultants - they enter the 
Resource Sank. 

Program Cooi^dinatio n 

The CSU was responsible for providing overall coordination for TAB 

« 

activities. This required processes specifically designed to facil- 
itate consistency in Needs Assessment procedures and service offerings, 
and to ensure interaction across the RSUs. 



In terms of Needs Assessment, tht CSU developed a process which es^tab- 
lished a conmon basis for defining service delivery needs across the 
NDN. Historically, TAB's Needs Assessment process evolved from a 
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Skills Taxonomy to a Task Analysis Framework. These processes are 
/ described more fully under TECHNICAL ASSISTANCE OPERATIONS. It is 



Important to note here, however, that from a management perspective, 
this process served as a framework for profiling NDN TA needs on an 
individual, regional, and national basis. 

CSU staff oct-^vely promoted communication and sharing across the 
RSUs with respect to the range of services that were offered in the 
different regions. This led to the transfer of ideas, resources, 
and workshops across the five regior\^. To support RSU service ^ 
offerings, the CSli also established a\:T5mprehen'3ive consultant 
resource bank. . f 

In special interest areas identiffed by DER for exploration, CSU , 
staff provided planning and organizational support to task forces 
which examined the following issues: Computer Applications appro- 
priate for NDN data management purposes; the potential of telecom- 
munications as a delivery mechanism for the NDN; rural participation 
in the NDN; and higher edj^catTon involvement in the NDN. These 
activity areas are in the section of this report entitled TAB 
Accomplishments. 
Commun ication and Reporting 

Integral to all aspects of CSU coordination/responsibility was the 
need to ensure the kind of continuous communication that was neces- 
sary for interactive decision making. On a formal level, the CSU 
coordinated a formal reporting process for the TA system which 
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involved the synthesis and distribution of Bimonthly Reports from 
the various units, and the synthesis and distribution of reports 
from the special groups and task forces. The CSU also organized and 
convened Consortium meetings, preparing whatever materials were 
needed to promote communication and decision making on pertinent 
system issues. 

' The Regional Service Units (RSUs ) 

From its inception, TAB was organized with the client in mind, and 
the major function of each RSU was to deliver responsive and person- 
alized services. These decentralized units conducted continuous needs 
sensing activities and provided for quick turnaround of TA services, 
as well as individualized programs of follow-up. By balancing a 
client and system perspective, the RSUs played a pivptal role in the 
system. They used their field contacts to feed information back to' 
the system as r whole so that adaptations could be made in the service 
options planned for clients on both an individual and system-wide 
basis. RSU responsibilities fell into three areas: Administration, 
Needs Assessment and Service Delivery, and Linkage Activities, 
Administration 

The administrative responsibilities of the RSUs included the implemen- 
tation of fiscal,' operational, and reporting procedures which interfaced 
RSU^activities with the overall a?lministrative 'pi^ocedures of the system. 

The Central Service Unit established and processed necessary forms and 
f 

procedures; the RSUs carried out particular procedures and returned 
pertinent data ttf the CSU in a specified format. RSUs submitted pro- 

\ 
I 

ii-n 

48 



granmatic and fiscal \reports on a mor.thly basis so that the payment 
and documentation needs .of the system were met on a timely and 
efficient basis. 

To fulfiH their administrative responsibilities, RSUs performed the 
functions listed below: 



• Completed enrollment forms for entering both clients and 
consultants into the TAB Consultant Bank; 

\ • Estimated costs for regional TA services;' 
S 

• Completed' Activity Report/Purchase Orders for all planned . 
TA activities and submitted them to CSU; 

• Coordinated administrative proceldures for TA events, includ- 
ing hotel and travel arrangements, consultant expenses, etc., 
ensuring that appropriate forms were submitted to the CSU; 

t Arranged for the coordinated completion of consultation 
assessment farms,, e.g.. Client Satisfaction Forms and 
Consultant Site Reports; 

t Completed monthly --fiscal reports and submitted them to CSU; 

• Completed monthly progress reports on reoional service 
^livery activities and submitted them to CSU; 

• Documented particular TA events in-depth by submitting 
agenda^ and "detailed reports of the activity. 

Ni?^ Assessment and Service DelJ^v erj^ 



TfiTough systemwide procedures as well as individual regional- strategi 
RSUs conducted needs assessments/sensing activities as a basis for 
organizing services for clients. Ihc fctivities below describe RSU 
responsibilities' in the ar^as of Assessment and Service Delivery. • 

• Conducted f»ntialized client needs assessments with D/D and SF 
projects using the Task Meeds Assessment Survey through: 
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a) face-to-faoe individual interactions; 

b) face-to-face i»jteractions in a group context; or 

c) telephone .interviews. 

Developed individual profiles for D/Ds and SFs based on 
survey data, and continually updated these profiles as 
additional self-report and needs sensing data were gathered; 

Negotiated specific TA services for each client consider- 
ing the level of service desired and multiple modes of 
service delivery; . 



Informed clients of specific training events through dither 
a newsletter or calendar of events on a quarterly bfisis; 



Involved representative groups of D/Ds and SFs in planning 
and conduc'ting YA events so that TA activities met regional 
c*»ients* interests/needs; 



Scheduled training events, selected sites, and managed 
necessary logistics; 

Sent agendas and available pre-training materials to appro- 
priate SFs and D/Ds in the region prior to scheduled TA 
events ; 

Communicated with participants and consultants by telephone 
immediately prior to events clarifying activities and 
confirming travel and hotel arrangements; 

For individual consultations, accessed the resource bank to 
acquire the consuUant(s) who best matched client needs, 
and completed necessary logistical arrangements for such 
consultations; in the case of "on-demand" requests, quick 
turnaround on service delivery was emphasized; 



Obtained feedback and evaluative information from participants 
and consultants during and/or immediately following scheduled- 
training events using Client Satisfaction instruments, consul- 
tant site reports, and informal needs sensing strategies; 

Utilized client feedback/evaluation data and RSU needs sensing 
data to identify immediate client concerns and provided appro- 
priate follow-up TA to meet these concerns; 

Sent this "field data" on TA programs to the CSU and DER so 
necessary adaptations could be made systemwide; 



V 
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Contactedv each client on at least a monthly basis to provide 
general support and monitor ongoing client needs; utilized 
information obtained from these interactions to renegotiate 
and'alter individual technical assistance plans; 

• Based on evaluative information and feedback, provided discrete 
follow-up services through one or more of the modes listed 
below: 

a) Distribution of appropriate follow-up ^materials; 

b) Follow-up individual consultation sessions; 

c) Follow-up group work sessions, and, or regional 
sharing sessions. 

^. Linkage Activities 

^ In addition to the delivery of TA services to clients, RSjls had 
V^iai^sibility for linking TAB and the NDN with other dissemination/ 
technical assistance agei.cies. Regional collaboration offered many 
advantages. First, it provided TAB with access to materials resource 
bases housed in other systems. Secondly, it offered TAB a chance to 
co-sponsor or link clients with worksnops and other TA activities, 
thereby reducing duplication of services. And third, it provided 
increased visiMlity for the NDN. Major strategies used by the RSUs 
to establish these collaborative agency relationships are outlrned 
below: 

• Made regular contact with staff from the Regional Offices 
of Educational Programs (ROEFs); 

• Maintained ongoing linkages with educational laboratories 
in the regions, participating in joint planning efforts, 
such as regional dissemination forums, on a regular basis; 

• Maintained regular contact with dissemination units in all 
State Departments of Education within the region; 

• Assisted in the coordination of the yearly Title I/NDN 
Regional Forum; and 
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• Maintained and developed contact with appropriate insti- 
tutions of higher education on a regular basis. 

In summary, TAB's organization consisted of a decentralized Consortium 
structure which combined centralized administration and coordination 
with responsive regionalized services. This approach emphasized 
collaboration across the units of the system as well as the sharing of 
ideas and learnings across the NDN. 
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TECHNICAL ASSISTANCE PROCEDURES 

Over the three years of the TAB project, systematic procedures for 
planning and delivering technical assistance were develooed, imple- 
mented, and refined by TAB's staff. These procedures were organized 
around- the interrelated phases of activity illustrated below: 



TECHNICAL ASSISTANCE PHASES 



Needs Assessment 
Sensing 




Technical 
Assistance 
Plans 





Evaluation 




Follow-up 




Service 
Del ivery 







Evaluation!- 



Ne eds A ssessm ent/Sensing 

Because the NDN is a dynamic school improvement effort, the needs of 
D/Ds and SFs operating within this system tend to be diverse and 
broadly defined. One level of need revolves around the tasks which 
D/Ds and SFs must perform to function effectiv^^^ as di-i^emi nation 
agents. There are also personal needs which tran^end those associated 
with specific tasks, such as a need' to collaborate or share among peers. 
And, there are overall system-rel ated and logisti cal ne eds. 
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To be attuned to these diverse needs, TAB staff designed a systematic, 

/ 

but eclectic needs assessnmnt/sensing approach. An essential aspect of 
this approach involved a Needs Assessment Survey based ory a Task 
Analysis paradigm which described the role responsibilities of D/D 
and SF projects. The Task Analysis Framework (TAB, 1?^9) posited a 



sequence of activity stages which Developer/Demonst/ators and State 

Facilitators must undertake to successfully fulfi/l their job functions 

throughout the diffusion/adoption process. It /dentified major task 

areas as well as a series of subtasks--both yf which were classified 

according to six commonly defined phases 0/ dissemination activities: 

j 

• Planning 

• Awareness / 

• Selection/' 

• Training/ 

• Implemei^tation 
---v^ • Follov/up 

The flow ctjarts that follow ill/strcne the major task areas of the 

D/D and SF T^^Analyses. {;/or a more in-depth description of the D/D 

Task Analysis Framework ,^y^^ee Appendix.) 

/ 

/ 

The Task Analyses served several purposes within the TA system 
including: 



1. Informing--The flow chart and task descriptions provided 

en 




cnents'with a comprehensive look at a functioning NDN 
project. The framework therefore represented an instruc- 
tional tool in which the range of D/D and SF tasks (and 
those of similar target groups) could be more easily 
understood; 

Clarifying- -A comparison of the 'D/D and SF flow charts 
pointed to areas where there might be a possible overlap 
in function; this was particularly evident in the block 
of implementation and follow-up tasks. The framework was 
thus a device for clarifyinq necessary areas of collabor- 
ation between D/Ds and SFs; 
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Developer/Demonstrafor Task Analysis 



PLANNING 



/AV/ARENESS 



I. 

p»vt)op OvefoH Dif- 
fusion Plon. Oe-ro;; 
ifit« ond evoloer* 

|f>e, ifoff owgr^--*^. 
ond plom fo' td^rH' 
lying bcol ond o-er 
fund» ond reiovfci^ » 
•«ttnd d»fJo*^ po- 
je€t lo'onM. tro»>. 
ood mcteriots. 



09«m«nt System. 

Develop on ir**TS^ 
moAo9««nfrnt syrs^ 

Of> eHicI^nt o'^d c«r- 



Specify Diffusion 
Cirmcnts of lh« 
PrO}«ct. Specify th« 
t t-er** of the pro- 

-ced. ro'e the core 
:c- accent- (criterio 
:©• nirinufn odop- 
-o--. . end, Oi n*c- 
^ucy. <evi>« vofKHis 
3-o'-e<T cornponenti to 
•n^'v^* tS»«f fepri<o- 
o^ry in sdopfef iites. 



I:?e«»'ify Torgel Au- 
c'lencev Idenr^ op* 
p-cpfloJe torgP ou* 
d.*-C*s for yoof 



Coordino^* With 
0*n*r Audience*. 

e^e<*vi» working 
•*^r-*or3.*>ips with tSe 
rre educcrt^on ogeo- 
CM. o^Hef diffusion 

ond vofiowl 
c:5~--H>r»<cSort net* 
lv<t», wch c» pro- 



Sp«<ify Bvotuolien 
Gvidelmes for 
Adopter*. Develop 

c^^j'^^nttJtlon ond 
j-port e*o!ootIon 
9.joeI''^et for odopt* 

»:hx>1 districts. 
Spec^V Adopter to 
D O reporting re- 
coI^eTT.enh 



DeveUo Oi^efoH 
Awonre» Pton. 
De^eizc o^efoH 
owofvess ptcn thol 
devot-i c- Oppro- 
pSote eve? of re- 
source] ro cec*tng 
oworceiA of the pro- 
ject wl^l^ seJected 
f^.-5e^ ruc'e^ei. 



9. 

Desi9n/D9vetop 
AvMireness MarefioW. 
Design/ De*^p 
oworeneu r>aTerioU 
such OS brochures, 
ne*»s reJeojes, indepth 
des<npt»o^s. ond 
oucTovisuoi p/esento- 
tionv 



Develop Documento- 
tion ond Cvoluotion 
Pfocedurei Develop 
cv<or"en*3*»on ond 
fr.D'«>cr*<>« procedures 
f>j* ©•*'n d»ffuViof»r 



»0. 

Devetep/Design 
Aworeness Presen* 

tolions. Design 
oworeness presento* 
tions of vo-ying dur* 
otion su'?oble for use 
with ipecJJied target 
oudtentes 



n. 

Redesign Ejc>stin9 
Curtcutor & Monoge- 
ment Mote'«o1s. 
Redesiji exciting cur'i- 
cu!nr mottrfloU t de- 
velop p'o[?ct monoge* 
ment oc?e-'3ls for use 
by personn*! in odopt 
ing schoo! i'*es 



Orgonize Project 
Focilities iot Dsmon- 
slrolsr Pvrposes. 
Reorron;e yo-jr sched- 
ules^ fDCJJ'fSJ. t floff 
to funct'.on CI o dem- 
onstroJtOA s'*e provid- 
ing on op' ~3l exper' 
•ence for v'i>»ng edu* 
colors wh,I? nlnimoHy 
diirupt*"? t"*- student 
leornlng en*f'onmtnt. 



14. 

Devt^op Working 
Pelr-iortihips with 
S\c*t Fociliiotors 
Devecp eiplicit 
wti'i.rj relcttonships 
wIt- Sfcre FocHrtotori 
in t-cs5 flo'es where 
oworer.ess, tro'ning, 
& o'caf^n octivilies 
ore :^ntitJpc*ed. 



plon Trc'inlng Ses- 
%\otii Plcn focused 
tfO'n'ing scJi'ont de- 
signed to neet «he 
needs o* po'^.d- 
pcting s:*^'-:.! per- 



sslk:t:on 



TRAINING 



IMPLEMENTATION 



FOUOW-l'P 



p Adopttr 

»on Cr»t»rto/ 

<ril*rtO and o 
««s to »«!tct dl»- 
lo f frc'''- 

•xpr*uing in> 

*in th* project. 



17. 

N»9or>o>» fnvolv*- 
m*nf w*rK Po)«ntiol 
Adopl»r». Ntgoliot* 
/oof in^oJ^tm^nf with 
por»r>Hol odopt*n 

3»ct3tio^i- THH in- 
dtfd*t conSr.Tiing 
3vo*tab»Sty ond ftull- 
sb*U:y of n»«d«d 

-ote'toU end S»off o> 
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18. 

?»rform Orgoniro- 
lionol Diognos»s, 

-»oooJ c»cg^»»»i of 
sdopNog i:hool lyi* 

in ordtr lo id»«- 
-.fy k»y penonn«l 
:nd lyb^rovps ond 
e^^-^fvo^^/ obtoTn 

od^pfer 



19. 

Hon ond ConducI 
Trolning. P!on ond 
conduct 0/D Irolnmg 
events for odopfing 
school ftoM bo%»d 
upon iheir needs ond 
copobtltKM. 



20, 

^veTop Support 
M«<hanisms Within 
DistrieK Develop iup« 
zcrt mechon'iim* with»iv 
-^• school to comp^e- 
T.en the new 



21. 

Cftcfe on Implern^n- 
-ctlon Mon, Creote 
:n implementotion 
rian for uift by tHe 
occ^ odopler whtch 
rc'udeJ objecttvev, 
zcrviri*!, sloff c»>ign- 
-t*"*!. budnef control, 
;rd o limeltne. 



22. 

mpl^ment Evolu- 
:tion Design in 
Adopting District. 
r-p!ement on evolu- 
r~on design dtrected 
X'^^rd verificotion of 
r* p!em0nto>ion ond 
-Tjcent impoct osie>i' 
-ert 
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23. 

Wontlof ond CoocJvct 
FoHow-up. Mor'Tor 
life ond conduc* fc^" 
low'Up lechnicci cu^s- 
tonte to odopti-g 
ichool 



24. 

Extend Froie<l 
Service*. Exie^d 
proiecf service cop* 
obiKty through the 
selection, trotnSag« ond 
monoQemenf of ce^^* 
lied troiners ond/o. 
sotellife demonitrotor 
sites. 



25. 

Provide Reports. 
P'cv'de reports ton* 
sistent with the needs 
ond requirements of 
the funding ogencies 
supporting the dif • 
fusion effort. 
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Stale Facilitatcr Task Analysis 



PLANNING 



AWARENESS 



1. 

|>»¥*lwp Ov»foll Dtf- 
hnfts Pfon. Dtv*<op. 
w»«. r*^J •*oh*ot» on 
ov^ro di''uft«on pion 
whi^S ...I. w'ltt ob|*c- 
tiv«$. bjdgtt plon- 
ntnp. on o<t»vifie» ti'^t- 
l»n#. tfoH osstgnments. 
or>d plom f<K id«nt»- 
fying locol ond other 
fund) ond reK>wrcM to 
txtend d(HuM)o pro* 
l^tf SOion«v trovel. 

ond motenoli. 



r*^*tlop KnowUdg* 
el end Establish Ha- 
lation »h»p» with D/Df 
cv>d Orh«r JQRP Ap- 

9rvv#d ^«|«<H. 

^-t't'op knowltdg* 
c-d ettobtiih o 

• S'xmg rtlotton^ 

- wrh D/D» o» dt- 

• by rwo-woy 
nuntcotion obout 
inftrtft. ogg*"**- 

, —er* oi fo odoption 
I "cvc^durti. cost di»- 
^ b.tion ond gen«rol 
I COOtiinOtion. 



2. 

CWvttop Intemoi Man* 
egement System. 
De^'tlop on internol 
manogement s/ttrm to 
operote yoor proj«<t in 
on efficient 'j'>d cost* 
effective mor ~ 



C&«^inote Stote 
Fodlitotor Erforts 
with Reloted Agen- 
o«. Bijlld effective 
wording retotionihlpk 
-'ft- the Stote Educo- 
^'oo ogency. other 
c"fTv»>or 'rojects, 
cnc vonouf communi- 
ca*^n network} s*jch 
cs p-ofe»i»onol o*JO- 
oatoni. 



Sf>ecify Cvofuotion 
O^idel'mt: for 
>Uiopten. Develop 

03C-mertc*ivn > ' 
.-"Doct evoluotte.. 
^ jtse^mes for odopt- 
;-ig x^ool diMrictl- 
SoecTTy Adopter to 
D D reporting re- 
c jiremenrti. 



D«vetop Decumen* 
tg*» c n ur»d Evofuotioo 
Prsee^fei Develop 

s-s^nentotjon ond 
r»Jjcrion procedures 
yoor own diffusion 



Become o Resource 
6a»«. B*<o<T)e o re- 
source bose w ert 
potentiol odoptei 
cor. eosiSy occess n3n 
ond other rtloted 
nnpofenol»/»rtformo- 
t»on 
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identify Torget Au* 




c»efKes. Idenufy op- 




D'osricrte torget ou- 




z e-cri fjr your 




D-o-ect. 
\ 






9, - ^ 

DnreU/p Overall 
Aworeno^ Pion. 
CV'eSop on overoti 
Qi^oreness p!on thot 
de'Otei oppro- 
prcrte ls*el of re- 
jojrce* 10 c-ro*in9 
o«^a'«^«5 oi iHfi pro- 

w-^irt le^ecied 
target 0\^d, "ncM 



10. 

Design/Develop 
Aworene*s Materia^. 
Design /Develop 
oworeneu rr^rtenoa 
such OS brochures, 
news releoses, indezr^ 
detcnpt»ooi, one 
oudovisuol pres«''»tr>- 

tKXtl. 



n. 

Develop/Design 
A\ oreness f^feverw 
totions. Destgn 
oworeneis present;- 
fions of vorying dir- 
rion suJtoble for \jx 
ith specified torg-r 
audiences. 



13. 

Conduct Aworeneil 
Activities. Conduct 
oworeness cctivities 

for o voriety of oud 
ences ot the local 
stote levels. Thes« 
octiviiies to be dire< 
ted »owo«*d develops 
on o«rorenett of 1 
Tf< D/Di. the NON 
ond Stote Fooirtalor« 
Of ol. 
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SELECTION 



TRAINING 



IMPLEMENTATION 



FOLLOW-UP 



frDfT ono*". 



14. 

N«9otiot« Involve- 
m*nf wifh Pc^»n»ial 
Adopttrv Ntgot'ot* 
yovr tnvolv«m*nt with 
pot*nHa( odopttri 
ond i*t mutual ex* 
ptc^a^on». Tbn tn> 
cJudti confirming 
ovotlobtiify and iuit> 
obil fy of needed 
»oc»l>tiei. rei urcei, 
moterrals ond staff at 
the adoption lite 



15 

Perfarm Orgoniza^ 
tfonot Diagnoiet. 
Perform orgamza* 
tional o >gnoje» of 
adopting school * ^- 
U T»s In order to iden* 
t'fy key personnel 
and subgroups ond 
eventvally obtain 
their commitment to 
the adapter 



16. 

Plan and 0>ordir>- 
ote Trainirg. P'on 
and caordtrste 
veloper/ De<nansfrc-3r 
Uatnmg eveiti for 
adopting school itc^ 
bosed upon their 
nee<ij and ccoco>7r^ 



\7. 

Develop Support 
Mechanismt Within 
District. Develop sup' 
port mecharxsms wrthtn 
the school to comple- 
ment the new 
program 



18. 

Create on Impte- 
mentatiofl Plan Gre- 
ats on implementction 
plan for use by tSe 
'xol odop^ef whfch 
includes ob|ectives. oc* 
t)Wl^es, itoff osilgn- 
menrt, budget control, 
a time l»ie 



19. 

Implement Evoluo- 
tion Design Related 
to Documenting 
Adoption. Implemen* 
on eva'uotion deitgn 
directad toward veri* 
fication of implemen. 
totion and student 
impact assessment 
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AiAoo(>»f end Cooduct 
Fo*low«UpL A'cnrtor 
ir» c-d connect 
fc-'»o*-jp tet'nicol 
cassSfr'cs ta rcc-pSng 
icr<cx> 



21. 

Provide Repoftt. 
Provide reporfi con- 
sistent With the needs 
end requirements of 
funding ogenciei 
supporting the dif* 
fusion effort 
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3. Assessinq-^Because the framework laid out a series of tasks 
wTTFwHTch clients could easily identify, it provided a use- 
ful way of assessing specified need areas. Moreover, both 
unique and common needs could be determined sin^e there was 
a uniform framework for eliciting client reactions; 

4. Program PI annin- -Tasks from the framework could be readily 
clustered thu^ facilitating the planning of activities 
according to major TA content areas. This clustering 
enabled program planners to make the transition between 
specific client tasks and the larger body of dissemination/ 
change knowledge. In this way, a connected sequence of 
relevant activities could be designed within a meaningful 
context; 

5. Reporting --The Task Analysis Framework offered a systematized 
means of reporting our accomplishments and the direction of 
our services to key stakeholders; 

6. Suqqesting --Finany, the task framework provided formal dir- 
ection for treating new groups as they entered the NDN. At 
the same time the framework could be easily adapted to respond 
to emerging concerns both within and outside ^e system. 

The figure on the following page highlights the multiple functions of the 
task analysis. 

As stated earlier, TAB's Needs Assessment Survey form paralleled the Task 
Analysis Framework, and allowed projects to determine their present 
capability as well as their preferences for technical assistance support 
(see Appendix for examples of the short and long form versions of TAB's 
Needs Assessment Survey). Formal asst?ssments of projects' capabilities 
v/ere conducted once ^ch year. 

In conjunction withAhe formal assessment, informal needs_sejisjna pro- 
cedures were al^e^sed to keep technical assistance services adaptable 
and flexiblX^ Heeds sensing differed from assessment in that it was 



\ 
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FUNCTIONS OF TASK ANALYSIS FRAMEWORK 
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ongoing, and thus not time-bound, and open-ended. Needs sensing pro- 
cedures used by TAB staff included: data gathering from telephone 
conversations, face-to-face contact, and onsite visits; recommendations 
from NDM Program Officers; and, recommendations from consultants who 
were providing TA services. 

The ongoing flow of need-related information allowed TAB staff to define 
and verify need from a number of different sources. This form of con- 
vergent validity ensured a true mapping of project concerns. Moreover, 
it added flexibility to the type of technical assistance services which 
could be provided. 
Techni cal Assistance Plan s 

The preparation of technical assistance plans evolved from needs assess- 
ment/sensing activities. It was the step in which specific content and 
resources were tailored to meet the unique needs of projects. During 
this phase, RSUs and projects worked closely together to develop a con- 
figuration of technical assistance services in the form of a planning 
agreement. A typical plan specified the major need(s) and current 
conditions , and intended outcomes of service, the resources to be 
utilizer) for reaching the outcomes, speci fic t echnical assistance ac^'- 
vities, g^ersons responsible, and timelines. The individual plans served 
several purposes: 1) they provided projects with a clear understanding 
of what technical assistance services would be delivered; 2) they 
provided the CSU and RSUs with a framework for menaging services; and 
3) they facilitated accurate budgeting and cost projections. While these 
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plans reflect a "proorarnmed" course of action, they were revised and 
updated on an ongoing basis in light of "on-demand" requests from pro- 
jects and the results of various \ieeds sensing activities. 
Service Delivery 

TAB provided services to NDN proje>rts through a variety of delivery 
modes which ranged from personalized encounters to the distribution of 
targeted materials. The modes were selected on the basis of client 
need, preferred learning style, intended outcomes of service, and cost. 
Delivery strategies included: ^ 

Consultations : Focused one-to-one interactions between 
projects and consultants were arranged in conjunction with 
other TA services or as a result of project requests. 
Consultations occurred through site visits, telephone 
discussions, and/or during regularly scheduled meetings. 

Works hops : The group learning mode offered a number of 
advantages for technical assistance including opportunities 
to use a variety of instructional media and instructional 
groupings, and to build peer support among the client pro- 
jects. 

Sharing Meetings : At certain times, group sessions were 
arranged for the purpose of information sharing on 
specific topics or concerns. These sessions were usually 
interspersed with more formalized workshops. 

Materials/Resource Packe ts: Although person-to-person 
delivery was the primary mode of contact for TAB 
services, well prepared materials were also important 
to the technical assistance process. Material s were 
distributed to meet various. cl ient needs; they included 
articles, sel f-instructional .Inanual s , worksheets, planning 
guides, technical "h^w-t^" articles, and monthly news- 
letters. 

Linkage^;: Periodically, when another regional or national 
aq'enc7"sponsored an event which addressed a project's need, 
TAB woultl, link the project with the event. 



11-25 CI 



f o1 low-up 

Another essential component of JAB's approach to technical assistance 
involved follow-uo activities with projects. RSUs used formative 
evaluation results (e.g., satisfaction scales and site reports, etc.) 
together with informal needs sensing (e.g., active listening dw^^ing 
workshops or encounters) to determine whether further technical 
assistance was required. If this was the case, RSUs contacted projects 
to negotiate what form that assistance should take. In many cases, 
follow-up assistance was provided throuch phone consultation or mat?^- 
ials distribution; in certain instances, however, individual consul- 
tations were arranged. 
Evaluation 

Evaluation was an integral part of TAB*s technical assistance activities. 
Formative evaluation procedures were used to assess both specific tech- 
nical assistance events as well as a sequence of events. Procedures 

included rating forms, project self-reports, and consultant feedback. 

if 

The majoi purpose of the evaluation was for decision-making and program 
improvement. 
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OVERVIEW 



Description, documentation, e(nd monitoring of technical assistance 



activities have been ongoing functions of TAB since its inception. 



Over the-t+rfee-year funding period, these formative evaluation 
strategies provided a detailed account of TAB services which greatly 
enhanced the decision -ma king capacity of various system stakeholders. 
In process , the information was used to clarify decisions about how 
technical assistance should be organized, who should provide services, 
how services should be provided, and how internal operations could be 
improved. In summation , the information now serves as a written 
history of TAB's accompl ishments--a_^i story that attests to TAB's 



impact as a technical assistance agency. 



This section of the report describes TAB's three-year accomplishments 
in detail. The section is organized to provide an overall summary 
of system services and events, as well as to highlight certain major 
system thrusts. Information was obtained from the following sources: ^ 



Technical Assistance Activity Report : This form provided 
a record of all technical assistance transactions involving 
NDN clients and consultants. It was completed by RSU and/or 
CSU staff for each TA event. The form summarized information 
regarding the content of technical assistance, the mode of 
delivery, the specific client need (task) addressed, the 
materials distributed, and the name/type of consultant used. 

Site Report : The Site Report was completed by clients and 
consultants together during individual on-site consultations. 
The Report described the specific objectives of the consultation, 
the outcomes, and the follow-up services re^uired. In essence 
this Report offered a means of assessing change as a result 
of specific TA encounters. 
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Client Satisfaction Sca^e : This scale provided feedback 
from clients regarding their satisfaction with individual 
consultations. The quality and effectiveness of both the 
session and the consultant were assessed through open-ended 
and Likert-type items. 

Workshop Evaluation Form : A standard v/orkshop/conference 
reaction scale was completed by workshop participants to 
gather such information as: appropriateness of session, 
clarity of objectives, adequacy of coverage, effectiveness 
of workshop leaders, and overall worksnop quality. Both 
open-ended and Libert-type items were used. 

RSU Monthly Report 's: The Monthly Reports provided a rich 
source of qualitatTve information regarding technical 
assistance activities ^fom the perspective of the Regional 
Service Unit stuff. The narrative report sumarized emerging 
client needs and concerns, RSU perceptions of strengths and 
weaknesses of consultations or workshops, and general 
informational issues. 

In addition to these standard forms and procedures (see Appendix), 

a great deal of information was gathered inronnally through telephone 

contact with clients or face-to-face meetings during NDN events. 

Both the formal and somewhat informal accounts of TAB aVeJ incorporated 

in the discussion of accomplishments. 
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TAB'S SERVICES AND ACTIVITIES 



T;"B's services over the three-year funding period v;ere guided 

by several f^.ctors, including the expressed needs and learning styles 

of D/Ds and SFs ; D/D and SF nep<is aS "sensed" by RSU and CSU staff; 

and the system's capability to respond to the identified areas 

of need and interest. In discussing these services, we have 

organized our presentation according to four key questions: 

1. In c^'/urt cutdcus a'o^i te^chucat a64>c4^a»^c(? pn.oviddd? 

2. bJlw pa/iticlpatQ,d in ttahn^ciaZ a^^Uitanzt activAJUu? 

3. Hon' ccc/*re tzzhnizal a^^i^tanzz 6QAvicQyh piovido^d? 



In What Meai (c'as TdchUcal ks6Utancd ^Koviddd? 
TAB provided technical assistance services in a variety of content 
areas associated with the task responsibilities of D/Ds and SFs. 
These areas are listed below with a brief description of the related 
client tasks. 

Evaluation : preparing an evaluation plan; developing 
monitoring and a:.seGsment instruments; analyzing data; 
writing reports; establishing evaluation guidelines for 
adopters; 

Organizational Intervention : providing follow-up assistance 
to adopter districts; assisting adopters to identi fy needs ; 
developing support mechanisms within districts; helping 
adopters to implement D/D programs; 

Dissemination/flar.agement : Devising an overall diffusion plan; 
developing internal management procedures; working effectively 
with staff, timelines, and resources; understanding the 
D/D or SF role; 

Public Relations/Communication : Developing an effective 
publicity/awareness campaign; designing training sessions; 
influencing key decision-makers; publicizing programs on a 
regular basis; conducting oral presentations; mailincj material 
in a cost-effective manner: 
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Materials Development/Packaging : Developing awareness brochures; 
designing training manuals; preparing secondary awareness 
material; preparing audio-visual materials; 

Resource Acquisition : Coordinating efforts with related 
agencies; locating and accessing potential sources of support 
for dissemination of projects; establishing ^reas of communication 
and collaboration with support groups and dissemination systems; and, 

Technol ogy/(^mputer Appl i cations : Understanding the uses of 
computers for project activities; implementing a co, -puterized 
management system to facilitate the accomplishment of such 
tasks as cost accounting, documentation, site monitoring, 
and evaluation, ^ 

During the contract period, approximately 800 different technical 

assistance activities were sponsored in one or more of these areas. 

Figure 2 provides a percentage breakdown of the activities organized 

according to the areas of assistance. As this chart reveals. 



Figure 2 

PERCENTAGE OF TECHNICAL ASSISTANCE ACTIVITIES 
ORGANIZED BY CONTENT AREA 
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technical assistance services cut across all major task areas. 
However, Evaluation, Organizational Interven^on, and Management 
emerged as particularly high areas of need. 

In examining these technical assistance activities more closely, 
two additional questions are significant: a] Vid oAtab 
need (0-5 indicatzd by tkt nmbt'^JpilAc^ntag^ o< activltlQ^] change 
ove^ thu tlvizz y^cii period? ; fa) Did V/V6 and 'laue d^^tJeAen^ 
(Vi^a6 need? Table 1 provides information related to the first 
questicxC, while Table 2 offers insight into the second area of 
inquiry. 
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TABLE 1 

AREAS OF CLIENT NEED OVER THREE YEARS 





Percent 


of Toi.al 


Activities 


Conducted 


TA 

Content 
Area 


Total 

(N-792) 


fcr 

Year I 

(N=210) 


Each Year 

Year II 

(N-288) 


Year III 
(N=294) 


EVALUATION 


' 28;- 






24r. 


ORGANIZATIONAl 
INTERVENTION 


21% 


ir... 


21:.. 


24% 


MANAGEMENT/ 
DISSEMINATION 


18:; 


i7>; 


12' 


25% 


PUBLIC RELATIONS/ ,7,. 
COMMUNICATIONS ' 


301 


18' 


10% 


RESOURCE 
ACQUISITION 


8% 


9:'. 


9'; 


8% 


MATERIALS 
DEVELOPMENT 


6?< 


17 


4- 


S% 


TECHNOLOGY 


2% 


C 


1- 

♦ 


4% 
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The first Table indicates that the areas of need did indeed change, 
particularly from the first to the second and third contract ye^rs. 
The differences appear related to the relatively high incidence 
of technical assistance in the Public Relations and Materials 
Development areas during Year I. The profile of activities for 
Years II and III, in fact, are basically sinilar to each other 
and consistent with the total percentage breakdown o^ TA events. 

In terns of the differences between SFs and D/Us. Table 2 reveals 
certain predi cta^-^le outcomes. Speci f ical ly, the areas of technical 



TABLE 2 

D/D AND SF AREAS OF TECHNICAL ASSISTANCE MEED 



TA 
Content 
Area 


Percent of Total Activities 
Developer/Demonstrators St^te 


Conducted 
Faci litators 


EVALUATION 


22% 


37$; 


ORGANIZATIONAL 
INTERVENTION 


18:- 


25% 


MANAGEflENT/ 
DISSEMINATION 


22:: 


13?', 


j PUBLIC RELATIONS/ p,., 
1 CO«MMUNrCATIONS 


10% 


' RESOURCE 
ACQUISITION 


7;: 


10;', 


MATERIALS 
: DEVELOPMENT 


9.' 


n 


TECHNOLOGY 


2f 


4^: 



assistance are generally consistent with t^r exception of the higher 
incidence of activities in the Public Rel?:-.ons/Conmunication area for D/Os, 
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In sunifnary, techdical assistance was provided most often in the 
areas of Evaluation, Organizational Intervention, and Dissemination/ 
Management. While the profile of services (need) changed to some 
degree" from the first to the second and third years, it basically 
remained the same during Years II and III. D/D and SF needs were 
also similar during the three years. 
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U'.'iu ?afiticA.pat^d T(Lciuucal Assti.tance AcjUr<Ucs? 
TAB usage records reveal that a]l NDN clients (N-203)^ received some 
form of personalized technical assistance (e.g. consultation, 
workshop) during the three year contract period. In addition, 
technical assistance was provided to over 200 individuals representing 
State Education Agencies (N=31), Educational Laboratories, Regional 
Offices (RGLPs), and Local Educational Agencies. An examination of the 
usage data for each yearly period provides certain interesting 
results as shown in Figure 3. 



Figure 3 

PERCENTAGE OF DIFFERENT NDN CLIENTS 
INVOLVED IN PERSONALIZED TECHNICAL ASSISTANCE ACTIVITIES 
DURING YEARS I, II, AND III OF TAB CONTRACT 
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This chart indicates that: 



--TAB attracted approximately 40 percent nev; system users 
from Year I to Year II 

--Of those clients who used TAB during the first year, 99% 
continued to use the system in the second and third years 

--The number of different D/Ds using TAB from year to year was 
similar to the number of SFs involved in yearly activities 

In addition to the number of different system users, a second usage 

question relates to the frequency of client participation in TAB 

events. The records indicate that over 1600 personalized technical 

assistance transactions ^ occurred ove-^ the thrco year period. 

Dividing this figure by the total number of clients in the NDN (N=203) 

yields a quotient of 8. This indicates therefore^, that the average 

NDN D/D or SF participated in at least 8 technical assistance events 

over a three year period (range 1-14). As shown below the usage rate 

was significantly higher in the second and third years as compared 



Year I 
Year II 
Year III 
Total 



Number of 
Transactions 

248 

676 

678 



lb02 



Usage Rate 
1.22 
3.33 
3.33 
7.89 
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A transaction is defined as a person-activity occurrence. Because TA 
activities can involve multiple clients, the number of transactions 
is generally higher than the number of activities or TA events. For 
example if 17 SFs participated in a workshop, we would consider that 
17 transactions. Thus, while TAB sponsored 794 events, the number of 
transactions was signific: My higher at 1600. 
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to the first year. Further analysis revealed no major differences 
in usage between SFs and D/Ds. 

In summary, technical assistance activities involved all NDN 
clients at least once during the contract period. The average 
client, furthermore, participated in personalized encounters 
(consultations, workshops, sharing sessions) approximately eight 
times. The frequency of usage did not differ between SFs and D/Ds. 
However, differences were observable across the three years, with 
transactions in Years II and III being significantly higher than 
those in the first year. 



Hou: tCe^e Technical Ai^'-i^ance ScAi'^cc6 PKovulcd? 

TAB activities viere conducted through one or more of the following 

delivery modes: 

1. CONSULTATIONS : Focused technical assistance encounters 
involving direct consultation were arranged for individual 
projects. These occurred through site ^'isits, telephone 
discussion and/or the provision of written material/products. 

2. UORKSH OPS/CONFERENCES/PRESENTATIONS : Technical assistance/ 
work sessions focusing upon targeted issues or needs were 
sponsored iFor various project groupirqs. 

3. SHARING MEETLiGS : Group sessions were convened for the 
primary purpose of information sharing related to specific 
topics or areas. 

4. RESOURCE PACKAGES : Materials were prepared for general 
dissemination. These included workshop packets, resource 
listings, manuals, sample forms and procedures, excerots 

\ from books, articles, etc. 

5. / LINKAGE S: Arranging for clierits to attend activities 
' sponsored by other agencies. 
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The number of actWities and transactions for each personalized 
delivery mod/ (all modes, excluding Resource Packages) are 
found belov, 



Service Delivery Mode 


Activities 


Transactions 


Consultations 


679 


{86%) 


679 


(43%) 


Workshops 


69 


( 9%) 


700 


(44%) 


Sharing Sessions 


30 


( 3%) 


209 


(12%) 


Linkages 


14 


( 2%) 


14 


( 1%) 


TOTAL 


792 




1602 





As this chart indicates, individual consultations accounted for 
most of the technical assistance services provided (86%). However, 
a significant number of group events were arranged--approximately 
100--which reached a broad spectrum of the client system. In 
comparing the number of transactions which occurred through the 
various delivery modes, it is apparent that tne workshops and 
sharing sessions attracted a higher number of NDN users than 
did the consul tat^'ons ; yet, 43 percent of all transactions were 
arranged through the consultative mode which attests to the highly 
personalized and individualized nature of TAB service delivery. 

A review of the service delivery records by contract year reveal? 
that the delivery modes changed from the first to the second and 
third years. Specifically, in Year I, group events accounted for 
only 16 percent of all transactions: by the second and third years, 
however, the number of 4roup tr=»nsactions increased to over 
60 percent of the yearly transactions. 
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In examining the differences in delivery mode by client types, 
the records furtner reveal that D/Ds used consultations as often 
as the group modes. SFs, however, generally preferred the group 
mode; in fact, two-thirds of all SF transactions occurred through 
workshops and sharing sessions, while only one-third occurred 
through consultations. 

The various consultations, workshop/conferences, and sharing sessions 
were conducted (or facilitated) by members of the TAB Consultant 
Resource Bank. A total of 355 individuals, representing diverse 
skill areas, were in this bank (see Figure 4). Central records 



Figure 4 

PERCENTAGE OF CONSULTANTS IN TAB RESOUPXE BANK 
PARTITIONED ACCORDING .TO TYPE 
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indicate that of the 355 consultants, more than half (51%) were 
active in the system. These 182 individuals represented all skill 
areas (e.g., evaluation, public relations, management, etc.), all 
consultant types, and were located in 36 different states. 

On the following pages, more detailed information is provided 
regarding the nature of technical assistance services sponsored 
by TAB. To give a flavor of TAB "in the field", three examples 
of onsite consultations are described on page . Pages 
provide brief descriptions of the group events arranged by TAB 
during the three-year contract p^iod. Finally, on paaes 
the Resource Packets distributed by the system are listed. 
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TAB Workshops and Sharing Sessions 



ZvaZudtion 



Workshops 



t Levels o f Use Train i ng Workshop - RSU I : A "Levels of Use" Training 
workshop was sponsored for Region I clients in December, 1978. The 
two-day session was presented by Gene Hall to six Region I SFs and 
one D/D, and focused on the CBAM model for determininn adopter imple- 
mentation, 

t Evaluation Training Workshop - RSU I : RSU I Evaluation C^dre members 
conducted a two-day workshop for 26 Title IV-C Adopter G. ant recip- 
ients. The workshop was the first in a series of basic evaluation 
sessions designed to improve the evaluation capabilities of schools 
adopting NDN programs. The session was held in November, 1979. 

• Eval uation Workshop - RSU II : Eighteen RSU II SFs and D/Ds and three 
clients from other regions attended an RSU II sponsored Evaluation 
Workshop held in March, 1979. The session presented an overview of 
evaluation issues, examined specific evaluation strategies, and pro- 
vided participants with an opportunity to discuss evaluation concerns 
and share project plans and documents. 

• Evaluation Workshop - RSU II : This workshop sponsored in June, 1979, 
served as a forum for discussing inplementation evaluation strategies 
ToDics for the session included: identifyina D/D key elements, pro- 
cedures for-assessinc 'evels of implementation, and D/D - SF mutual 
responsibilities for evaluation. Fifteen SFs and D/Do attended this 
two-day session. 

• JDRP Workshop - RSU II : This workshop held m December, 1979, pro- 
vided Title IV-C Directors and their representatives with a step-by- 
step^guide to the JDRP process. A total of 49 representatives from 
Ohio, IlUnois, flinnesota, and Nebraska attended. 

t Evaluation Implementation Workshop - RSU II : Sixteen RSU II clients 
attended an implementation evaluation VN/orkshop in May, 1980. Work- 
shop facilitators Marvin Pasch, Gary Hoeltke, Eric Gordon, and Art 
Yonke, addressed the following topics: interface between management 
and iTnplementaticn evaluation; core ele.ients; adoption agreements; 
intervention strategies; preparing an evaluation plan; evaluation 
instruments; and data collection activities. Consultants provided 
individual consultation as well as leading the nrbup sessions. 
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• JDRP Workshop - RSU III : This workshop was conducted for LEAs in 
Virginia and Georgia who had been identified as being potential 
^eiiplary projects. The fifty-seven participants who attended were 

^^fnfroduced to such topics as: a) evidence of effectiveness; b) the 
TVD process; c) the NDN and the role of the D/D; d) evaluation; and 
e) the JDRP process. The session was held in May, 1979. 

i Regional Disse minati on Forum-Evaluation Workshop - RSU III : During 
this workshop. Dr. John Newfield reviewed his research with various 
D/Ds on measuring the fidelity of adoptions. Jim Wise also presented. 
Specific topics included: a) defining implementation; b) the need to 
rPieasure fidelity of implementation; c) measuring implementation and 
fidelity; and d) "level of use'* as an interview-based assessment of 
program implementation. Additional sessions focused on a delineation 
of criteria for a successful State Facilitator Project, and criteria 
for successful adoptions. 

• Evaluation Wo rkshops - RS U III: Region III sponsored three evalu- 
ation workshops in December, 1979, for D/Ds and SFs to help them 
meet the evaluation requirements in the grant applications. Small 
group skill-building sessions were held in specific areas of concern: 
developing guidelines for adopters; developing instruments; identi- 
fying core components, etc. All clients in the region .attended the 
workshops. 



JDRP Sk-ill Building Workshop - RS U III: Consultant, James Wise, 
conducted a JDRP workshop for Tennessee projects seeking national 
validation. The two-day session provided participants with an over- 
view of the JDRP process and offered suggestions for upgrading 
evaluation plans to meet JDRP criteria. The workshop was held in 
January, 1980. 

JDRP Jjorkshop - RSU I V: Region IV presented two sessions on the JDRP 
proceTs'^uring the Tex'as State Facilitator Awareness Conference held 
in February, 1979. The purpose of the sessions was to acquaint 
participants with the procedures that school districts must under- 
take in submitting programs to the JDRP for review and subsequent 
approval as exemplary programs. Most of the 45 workshop participants 
were local school district, Texas Education Agency, and U.S. Office 
of Education personnel. The publication, "Getting It All Together. .a 
the JDRP Process", developed by RSU IV, provided participants with a 
step-by-step guide to the JDRP process. ^ 

JDRP Worksho p - KSU IV: Thirty SFs from region IV attended this \ 
sessi'orT, held in June"," 1979. Emphasis of the workshop was on rules, ( 
regulations, and procedures involved in JDRP validation. Susan Kleiri\ 
from NIE, Fred Fifer, Carol Dickson, and Bob Grebe presented. \ 

Evaluation Semina^r - RSU I_V: To assist SFs and D/Ds with the develop- 
ment and implementation of evaluation processes, PSU IV spdjisored a / 
one and or^e-half day evaluation session for client'^, in the kegion. 
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Topics included: Underbtanding the purposes of evaluation; managing 
evaluations; evaluating the diffusion process using a comprehensive 
framework; tailoring evaluations to project needs; gathering data to 
meet the needs of DER. An evaluation workbook designed specifically 
for the session was provijed to the 27 clients who attended. The 
session was conducted in October, 1979. 

Evalua tion Seminar for Texas SFs - RSU IV : The 20 Texas SFs attended 
a one Tay TAB evaluation workshop designed to gather task-related 
input for the 1980 State Disse.nination Grant application. In addition 
to such activities as writing sample objectives based on facilitator 
functions, and a roundtable discussion of sequential tasks performed 
by SFs, workshop participants were presented with an overview of USOE 
proposal guidelines related to evaluation, and a potential method for 
designing evaluation of SF projects. The workshop was held in Nov- 
ember, 1979. 

Evaluation Workshop - RSU V : In March, 1978, Reg.ion V conducted a 
two-day workshop for SFs related to evaluation issues. Ten Region V 
SFs attended the session which was devoted to identifying information 
needs and policy issues regarding evaluation, in order to provide the 
SFs with subsequent evaluation strategies for their states, "^ pre- 
sentation on the Federal evaluation perspective was made by a 
representative from DER, and regional evaluation consultants fireVnted 
sessions related to evaluation techniques for SFs. A workshop packet 
was also handed out to participating SFs which contained examples of 
evaluation material used by various SF projects in the NDN. This 
packet was also disseminated to other TAB RSUs for use througnout 
the system. 

JDRP/A duU Edu cation Projects Works hop - RSU V : At the request of DER, 
a workshop on the JDRP process was conducted in Marcii, 1978, in Region 
V for three California Adult Education programs. The one-day workshop 
reviewed steps necessary for submission. Recommendations were made to 
project directors for further data collection to strengthen their 
chances for future submission. 

Evalu ation liorkshop - RSU V : Designed to help D/D projects with their 
e\^fuation plans, the workshop focused on the following topics: an 
overview of NDN requirements; developing documentation and evaluation 
procedures, and using alternative collection procedures and reporting 
formats. Six D/Os attended. 

Regional Conference - RSU V, Evaluating the r;DN Adoptio n Process: As 
part of RSU V's Regional Conference held in October, 1979, for D/Ds 
and SFs, a small group seminar was conducted in evaluation. The 
seminar addressed techniques for evaluating the NDN adoption process, 
from awareness through implementation and follow-up. A guidebook pre- 
pared by the RSU V Evaluation Cadre was distributed to all those 
attending; the book was the focal point for the session. 
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Sharing Sessions 



• Portsmouth, New Hampshire Meeting - RSU I : A session related to eval- 
uation issues was convened in November, 1978, which involved the 
Northern Section of Region I clients. Six D/Ds and five SFs were pre- 
sent at this meeting to exchange information related to exploring Title 
I TACs and their potential use in the NDN context. This interagency 
meeting also involved USOE Region I and RMC-TAC personnel to discuss 
evaluation issues from the Federal perspective. 

• King of Prussia. Pennsylvania Meeting - RSU I : A second meeting related 
to the above mentioned issues was also sponsored by Region I for its 
Southern Section clients. Seven D/Ds and four SFs attended this two- 
day, November, 1978 session V/hich involved USOE Region III office 
personnel . 

• Evaluation Planning - RSU I : Two day-long planning sessions, particu- 
larly devoted to project evaluation were sponsored for region I clients 
in April and May, 1979. All RSU I clients attended. 



Workshops 



• Situa tional Leadership Model Workshops - all RSUs : Sixteen different 
workshops were conducted during a two-year period related to tne 
Situational Leadershop Model (Hersey-Blanchard) . The workshops were 
conducted either by Fred Hayan, RSU II, or members of the Leadership 
Cadre. The Model focuses on a variety of organizational development 
issues including terminology and vocabulary associated with leadership; 
perspectives and patterns of behav'or in organ' 'tions; and structures, 
instruments, and models for diagnosing organizational behavior. This 
workshop was adapted to NDN needs and turnkey training was given to 
various SFs and D/Ds throughout all regions. Over 100 different NDN 
clients attended these workshops. 

• Concerns-Based Consulting Skills Works hop - RSU II : A two-day regional 
workshop led by Greg Goodman of CEMREL and Dick Brickley, Pennsylvania 
SF., was held in Des Moines, Iowa during September, 1979 for c.11 clients 
in TAB Region II. This workshop provided SFs and D/Ds with an over- 
view of "Stages of Concern"--a concept developed by the Texas R&D 
Centej.. Nineteen experienced SFs, D/Ds and SEA representatives from 
Regi6n II attended. 

• Introductor y CBAM W orkshop - RSU II: RSU II sponsored an introductory 
level "Concerns-Based Adoption Model Workshop in Iowa for 15 projects. 
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The session, h^ld in February, 1980, provided an opportunity for 
regional tlients to develop knowledge and utilizacion skills in 
the CBAM techniques. Three CBAM concepts were discussed: Levels 
of Use, Stages of Concern, and Innovation Configurations. 

Consultation Skills Workshop - RSU IV : Sponsored by RSU IV, this 
workshop was designed to address four SF and D/D priority tasks: 
a) organization diagnosis; b) identification of support mechanisms; 
c) development of implementation plans with adopters; and, d) 
identification of appropriate monitoring and follow-up activities. 
Participants were provided with an opportunity to sharpen their 
skills as communicators and to develop new skills in this area. 
Fifteen SFs and D/Ds attenaed. 

Post Adoption Workshop - RSU V : Offered in conjunction with the 
regional SF meeting in Sparks, Nevada, this RSU V workshop was 
designed to obtain consensus on objectives and issues relevant to 
each phase in the post adoption process. The workshop covered such 
topics as adoption agreements, communications and monitoring, and 
locating trunkey trainers. Nineteen D/D and SF projects attended. 



Shar i ng Sessions 



Leadership Sharing Sessions - RSU II : Several NDN clients were 
members of the Leadership Cadre. This group met a number of times 
during a two-year period to discuss their role regarding training 
in the Situational Leadership M^del. The group worked together to 
develop training packages for NDN projects. A national meeting of 
the Cadre was held in November, 1979; eight clients attended.^ 

Rural Concerns Sharing Sessions - RSU II : The issue of organization 
intervention in rural areas was ? prime concern of clients in RSU II 
As a result, a rural concerns committee comprised of RSU II SFs was 
formed to discuss and share insights related to working with rural 
school districts. Over a two-year period this group met regularly, 
discussing such topics as: management concerns in rural areas; eval 
uation work with rural districts; and, general dissemination issues. 
These sharing sessions were facilitated by TAB. 

CBCS Workshop Follow-up - RSU II : Four SFs and D/Ds met following 
the CBCS Workshop held in September, 1979 to discuss ways in which 
the model could be adapted to meet NDN needs. The discussion also 
focused upon the adoption process and the role of SFs and D/Ds as 
change agents. 
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D issemi n ation/Diffus ion Wo r k s h o_pj for th e Massa chuse tts SEP ■ RS U I : 
A* series of five workshops' were arranged for the Massjchusetts SED 
dealing with a variety of general dissemination topics. Among those 
topics presented were: a) management of diffusion efforts; b) ready- 
ing a program for general diffusion; c) the role of the NDN and TAB; 
d) awareness techniques such as audio-visual materials, newsletters, 
etc. that can be used to p'-blicize new programs . 

Planning/Managenent Wo rkshop - RSU I : This session involved TA plan- 
ning with Regional Fol low~throughs to develop and indivi Jual ize their 
TA profiles and work plans for the year. The workshop was held in 
May, 1979. 

Regi onal TAB Con feren ce - RSU I, "Innovatio n Configur ations": During 
an^ August, 1979 conference attended by 31 \im projects. Gene Hall 
provided an overvipw session related to the CBAM concept, "Innovation 
Configurations." Clients were provided wi+h an opportunity to work 
in small groups ana identify the key elenenti of NDN programs. The 
identification of key elements was viewed as an impor ant first step 
in the disseminatiori process. 

Regional TAB j^-^eet i ,_Wite rvill^ ^Va _/_::_RSU l / "Inno vation CorvFia- 
urations'': uuring a 1980 ~PSU I shanng conference, new D/Ds in the 
regTon^Tere provided with the Innovation Configurations Workshop. 
Gene Hall conducted the session which primarily focused upon identi- 
fication of ' .y Elenients. 

Management Workshop - RSU IV: A three-day training session on project 
ma'nagement was held" for RSU IV SFs in November, 1979. The session 
covereri the development of project management skills, planning, oper- 
ational control, work plan and timelines, budget information systems, 
problem-soi vino and impl enent-; ng change. The session was conducted 
by John McAdanis, Director of Project Management Basi^ Principles 
(philad-iphia, D/Dj. 

Orientation Wor kshop - R^U J/: In December, 1978, RSU V sponsored a 
two-day v;orkshop for the newly funded SFs in the reo ion. The work- 
shop focused upon planning and management issues and was facilitated 
through presentations made by several experienced SFs and D/D?. Also 
involved in consulting aspects of the workshop were representatives 
of the ED Materials/Support Center. A wo ^kshop packet was distributed 
during the'session and included materials related to establishing 
mana , .pent pians and facilitating group processe:.. 
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• Diffusion Workshop - RSU V: This workshop, conducted in June, 1979, 
frwol'ved^n 1 e IV-C Facilitators, SEA Dissemination personnel, 23 
Title IV-C Project and the SF office in California in training in 
the use of the Pi f fusj_on_$iPjuldtion naine. 

• Regional Conference - RSUV: There were two primary thrusts to this 
Re'tT^nirc^^r"^c¥l0a5b¥r, 1974) which attracted over 60 NDN 
clients- introducing new D/Qs into Region V; and strengthening D/D- 
SF relationships. The confet*ence included project presentations by 
..ew D/Ds; work groups for D/Ds and SFs to "negotiate differences"; 
and small group sessions in evaluation, organizational analysis, com- 
puter applications to NDN operations. 

0 NDN Orientation Conference - TAB : TAB and ED jointly sponsored an 
inTtiTj^traTnTng" session to introduce new D/Ds to the NDN. Major 
topics of the conference included: the context of dissemination; 
developing awareness materials; developing an overall diffusion plan; 
developing an internal management plan; developing evaluation guide- 
,ne? The three-day conference held in October, 1979, was attended 
by all 40 new D/Ds as well as representatives from the five TAB 
regions and the CSU, ED, and DER. 



Sharing Sessions 



• Regional Meetjjia_ -_RSl^ j : A reqional sharing meeting for a.l 
R'SUI~1:Ti¥r,ts was held in Newport Rhode Island in August, 1979. A 
variety of topics were discussed during the session, including the 
Task Analysis, responsibilities of the ROEP Office, and the roles 
of SFs and D/Ds. 

t Regional TAB Meeting, Materville Val 1 ey_^_,RSlLX: This regional 
IharTnTeT^TTt held in February, was organized to provide assis- 
tan e to three client subgroups: new Developer/Demonstrators, 
experienced D/Ds, and SFs. Three sessions w?re specifically tar- 
geted towards new D/Ds: A Follow-up to the Initial Training 
Confprence (NDN Orientation); An Overview to Innovation Configur- 
ations; and Considerations in Tra"' ting Design. Sessiuns aimed at 
the experienced D/Ds rnd SFs related to certified trainer issues, 
e^aiuat^'op, ?nd adoption monitoring. 

• Follow-Tnrough Sharing Session -mil- ^^U II held a meeting for 
rrriolTo^^Tlir^ouW'P rejects" in the region m June, 1979. The general 
pj.-pose was to discuss dissemination and management issues. 

. Shanni Session of Validated Proj_eas -_1S.U 1 1 : In October 1979, RSU 
rr hoi ted" a~me¥tTn^oTWMTnli¥sota State ValiJat"' Projects and 
newly fundtd D/Ds to share dissemiration strategic, tor the coming _ 
year". SF and SDF people from Minnesota joined the D/Ds in a discussion 
of Ti tie IV C in Minnesota 

\ 
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• D/D S haring Success__Str:atejies ~ RSU II : Nine D/Ds from region II 
met in May, 1980, "to discuss and share successful D/D strategies 
for awareness, training, follow-up, communication, evaluation, and 
SF-D/D relationships. 

• Task Analysis ShajMn9 Session - RSU V: Several D/Ds from Region V 
met to discuss the TAB Task Analysis. The meeting was held in June, 
1979. 
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Workshops 



• Coi'imunicatiurib Wurkshop - RSU I: TAB consultanl, Robert Hanson, gave 
a two-day workshop on interpersonal communications skills for the 
VerfT'Ont SEA Dissemination Office. The workshop was conducted in 
August, 1979. 

• Public ReJationj_ Workshop - RSU II: Fifteen NDN clients attended 
this"~RSU rr works hopTNoYember, 1979) which focused on developing pub- 
lic relations and marketing strategies to better reach audiences and 
disseninate project information. William Banach of the National 
School Public Relations Association presented active marketing strat- 
egies for schools, and discussed publications and packaging techniques 
and resources. 

• Public Rejatjons Workshop - RS U II : Overcoming "Stagef right" was the 
topic" of a""TAB 'R'SU ll worksho'p held in Milwaukee in March, 1980, and 
conducted by Felu and Associates. This consulting firm assisted D/Ds 
and SFs with techniques to strengthen their public speaking skills. 
Vifieo-tapina sessions were used to expand the awareness of one's 
ph>sical self, gestures, and habits. Overall participants viewed the 
spssio.i as highly successful. 

• Regional Di ssem'n3j:ion_r_o_rjjiiv^:i^^^^ Relations Workshop ^jS]J 
TlT-^"~Davicr Haroe'r oT Ad Vantage AdvertiJng presented this workshop 

on' "What is Publicity and Where Do I Get It?" It covered P.R. Campaigns 
(for the community, and "in house"; and empha'-o'zed (1) credibility 
building; (2) nev;spaper releases; (3) writing magazine articles and 
getting" them published; (4) radio and television "spot" and how *.o get 
cn the'air; and (5) special productions such as tape/slide preservations. 

• Publicity Workshop - R^d V: A two-day v^orkshop conducti;d by a public 
. rehitio^ns" finn7Th"c Orsborn Group, was held for Region V clients in 

Novf-iPbor, 1978. The workshop covered a wide range of public relations 
tec*:niaijes--fro;n how to >vrite a press release to ho-i to get your pro- 
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ject featured mi the local media. A workshop packet was prepared 
which included such TAB products as: "Help is on the Way: and "Tips 
on Awar^eniss Presentations", in addition to s3T,r''e news releases. 
Fourteen Srs and D/Ds attended the session. This wori^'shop was 
repeate'd fuv RbU II and IV clients in April, 1979. 

Training ^^lesjnns Workshop - R SU V: This workshop (April, 1980) 
oTfe'red Wresentation of the "inservice Model used by Teachina 
Resea'-cn. It was desinned as a forum in which D/Ds could share 
infer, ation arid strategit. fur "'eveloping and raintai'^ina turnkey 
trai"':rs and satellite sites. Eighteen RSU V clients attended. 



Shan ng Sessions^ 



TA'\^\jN Pj^,l icJnfojma^ion^T^a_sk_ Force PI annijio^ Me^etj nq_ -_^SU : TAB 
Directo"^^ "ary' An'n LachaY, coo rdi nTted a' meeting of D^R represen- 
tatives, PS' staff, experienced D/Ds and SFs, and a representative 
fron the lD :!aterial s/Support Center in Washington, D ^. on Septem- 
l.r 19-20, 1 379. Discussions centered on bringing th--^ NDN message 
tc a broa:':-'^ spectrum of the public. 



Wc^rJ. shops 



!^^^--:.. ration Wor^s_^hop - RSLI jV: A two-di/ workshop related 
to '-'ate^i :1 pre pa rati on Was conducted in May, 197o for 10 regional 
riir-pv^. Lillian White-Stevens led the session. 

r^v^'^-.in- Workshop - RSU I: Held for the Vermont SE- ui sse.^M nati on 
staf fWnd" 'riYle'":"V~C projects, this workshop provided training in 
writui--: and pac^'aning project materials for the purpose of dissem- 
v.al^sp Lillian White-Stevens conducted the session. 

r>rMS-,t.^, for trie Illinois SEA -_RSU XI: <SU II was recijie^.ted 
by tn~^^" Pi 1 in-^is" S^_A to sponsor d presentation at th^ir two-day 
confr^'-en:e ^or D/Ds in September. The presentution was aimed at 
fa n 1 1'l'-i^i'^o the part iM'[iatinq D/Us wUti basic dis- .ination^ 
t-cbn-:.e', :;artirular ly the preparation and nar'^aging of their 
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Mid-west Dissemination Fo rum - RSU II: This 3-day Forum, co-sponsored 
by TAB, CEMREL, and ROEPs V and VII addressed the role of dissemination 
in school imorovement efforts. The thrust was to broaden knowledge of 
resources in reading, mathematics, and oral/v/ritten communication 
among various educational groups. The "^orum Was held in October, 1979. 

Sou th eastern State Facilitator - Deve loper/Dem onstrator Project Confe r- 
enc'e "^^~RS"U III : For Region III SFs and D/Ds, a two-day conference was 
convened in Atlanta, Georgia in early December, 1978. The intent of 
this collaborative, interagency conference was to provide SFs, D/Ds 
and various agencies and institutions desiv^nated as regional resources, 
an opportunity to exchange experiences, concerns, successes and pro- 
fessional techniques. Present at the conference were 17 D/Ds, SFs, and 
Follow-Through clients. Presenters represented a variety of agencies 
and institutions. Among these were USOE/DER, the HEW Atlanta Dissem- 
ination Office, the Southeastern R&D Consortium, Appalachia Educational 
Lab, Syracuse University Teachers Center, and the Appalachian Educa- 
tional Satellite Program. 

Regional Educatio n Improve ment Forum - RSU II I: This Forum cu-spon- 
s6rp6 by AEL, ROEPs III and IV, and'RBS had three objectives: 1) to, 
assist educators in identifying and implementing solutions to edu- 
cational problems; 2) to promote collaboration/coordination among 
agencies; 3) to identify and link key educators addressing educational 
improvement needs. 16 SFs and D/Ds as well as representatives from 
seven State Departments of Education attended the two-day conference, 
held in October, 1979. 

RSU IV - Re£ior^al_ Oijs^mlnati^qn^ During August, TAB 

RSU lY c'o-spohsore¥ a majc"' forum with ROEP VI, SEDL, and ERIC/CRESS 
for all clients in that region with an interest in and/or involvement 
with disseniination efforts. Mary Ann Lachat and Ann Bennett presented 
TAB 35 a TA system from both a national and regional perspective. 
Participants had an opportunity to become more familiar with a variety 
of dissemination/technical assistance agencies. In addition, they were 
able to discuss their concerns and explore future directions with 
national dissemination leaders, and state and regional colleagues. 

'iational Career Educatio n Confe ren ce - CSU: During a national confer- 
ence sponsoVed 'by the^ Northwest Regional Educational Laboratory, TAB 
presented a series of workshop sessions related to dissemination and 
the N':n. Specific topics included: a) Validation Issues and the IVD 
Pro:.'--os; b) JDRf Approval of Career Education ActiviLies; c) Hooking 
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up with the NDN; and d) Marketing Career Education. State Career 
Education Coordinators from 28 states, and eight career education 
D/Os attended the session. 



• Sharing Session - RSU I : During TAB's first year of operations, 
two sharinq sessions were convened with RSU I clients. The purpose 
of the meetings was infonnation exchange related to a variety of 
topics. 

• New England RCCON-RSU I M ee ting - RSU I ; In February, 1980, RSU I 
RosteJ the New England RLCON meeting. The purpose of the meeting 
was to discuss strategies for moving exemplary projects across state 
lines within Region I. The agenda was developed by the ROEP Office 
in Boston, and the meeting was chaired by Tom Burns, director of 
that office. 

• BEH/hDN S h aring Ses sion -_RSU_jl: At the request of DER, TAB RSU II 
sponsored a sharing session to promote understanding among the sub- 
network of D/D projects developed i?y the Bureau of Education for 
the Handicapped. Drew Lebby, DER Project Officer, Bill Swan of BEH, 
in cooperation with TAB called togetHjer 12 BEH D/Ds, five SFs, and 
five State Implementd^ion Grant Coordinators to discuss increasing 
cooperative efforts between BEH D/Ds and the NDN. A representative 
from ERIC Clearinghouse on Handicapped and Gifted also attended to 
provide information on resources available from ERIC. 

• Hiahor Educ ation Sha ri nq Sessi ons - JSJ^III: In an effort to estab- 
Trsh'wcTrking relationships between the NDN and instUutions of higher 
education, several TAB clients and consultants participated in TAB/ 
IHE sharing meetings. The purpose of the meetings was to: 1) fur- 
ther define the relationship of the NDN and IHE's, and facilitate 
this relationship. 



• ppgional Conference - RSU V, Co mputer Utilization: In conjunction 
wTth frsl[^V^s"R"egTonaT Conference for D/Ds and SFs. a small group 
workshop was conducted relating to computer ut liiiation. Presenter, 

* John Schlotfeldt discussed ways that micro^computors can be used to 
sto^e and i^eport information. 
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Sha ring Sessio ns 



Computer Techno logy Meeting - RSU I: A meeting between RSU I staff 
and the Maine SF was "held for the purpose of ^coordinating computer 
program development activities with regas d to the NDN. The Maine SF 
is a field test site for RSU II's computer study. ^ 

Compu ter Capab ilitie s Meeting - RSU II : Region II held an exploration 
andplanning meeting in late October, 1978, related to computer 
capabilities and NDN project needs. Those in attendance were RSU II 
staff, the Illinois, Michigan and Missouri SFs, and a representative 
of the computer industry. 

Computer T ech nology_Task_Jo roe Heeting - RS U II: A planning meeting 
(August, 1979) was held with SFs representing TAB Regions I, II, and 
V, and a Computer Technology consultant to discuss applications and 
capabilities of computers as they related to NDN project needs. This 
Task Force is being coordinated for TAB/NDN by Cllen Meier of RSU II. 
The meeting resulted in specific guidelines for interfacing some of 
the SF projects' approaches to data management. 
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Resources Dis tribu ted by TAB ^During 
Co nsu Uatio ns , Workshops, and Conferences 

Evaluation 



• S ample St rategies j£r_Dissemination- Re1 ated E valuajMon, by Peter 
Treadway and Donald P. Horst, RMC Research Corporation, California, 
for TA3 CSU 

• Tips for Collecti ng Impact Data from Adopt ion Sites, by Bonnie 
Tenerbaum, Portola Valley, CA, for TAB CSU 

• What Are the Chances? Or Enhancing the Probability Adopters UiJJ^ 
Really Implement a Project, by Peter Treadway, RHC Research Corpora- 
tion, CA, for TAB CSU 

• NDN Evaluat ion Qu estions and Answers and Evaluation Tips for D/Ds 
and SFs, by Evelyn Ogden and Marilyn Musumeci, TAB CSU 

• Excerpt from: A^Re^view of the Adoption/ Adap tion P rocess in Ne w 
Hampshire : Six Case Studies , prepared by Kapp'a Systems, Inc., for 
New hanpsfTire Facilitator Center and Title IV-C Office, New Hamp- 
shire 

• Ev al^u ati^ii J)ej^i^ n_Jo n^SO^^ L Acj^l J'i!lPjAn:!-_L^JiiLtJi oi^ > 
by'Tfen Beld'en and Dennis Collilis 

• Michigan F a ci 1 Uat o r_ P_rj)jecMmp_ac t Eva lua tion Pr ocess f or NDN 

• Eva luation of the Imple mentatfon of a Proqr£.-:i of Adaptiv e Educa- 
tfoFat the Secon d Grade (1972-73T Ty Gaea Leinhardt, Learning 
Research and Development Center, university of Pittsburg 

• R_e_sou_rces_f^ the Evalu ation of a n ND'i Stat e Facilitat or, prepared 
by Bonnie Tenenbau . with advice from Thel Kocher £nd Glen Belden 

• f jew Y ork Sta t^ facilitator Proj ect Sa mple Eval uation Instrwr^ 

• On the Ri^A of Appraisin g No n-Events in Pro gram Eval uation , by W.W. 
ChIfteT7''Jr. , Center for Advanced Study in the Behivioral Sciences 
and John E. Jones, Center tor Educational Policy and Management. 
(Excerpted from: Educational Researcher, November, 1973) 

• Gettina IW\1] Together ^- The jnRP_?rocoss , Ann Bennett and Fred 
FTfe7,"RSU fV."' ~ ■ 
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Decree of I mp1emen j:arion_ ds a Critica l Variable in Program Evalu- 
dtion~Robert J. Hess and David R. Buckholdt, CEMRcl , Inc. 

The Application of _d J^ojJeJ for In vestigating Classroom Proces ses^ 
b71^1Tllll^l^ r^^^ and Gaea" Leinhardt, LRDC, University of Pitts- 
burgh 

Selected readings from How Measure Program lm[)Tenient_atj_o^^ by 
Lynn Lyons Morris and Carol' Taylor ritzGibbon\ CSE, University 
of Cal iforma 

Vocati onal _Rea_ dinq Power Project > Fo llow -up Rep ort I nstructo rs ; 
Fol TovT-u p Report > . C oorjl'^ ator 

An Inoact Ev aluation St udy ofjthejjew Mode l Me Adoption at Oakfie ld- 
AlTblir na^ School > by Marvin Pasch, Cleveland State University 

Excerpt f rem Jhp Prdrficp of Evaluation by Clare Rose arjif Glenn F. 
flyre, ERIC CI eaTfnghouse , Princeton, NJ 

E V a 1 u a t i n_a the Impact o_f_ the_Nev/ Mo del Me-- An E /aluation D esfgn, 
by"r^vTn Pasch, Cleveland State University 

RHP Questionnaire, prepared by Selection Research, Inc. 

Identifying the Key Ele ment s of an Educ ational Project , prepared 
by 3 eT^cTi or\ ReseTrcTT, Inc. 

Early and_Contj mje_d_J nterv enti on for th e Disabled Le arner Prograrr. 
n^pTe --elilTtTon^Sca^ Research, Inc. 

Levels of Use of the Jpnovajion , Gene Hall, Susan Loucks, Williari 
F7fn\' rT ^Vd","^ B e u 1 a h N' ewTo ve', UnTversity of Texas 

Val^dd^ion Wor kshop Model, RSU III 

"easjrin^ the Degree of P rogra m Im plementation, John Newfield, 
UniVers"] ty~oT Georgia 

Reso jfco jvaluatjon Guide, RSU IV Task Force, 1979 
Ha.mJ^ Sia t_e_ Jacj 1 j tajt^^^^^ 1 u_atj oji^ _PJ a G. 
Operation of the Exemplary Project, Bonnie Tenenbaum 
Impact of Adoption _oJ Exempl ary Pr;;oject , 3onnie Tenenbaum 

Minr J'] Criteria for Adoption/Adaption j^f Exemplary Programs, Bonni 
Tenenhd jm v i 

Fvdlj^ain^ the Adaption Process ir, th_e^_NU:j_-j^A Wo^rking_ Framewo^^^ by 
Sludr't rtorsfallV CoToVado' SF fOr "SU VT" 
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• Urban Edu ca tion The N DN Conne ction, Part I> by Evelyn Ogdpn and 
Marilyn Musameci, Capla Associates , RocheTle Park, NJ, for TAB CSU 

• Urban Educatio n -- The NON Connection, Par t II > by Laura Higgins, 
ECOS Training'institute, NY, and Barry Kaufman, City University, NV , 
for TAB CSU 

• !jQJi^^,bJj^^jlgQ ^^^^ '^^^^ Should Be , by 
Joseoh Colmen, Education and Public Affairs, Washington, D.C., for 

TAB CSU 

• Ideas tha t Wor k for U s, by John Rowe, New Model Me, Lakewood, Ohio, 
for RSU V 

• Organizd t1ojiaJ_^a_ano- is- -Six Places toLook for Trouble, by Marion R. 
Wei sbond 

• A Repo'^t on Facil itating Edu catio jial_ Change with Local Sc hool Dis- 
rrlcts , Project LINK 

§ Leadership Works hop Pac ket: Basic diagnostic instruments developed 
byTdU] Hersey, Kenneth" Blanchard , and Ronald Hambleton at the 
Center for Leadership Studies, California American University 

• Lea dershi p rianagemeixt , prepared by Fred Hayen 

• CBCS Workshop Packet: Including, "Procedures for Adopting Education 
fnno'vat ions' Programs" (Texas R & U) ; "Concerns-Based Approach Facil- 
itating Change" (Texas R&D) 

• Manaqenient of Organizational Beji^avior - The Mersey and Blanchard 
piTblica'tion dealing with management' theory a^ it relates to human 
behavior within organizations was sent to a Region II SF. 

• Innov ativ e Proj ects: MakijiciJ'hem Standard Pra ctic e, by NWRL 

• Resource_s on^ the Devejoper/Adop^ter^ ReJ by The NETWORK, 
AndoveV, Mass 

• r rop osed Pl an f or Study in^_D/Ds ap^dJ\dopting _Un^ts__to He^^^ 
It ate a '' Match 'between"' D^^^^^ and ljf\_ 

• Jhe^ Group Process - Facilitator Model, by Janice Druicin, f.'orthwest 
RegionVl Fducational Laboratory 
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• Survival Kit f or Sel f-Susta ining Activities , by Ronald L. Capasso, 
Capla" Associates, Rochelle Park, N.J., for TAB CSU 

• Enhancing the Fiscal Bas e for NDN Adoptions, by Glen don Bel den, 

RSU I " / ' ' 

• Es t a b1 ishin 9 a Management Pl an - Planni ng Module for the Kansas 
rduca tor Dissemination Diffusion System , KEDDS Staff 

• Goal Setting and Sel f-Improvement--A Personal Inv entory 

• P^roj^ect_ Coniparison Charts , Ed Materials Center 

• Grant Rela ted Income Materials - Region II prepared a packet of 
materials for several clients on managing grant income as it 
relates to proposal rules and regulations » 

• LE A Projec t Selectio n Manual - Prepared by Charles Achilles for 
Region HI, this paper deals with activities and procedures to 
utilize in selecting programs for NDN consideration. 

• Dif fusion_Sjnu lation Gam es - This resource was donated by Far 
WesTTaFoTaco ry Reqionaf "jrvice Proarams to TAB-RSU V for use 
with TAB clients. Copies v/ore loaned out to several clients in 
the region 

• I '^'i tjipn Confiqurat i on s_:__AnaJ y si s_j)f_lnjio vations as U sed , Gene 
H^alT and Susan Loucks 

• New D / D I n 1 1 1 a 1 ra ij 1 n g[ _P.C^jlCo nf ei' en ce_Pac k e t - This packet con- 
taTned tne following 'items: Copy of nOH: A S ucces s Story; 
information sheet on key contacts in the NDN with thumbnail 
sketches of their roles; a listing of newly funded D/D projects 
by category, project title, and location; a listing 0^ th? newly 
^unded D/D projects by TAB RegionaT Service Unit assignment; a 

■ ••native agenda tor the conference; a Pre-Training Assessment 
Form (to be completed prior to the conferen:,e) ; a Questions and 
Concerns SheeL (to be completed prior to the conference). 

• Pxojoj:t j^iaaa^men_t_J_ra^^^ Including a variety of 
manage'irent materials, prepared by P3S 



FubUc ",^fa(u'»:s and 'ixtc^^ia^s l\>vcCopv)^nt 



Help Is On The Way, by Stanley Whitehoad - This manual helps the 
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user to prepare graphic cormiunicatiori^aterials, giving some basic 
rules-of-tnu!Mb as well as methods foWeyGlopinq a first-level 
awareness brochure 

• HoviJq^^an_a_Su£C^ssXulllide_^ by William J. Skumurski, 
Jr. "The article provides fxTanning, production, and presentation advice 
to the user in developing an awareness audiovisual 

• Tip s on Awareness Pr esentations , by TAB Region V 

• I n-Se r V i ce P 1 anning Guide: A Gu ide for Designing Effecti y^e_I n^-^ej^v i_ce 
Programs' for'Teache rs , by The NETWORK, Andover, Mass. 

• Cons iderations in Pl anni ng for a Specific Worksho p. Excerpt from : . Con- 
ducting Responsive Workshops , by the Staff of .the ResponsiVv Education 
Program, Far West Laboratory 

• Publicit y-How t o G^Jt^, Ad Vantage, Inc. 

• User's Guide For Awareness Sessions 

• Public R elations Workshop Packet : Including, sample news releases, 
prepared by The Orsborn Group; Teacher Magazine Writer's Guide for 
Article Submission; Core Journals by Guest Perry; The Library Educational 
Resource Center Periodical Subscriptions; How to Plan a Successful Slide 
Presentation, by William Skumurski , Jr. 

• Association o^ T eacher Edu cat ors Pre sentation - RSU II: A similar 
~pyeTe'nTati'orrnb7"RSU II was" m'ade at the Associ'ation of Teacher Educators 
Conference in Orlando, FlO' ida in February 



X 



• A Taxonomy j)f_ Technic al Assi stdriL^ S_kins, by Evelyn Ogden^and Marilyn 
Musu^'eci Capl a Associates, Rochelle Park, NJ, for TAB C^U ' 

• D/D ar.d SF Task Analyse_s, by Dennis Collins, Marilyn Musumeci , and Ellen 

Mo i e r 



NE WSLET TE_R_ S AND CALENDARS' 

In addition to this resource material, TAB responded to client need 
for bPtter infori'^ation exchange miechanisms by publishing bi-monthly 
reqional newsletters and/or calendars of events. These publications 
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provic^ed the following types of information to clients: 

a) dissemination activities being conducted by 
NDN members in the region; 

b) technical assistance and training activities 
being conducted by TAB and other regional 
networks; and 

c) summaries of news from the general dissemination/ 
1 inkage communi ty 

TAB also provided an insert in the ED Newsletter to inform clients of 
nationwide TA activities. 

\ 

\ 

I 
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To determine client reactions to technical assistance activities, 

TAB distributed a short evaiuat-^on form which asked clients to rate 

various aspects of services along a five-point scale ^3 - "high"; 

1 = "low"). The specific items of interest were: 

Appropriateness of Content 
Thorounhness of Coverage 
Organization 

Effectiveness in Meeting Needs 
Effectiveness in Providing Skills 
Consultant Effectiveness 

The findings, based on a 71 per^^nt return, are shown in Figure 5; 

they indicate that TAB-sponsored events were indeed well received. 



Figure 5 



■CLIENT RATINGS OF TAB ACTIVITIES 
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The high ratings wbre supported by such open-ended comments as: 

"T/ie 6^6bivn Li'Qjitr<}^ga^iiz(id; the con6iiU:a\tt 
had ^upc^io^, ^fe^^i" 

li> alimj6 a ploxuivXQ to too/ife ioith TAB, tliQ 
^^a<< hav^ pl^(Uant and coop^Aotivc aXtitudts^' 

''Tim cont^iitta^vt. liad 6kiIU KQ,latQd to mij nccAt; 
.shz i':a6 pcA6onablQ and da^ij to too/ife to^^i" 

"I appxzcAOtzd thz coyisuttOMt.^ ^ KQAuu/iC(i{^Liln(LM. . . 
tliani: you {^OK aAAanciing 6uch an (LXCQll(Livt conbaltayit 

"T/ie txmi2J\doiii> vaxicXtj oj^ valid cdaue^ o{^ acitton 
iciiicli tilt C' ^ibiiltant KU6 ablt to 6uggQAt u;eAe mo6t 

^'ICe appx^ciattd the con^aJUanV^ knotvlddgd and ablLUij 
to ^le^iiuri on ta^k'* 

An additional level of client satisfaction relates to perceptions 
of change as a result of TA encounters. The TAB Site Reports 
provide a number of client statements reflecting such changes; 
they are listed bolow. 



EXAriPLES OF CLIENT STATEMENTS INDTCATING i 
EVIDENCE OF CHANGE 

•'We have a design and layout idea for our awareness 
brochure" 

"We selected a particu'^ar evaluation design to serve 
as a guide for pre-implementation field test planning" 

"W^ have a heightened awareness about how to develop 
a Parent Involvement Training Manual" 

"We developed an outline for a filmstrip" 

"Criteria for adopter implementation were established; 
staff monitoring guidelines were developed" 

•'We devised a%workshop evaluation form to meet our 
speci f ic needs" 
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"Our adoption agreement WdS reviewed and critiqued; 
we revised the existing .form based upon suggestions" 

"I am now aware of DER evaluation requirements and 
how I can best be responsive" 

"Adoption computer files were created and filled" 

''We now have a model and a set of strategies for 
turnkey training" 

"We are now prepared to revise our career educational 
materials based upon this consultation" 

"We have' a revised text for our awareness brochure" 

"An evaluation packet was developed which incluxles 
timelinesi surveys and checklists, monitoring 
information" 

"We have a script for our slide-tape presentation" 



In summary, the level of client satisfaction with TAB activities 
was quite high. Moreover, system events resulted in clear 
evidence of change. 
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MAJOR SYSTEM THRUSTS 

we have discussed, TAB activities during the three-year period 
spanned a broad array nf content areas in response to client 
requests for technical assistance and system needs sensing 
strategies. In certain areas, where needs were commonly felt, 
TAB made a* concerted effort to pool the initiatives of NDN 
actors, and'^ systematically organize -the content and scope of 
technical assistance. The o^rall purpose of this effort was 
to expand the knowledge base of those providing technicaT 
assistance, share insights, and reach a set of common under- 
standings. Activities were undertaken in six areas: 
Evaluation 

Leadership ' ^ 

School Improvement in Rural Schools 
Higher Education and the NDN 
Computer Utilization 
Career Education 
These areas are discussed in the sections which follow. 

Evaluat ion 

m 

TAB systematically began Lo address the i^ssue of evaluation at 
the NDN Winter Meeting in San Antonio in 1979, During that 
conference, the Central Service Unit organized a meeting of 
evaluation specialists representing the five Regional Service , 
Units in order to reach a common unders^tanding of DER evaluation 
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policy requirements, and to recommend certain technical assistance 
responses in light of policy guidelines. 

One of the major recommendations of the group was that each of 
the TAB regions form Evaluation Task Forces or Cadres to develop 
comprehensive regional approaches to evaluation. That recommen- 
dation was subsequently implemented, and in the months following *^ 
San Antonio, the TAB cadres actively engaged in a variety of 
training and programming events to help D/Ds and SFs deal more 
effectively with evaluation concerns. ' 



The meeti'^gs of the evaluation cadres are listed below in 
chronological order: 

Evaluation Cadre Team Meeting - RSU I : An interregional meeting ^ 
was held in late February, 1979 at LaGuardia Airport to explore 
ways to further involve TAB in evaluation. Participating in the •* 
meeting were representatives of TAC-New Harr.pshire, RSUs I and II, 
COPE. Magi (a private consultinq firm), and the CSU. 

Evaluation Cadre Meeting - RSU II: RSU II staff several 
regional evaluation consultants met in mid-March, 1979 to review 
evaluation approaches appropriate to the NDN as wfell as alternative 
strategies for organizing TAB technical assistance in this area. 

Evaluation Cadre Meeting - RS U III: Members of the RSU III Cadre 
met with the CSU to plan the June Evaluation Conference in this 
regiort. 

Evaluation Cadre Meeting - RSU IV : The. first meeting of RSU IV 
Evaluation Cadre members was held In May, 1979. Eight team 
members met to discuss such issues as: how to share information; 
formulating a regional evaluation plan; determining the current 
status of evaluation .in the region. Tnis cadre met in July 
for a two-day 'session to reach consensus 6n terminology and 
develop an evaluation model for the region. An August meeting 
was also arranged for the purpose of developing an evaluation 
resource guide For clients. As a result of these Task Force 
Meetings, the following resource wa^:^ developed: Evaluation 
Resource Guide. 
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Evaluation Cadre Meeting - RSI) V : Four members of the RSU V 
Evaluation Cadre met to discuss regional strategies. The . 
meeting^as h6ld in June; 1979. 

National Evaluation Task^Force Meeting - CSU : In late August, 
1979, the CSU organized a second national ' meeting for members 
•of the TAB Regional Evaluation Cadres. The meeting was designed 
5(5 that cadre members could share their experiences and discuss 
future issues. Tht meeting probed areas such as: (1) designing 
an evaluation guide for the new client group; (Z)- <^eveloping 
"transportable'' workshops in high need areasj ip.g., defining 
core elements, measuring program implementation, and .impact 
evaluation; (3) determining DER evaluation needs reqqiremdnts; and 
(4) interfacing with the formative evaluation design being 
developed by the Center forthe Study of Evaluation. Cadre 
members made several* recommendations in these ar&as, including 
the importance o^ viewirrg evaluation as an^id to program improve- 
ments. Emphasis wasalso placed upon the importance of identifying 
the core components of D/D projects, especially in terms of 
evaluation activities. Participants supported the ^cadr^ approach 
used in the Evaluation Program Strand, and requested additional 
interregional communications -on evaluatiT3n activities planned 
within each region. 

Cadre Meeting - RSU II : The four members of the RSU II Eval- 
uation Cadre held a planning meeting to design a series of 
focused encounters to as^sist D/Ds and SFs v/ith their grant 
applications. (November. 1979) 

SEA and ROEP Evaluation Planning Session ■ RSU III : RSU III 
staff met with members of ROEP IV and SEA representatives from 
seven states to discuss the feasibility of planning a regionwide 
workshpp to build evaTu^tion capabilities of SEA consultants; 
the workshop v/ould specifically address the IVD and JDRP processes. 
^ (November, 1979) 

Cadre Sharing/Planning Session - RSU /■ Members of this Cadre 
met to discuss the preparation of a ^DRP submission on behalf of 
the National Association on Fire Prej/ention. (November, 1979) 

Evaluatio n Cadre 'Meeting - RSU II : RSU II Evaluation Cadre members 
met with CSU representatives to discuss plans for the Impl eiiientati 
Evaluation Workshop scheduled in Region II. Cadre members also 
shared the results of individual consultation provided in 
conjunction with the grants workshop. (January, 1980) 

As a result of the regional and national cadre activities, TAB's 

capacity to respond to client evaluation needs efficiently, 

consistently, and systematically, was greatly increased. 
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Leadership 

Over the contract period, many SFs and D/Ds expressed interest 
in using a iiiodel y^hich 'would assis^ them in their leadership role in 
schoals. Subsequently, TAB supported the development of a 
series of work^shops related to the Hersey-Blanchard Situational 
Leadership M6deK This model is based on the notion that, while 
there are elements common in all organizations, situational 
differences signi ficaVitly influence the manaaement of human ^ 
resourc>^Sx-The model focuses on b£?havior vn'thin o>^ganizations ; 
th6 concern is on' the interaction of. people, motivation, and 

leaxlersTilp skil?^. \ 

I 

Numerous p/Ds and SFs from all regions participated in leadership 
^training sessions/ These sessions focused m techniques for 
diagnosing the behavior of organizations and applying appropriate 
leadership'behaviors to NDN-related situations. 

After receiving trainina, several SFs and D/Ds were interested 
in^pursuing^the model. Subsequently, TAB forr.ed a cadre which 
would serve as a nucleus for future discussions.. This group met 
several times to discuss pertinent applications of the situational 
(adaptive) leadership model and to share/review material s. 
The cadre also worked on a feedback process to dodument the activ- 
ities of this technical assistance in terms of the clients 
served and the resultant applications of the model. 

TAB also sponsored a meeting in Minneapolis of higher education 
leaders to discuss developmental issues in the adaptive leadership 
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model. Gene Hall of the Center for Research and Development in 
Teacher Education, University of Texas, met with Fred Hayen, 
RSU li Leadership Trainer, and representatives of the College 
of Euucation at the University of Minnesota: Norman Sprinthall, 
Howard Williams, and Kenneth Howey. The purpose ur the meeting 
was to develop collaborative efforts in the area of leadership 
training fpr flDN members. 



School Improvement in Rural Schools 

» 

The Rural Task Force worked primcirily in Region TI during the^ 
past contract period. Initiated originally by a group of midwest 
SFs concerned about effectively reaching rural schools, the group 
v/orked to raise the awareness of SFs and D/Ds in the NDN about 
rural school needs. The primary activity of the group during the 
past year v;as the development of a poster which adciressed comnion 
misperceptions about rural areas, pointed out the strengths of 

rural education, and offered further information to those concerned 

i 

about their dissemination efforts in rural communit|QS. In 
addition. Region II began to ^ull together rural resource material, 
to have available for MDN use. 

The Task Force met several times and began to assess the need 
to expand itself to reflect the interest groups across 
the NDN. DER's Minority Task Force also requested that the Rural 
Task Force share their discussion as rural activities might 
relatp to buildinq minority participation in the NDh. 
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Finally, the Task Force put together a presentation for the 
National NDN meeting in June in which members shared their concerns 
about reaching rural audiences, described rural schools, their 
strengths and limitations, and also shared strategies for 
effectively worj^iug v/ith staff of rural schools. 

Higher E ducation and the NDfJ 

\ 

The HigheV. Education Task Force v/as convened v/ith an overall goal 
of exploring potential relationships v/ith Institutes of Higher 
Education. The group of eleven NDN members (located in, or 
affiliated with. Institutes of Higher Education), met twice 
during the contract period under the coordination of Region III. 

The Task Fofce identified four purposes for their work. These 
served as an organizing framework for their discussion: 

1) Bring together representatives of IHEs and the NDN 
to discuss cooperative endeavors 

2) Given a set of cooperative endeavors, identify the 
extent of involvement 

3) Design strategies for creating awareness in the IHEs 
about the NDN 

4) Develop strategies for cooperative opportunities 
between IHEs and the NDN 

As detailed in their IHE/NDN Report (Fifer),the Task Force was 

very positive about the cooperative potential between IHEs and 

the NDN. Specifically, they explored four areas-- research, 

development, traininc, and evaluation--which could serve as a 

focus for the dialogue. Within the research category, for 

/ 
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instance, the Task Force felt there were a variety of areas for 
teaming; research projects and dissertation studies could provide 
vehicles for exploring NDN dissemination approaches, lifespan 
of D/Ds, quality adoptions and other issuas of concern. 

The group also discussed the possible contributions of IHEs in 
the area of general professional development thr. gh courses, 
institutes, and workships in cooperation with TAB. Finally, the 
Task Force felt that IHEs could cooperate with TAB to provide 
the NDN with information and assistance in specialized content 
areas such as evaluation. 

The Task Force formally initiated dialogue about the potential 
of working more closely with Institutes of Higher Education. 
-A list of recommendations was presented at the end of the report 
which emphasized NDN needs which cou^d be. met through 
Higher Education. The challenge for a future IME special interest 
group will be to continue to develop the resources of IHEs as 
well as examining the ways in which the NDN serves as a resource 
for higher education. , 

C omputer Utiliza tion^ 

The Computer Task Force was initiated by TAB in response to growing 
interest in computer technology wi th its implications for the NDN. 
Several NDN members were starting to use computers and the 
questions were beginning to grow: What should computers be used 
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for? Who should be using them? Should there be a, common format? 
Should the hardware be compatible? Should DER be a part of such 

a system? 

These questions and more had been developing over the years. 
TAB RSU II, at the request .of several clients, convened a 
grojo of SFs and D/Ds interested in pursuing the topic. It 
soon becafie clear, however, that the issue was of national 
concern and with the encouragement of DER, a national Computer 
Task Force was created. 

Six States Facilitators who had expressed interest in developing 
their con.puter capabilities were asked to attend. The purpose 
of the Task Force was to explore a variety of approaches and 
begin to define a framewcrk for NDN computer developa^.ent. 
The sequence of activities was to identify several different 
nodels of computer use, pilot these models for one year, and 
present the' findings to the National Diffusion Network. The 
six states identified had each begun development on different 
conputer approaches. The states and th^ir approaches are listed 
be lev; : 

Bob Shafto Maine Microcomputer - programming 

done himself 

Sam Corsi Nf!W York Large state-wide computer 

system using coordinated efforts 
of intermediate units 

Dick Bricklpy Pennsylvania Time Share Computer programming 

tied into a larger MDN program 
description developed by another 
(non-NDN)' contractor 
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Debra Clermions Michigan 



Carol Johnson 



Minnesota 



Keith Wright 



Washington 



Large state-v/ide computer system 
working closely wtth a capacity 
building project 

Tinieshar:e -computer using a hignly 
sophisticated and flexible 
program v/ith plans to download 
to Micro once DER had established 
format for feedout 

Minicomputer using a sophisticated 
language and coordinated efforts 
with a seconci State Facilitator 



In addition to the pilot efforts, RSU II undertook an NDN-w,ide survey 
of computer interests .and capabil i ties in the NDN. This survey 
was completed in^pri1, 1980 and the results were reported to 
the NDN at the National Conference in June of 1^80. (See Appendix). 

At the June conference the pilot sites also shared their work wiLh 
Interested NDN members. The p-ilot group also assurr.ed responsibility 
in the future for helping to disseminate their respective models, 
working with NDN menbers (whose equipment apd interests matched 
their particular model) to develop computer capacity throughout 
the NDN. Exploring several overall coordination efforts such as 
a national calendar for the NDN was saved for future discussion, 
pending the outcome of pilot efforts and future funding possibilities. 



Career Education 

tab's involvement with Career Education was multi -faceted in nature 
but grounded -on one overall objective: to augment and enhance the 
dissemination efforts of these who were responsible for promoting 
Career Education throughout the nation Jhi s involvement manifested 
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itself in th^^ee very distinct but interrelated endeavors: 
1) Specific attention and technical assistance v/as 
provided to the most recently approved (by JPRP) 
Career Education projects. They v/ere: 
Project CDCC 

Career Development Centered Curriculum 
Coloma, Michigan 

Project CAP 

Career Awareness Program 
'Greenland, Arkansas 

Project CERES 

Career Education Responsive to Every Student 
Ceres, California 

lAkron Career Development Program 
Akron, Ohio 

Project Equality 
Seattle, Washington 

Project HEAR 
Princeton, New Jersey 

Pima County Developmental Career 
Guidance Project 
Tucson, Arizona 

Each of the above projects was brought to the NDN 

Oriervtation Conference. The conference provided an 

introduction to the NDfi, and the tasks projects would 

have to perform as Developer/Demonstrators (D/Ds). 

These projects also received individual technical 

assistance, including one-to-one consultation in the 

preparation and development of materials, and review/ 

critique of completed materials. The major outcome of 

this effort was to help these projects "gear up" seiner 

than most D/Ds and, by providing ongoing supoc^^t and 
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guidance, prepare them for the rigors of national 
dissemination. 

2) TAB organized and conducted a segment of the National 

Career Education Conference (Communicating Career, 

Education) in Seattle, Washington, MJrch 1980. This 

♦ 

effort invoj^ed: 

• Bringing che 'seven Career Education n/Ds to 
the conference to display and exhibit their 
programsi. 

i Bringing the State Career Education Coordinators 
to the conference 

• Conducting four workshops (repeated twice) 
for an audience primarily made up of State 
Coordinators. These workshops were: 

"Validation Issues and the.IVD Process" . 

"How to Get JDRP Approval of Career 
Education Activities"- 

"Hooking Up with the National Diffusion 
Network" 

"Marketing^ Career Education" 

• Developino dm distributing a Ct^nference ManuaV^, 
entitled, "Selected Resources in Dissemination" 

J Conducting a surve\ of the dissemination needs 
of the State Career Education Coordinators 

These activities were designed to raise the awareness 

of the State Coordinators regarding the NDN as a 

vehicle for di sseminating exemplary Career Education 

projects, and, to increase their knowledge as to the 

procedures a project must follow to attain state and 

national validation. The TAB S' "tern also became more 

knowUdceable of the State Coordinator's dissemination 
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needs in relation to the NDN through the analysis 
and interpretation of the Needs Assessment Survey 
results. 

3) TAB also developed a handbook, "Producing Dissemination 
Materials", designed to help projects approved by 
JDRP to produce materials that will support their 
dissemination activities. Tb 50-page handbook describes 
a variety of materials (awareness, instructional, 
training, and management) v;hich might be included in 
a project's dissemination packaae, the preparation of 
text, and the actual production of the final product- 

These three activities contributed to the increased use of the NDN 
as a viable dissemination network for Career Education and the 
increased effectiveness of the Career Education D/Ds in disseminating 
and promoting their ^^ms on a nationwide basis. 
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Tlid TAfci Appxoacli 

The TAB project established a very strong collaborative 
basis for organizing technical assistance services for the 
NDN. tab's collaborative structure invojjved a Consortium 
of six agencies, func^ionir ^ together as an intearated project 
system--a Central Service Unit provided overall coordination, 
and five Regional Service Units worked directly with the 
NDN projects. This organization provided an effective working 
model v;hich combined the efficiency of centralized coordination 
with the benefits or regionalized responsiveness. 

TAB'S Consultant Bank provided the NDN with a resource pool . 
of individuals who could be easily accessed to help D/D and 
SF projects accompli sh thei r diffusion/adoption tasks. 
Reflecting the NDN's strong commitment to peer sharing, 
one third of the Consultant Bank was comprised of NDN members 
who directly assisted other projects in a variety of service 
areas. 

The project implemented a highly effective data management 
system which ensured accountability and efficiency across 
all of the organizational units. Standardized forms and 
procedures were used to track and monitor all fiscal and 
programmatic transaction^ . While this process successfully 
integrated all fiscal/administrative functions across the system, 
it also eased record-keening burdens and significantly diminished 
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administrative requirements and their associated costs within 
the regiona] ynits. 

As it evolved, the TAB project made visible state of the art 
contributions to technical assistance needs assessment processes 
specifically tailored to the NDN as a national school improvement 
effort, tab's needs assessment approach evolved from a generic 
linker skills taxonomy into a task-based survey whi ch -described 
the sequence of activities D/Ds and SFs must undertake to 
successfully fulfill their responsibil ities. throughout tW,. 
diffusion/adoption process with schools. This assessment process 
thus provided NDN projects with a con^rehensi ve view of their 
responsibilities, and allowed them to access their needs relative 
to specific tasks. • ^ * / 

In terms of service delivery, TAB also advanced the knowledge 
base associated with technical assistance pronramming. The 
service functions of the project shifted from reactive 
brokeraae to proactive programfning atound content areas relevant 
to NDN projects' tasks. This type of ser\ffce approach linked 
the TA system together programmatical ly , and promoted idea 
sharing across the NDN. It was illustrated by a broad array 
of TA programs in such areas as evaluation, management, leader- 
ship, and public relations/marketing. 

During the contract period, approximately 800 different technical 
assistance activities were sponsored by TAB in a variety of 

ILi 



content areas. Assistance was provided most often in the areas 

of Evaluation, Organizational Intervention, and Dissemination/ 
f 

Management. While the profile of services changed 'to some 
degree from the first to second and third years, it basically 
remained the s^ame during Years II and III. SF and D/D areas 
I of assistance v/ere also similar during the .three years, 

• Technical assistance activities involved all NDN clients at 
least once during the contract period. The average ^cl ient, 
furthermore, participated in face-to-face encounters approximacely 
eiaht times. The frequency of usage did not differ between 

SFs apd D/Ds. However, differences were observable across the 
three years, with transactions in the second and third years 
being significantly higher than those in the first year. 

TAB activities were conducted through a variety of delivery 
modes, including consu^tdtions , workshops, sharing meetinqs, 
resource packages, and linkages." Individual Consultations 
accounted for^86 percent of the services provided. Yet, a 
significant number of group events were arranged--approximately 
100--which reached a broad spectrum of the client group. 

• Ratinq scales and open-ended comments from D/D^ and SFs Indicated 
a high regard for technical assistance activities. Ratings 

in six areas were well above 4.0 on a five-point scale. 
Moreover, system sponsored events resulted in clear evidence 
of change. 

• In certain areas, where needs were commonly felt, TAB made 

d concerted effort to pool the initiatives of NDN actors, and 
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to systematically organize the content and scope of technical 
assistance. Activities were undertaken in six areas: Evaluation, 
Leadership, School Improvement in Rural Schools, Higher Education 
d/id the NDN, Computer Utilization, and Career Euucation. 
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APPENDICES 



TAB Forms Packet 

T/ie matdJUaJU in ikiA packet i^^UZ be iou)xd aj\ iluJ> 

2. h{a4:Q/ujxJi6 Log 

3. iMtnactioM {^o^ the kcX^lvity Repo^/ 

4. AcjUvUy ^zpdntlVuAchoAz OxdzA 

5. UuJUUptz Pa/i^clpojit LUt 

7. Paijmznt R^pont 

9. SUz Rtpont 

10. Ctiz^it Scvtu{^action Scale 

11. Workshop EvaZacuUon Fo-^/n 

12. CoveA LqjUqJU (iOK thz CtizyX and {^oK 
tht Con^iiJUant 



REPORTING INFORMATION 



To acconiraodate the various changes that hav^ taken place in TAB during the past 
six months, we've had to nodify some of our monitoring and payment forms. The 
modified forms are attached, and here'^ a summary of the changes or additions. 

1. TAB ACTIVITY REPORT/PURCHASE ORDER . This *'new** form replaces the pld 
Purchase Order , - We've added a category. Type of Activity ; made changes, 
in TA areas to reflect the new Task Analysis; and expanded your payment 
information. You can use the form in much the same way as the Purchase 
Order, but try to send it to us as soon as possible rather thau waiting 
until the end of the month. You can use the form to document all major 
activities^ (whether or tH^ they ipvoive payment), including sharing 
meetings, exploratory planning sessions with ROEP> Lnbs , task force 
meetings, etc. 

2. MULTIPLE PARTICIPANT LIST . Remember the Multiple Client Form? Well, here 
it is agaiti, but we've revised it to accommodate those events which involve 
multiple consulcants as well as clients or participants. 

3. TAB PAYMENT FORM (formerly Consultant/Client Reimbursement). We've dropped 
some overlapping TA information, and slightly changed the expense report, 
but the form should be used as before. 

4. SITE REPORT. Just so^e minor changes here — we've combined descriptions 
and outcomes. 

^ WO RKSHOP EVALUATION FORM . This is a companion to the Client Satisf act: ion 
Scale. It should be used to evaluat'e group activities, e.g., workshops, 
meetings, conferences, etc. 

6. MONTHLY REPORT. We'd still like you to continue sending us descriptive 
mt^ials, newsletters, notices, etc. which you distribute to clients, 
but we've made sone change? in *:he log and narrative sections of the 
Monthly Report. 

LOG. We've modified the Log so that you only have to record 
TA"materials sent or distributed to clients. This includes 
resource packets, newsletters, calendars, charts and lists, 
etc. The Log will help us to document what TAB is doing in 
the information resource Wrea. 

NARRATIVE. In the place of the Naxrative, we'd like you to 
pf^)7ide"us with a) a listing of key workshops/meetings planned 
for a three month period; and b) specific reports oh key events 
which will be agreed upon ahead of time. 
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INSTRUCTIONS FOR COMPLETING 
ACTIVITY REPORT/PURCHASE ORDER 



Use one Report for earh event. (Attach Multiple Participant List if several 
clients, consultants, or others will attend the same event.) 

Send completed Reports to the CSU as soon as you have the necessary information. 
(Try not to hold Reports until the end of the uonth.) 

For TVPE Of ACTJVJTV, indicate the primary activity planned. The following 
explanation may be helpful: 

Consul tations : Focused TA encounters between consultants (including TAB 
staff) and clients most commonly arranged for individual projects. Since 
consultations may occur through face to face encounters, len^y telephone 
calls, or may involve the revision or preparation of products, we have 
listed three types of consultations for you to check. 

Workshops/Conferences /Presentations : Group TA/work sessions -involving 
several projects aad one or more consultants which focus vpon a targeted 
issue or need. 

Meetings : Sessions held for planning purposes, information exchange, or 
idea sharing. The-^ may bring together NDN clienjis or. outside agencies. 
Your meetings with Rx, ROEP, educational labs, etc. should be recorded here. 

Linkage Activities : Where TA is provided by a^rranging for clients to ^ 
attend events sponsored by other agencies or ojther TAB units. For example, 
three SFs in your region attend a Leadership Workshop sponsored by another 
region; or, you arrange for a client to attend an Evaluation Conference 
sponsored by the Title I Technical Assistance Center. 

{Rm^mb?A to docusmnt hIddd'S A^uu6mQjit activ^QA at!io!] 

C)-SPOySOR - If you plan to co -sponsor a workshop, conference, etc. with another 
agency (ROEP, Rx, Lab) or T, !> unit, provide us with the name of the co-sponsor. 

PESCRIPTIO.V OF BVEMT - Use this space to briefly expand upon the checklist 
information. For example, 

^Evaluation consultant team meeting will be neld to plan upcoming workshop 
for clients. 

*Two SFs who will eventually be our tr.i1ners will attend Region IT's 

Leadership Workshop. 
*Client nepds help with first level awareness brochure. 

^^Met with ROEP to discuss mutual responsibilities for upcoming Dissemination 
Forum. 

TA TASK AREAS - We've listed the major task areas from the Task Analysis, Check 
all that apply and use thq space provided to indicate subtaskr. covered by the 
TA event. Subtask numbers are found on the Ta-.k Analysis. 

No_re: 'Ihis section does not have to be coaiplcled when tht> Type of Activiry 
hcinc conc^ucted is Needs Asses-.T.cut . 

• 1^3 



PARTICIPAWTS - Plensfe include the names (and addresses whore necessary) of all 
individuals and agencies involved in the activity. 

PAV.ME.Vr IiVFOFLMATIOf' - Please check all that' apply and jot dowi. any special 
arrangements. This information has a double purpose: 1) for planning within 
buc'get constraints, it gives the p- liminary cost of any activity; and, 2) it 
enables us to reconcile reimbursement requests received from consultants, 
clients, hotels, and travel agency, with the pa>^.ent arrangements you have made. 



TAB 'Activity Report/Purchase Order 



Tvrt OF AC r It'll 

Needs Assessment 

Face to Face 

"Telephone. 
Mail 



Consultation 



Croup Activities 



HO. RSU- 



Other Act i vities 



Face to Face 
Telephone 
'Print/Visual 



© 
© 

© 



OF VAVS: 



^Workshops. Conferences, 

Presentations (focused 
training) 

^^^eetings (planning/ 

discussion or idea 
sharing) 

0 TVPC or ACCESS: 

^TAB Initiated 

Client Initiated 



Linkeo client with event 

sponsored by other RSU 

^Linked client with non- 

TAB sponsored ev6nt 

Other 

(Specify) 

(T) co-smso((: 



Other Agency 
Other TAB Unit 
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TA task A^cA IC/tecfe att tlvU apply) 



1. Develop Diffusion Plan 
" 2 Develop Internal Management System 
^ 3. Specify Diffusion Elements 
" 4, Identify Target Audiences 
"3s Coordinate with Other Agencies 
" 6. ^ecify Evaluation Guidelines for Adopters 
~ 7. Develop Documentation and Evaluation 
Procedures 

8. Develop an Overall Awareness Plan 

9 Design Awareness Materials 
"10 Design Awareness Presentations 
"11, Revise Project Materials 
"12. Sec Up for Demonstration 

1. Develop Diffusion Plan SJ± 

~ 2. Develop Internal Management System 

'~ 3 Establish Relationships with D/Ds 

~ 4. Become a Resource Base 

" 5. Identify Target Audiences 

~ 6 Coordinate with Related Ap.encies 

~ 1 Specify Evaluation Guidelines for Adopters 

8 Develop Documentation and Evaluation 

'~ Procedures 



Proceaures 

Develop an Awareness Plan 
"7^ 10 ^Design Awareness Material 



13. Flan Adopter's Training Session 
"14. Develop Relationship with SFs 
"15. Conduct Awareness Activities 
"16. Develop Adopter Selection Criteria 
"17. Negotiate. Involvement with Adopters 
"18. Perform Organizational Diagnosis 
"19. Conduct Training 

20. Develop Support Mechanisms 
"21. Create Implementation Plan 
"22. Implement Evaluation Design 
"23. Monitor and Conduct Follow Up 
~24. Extend Project Service Capability 
~25. Provide Reports 

11. Develop Awareness Presentations 
"12, Conduct Awareness Activities 
■"13. D^elop Adopter Selection Criteria 
'*14. Negotiate Involvement with Adopters 
^15. Perform Organizational Diagnosis 
""16. Coordinate Training 
""17. Develop Support Mechanisms 
"18. Create an Implementation Plan 
""19. Irplement Adopter Evaluation Design 
* 20. Monitor and Conduct Follow Up 
~21. Provide Reports 



^ ^ COWSULTAWr 

(T) PARrrcrPA^;rs 

* Project Title 



cum 



Name 



Representat ive 
Address"''' 



Af fil iation/Role 
Address*'' . 



(?) PAy"5ST IKfORf^Arm {Chech aU (hat appdj] AKV SPECIAL ARmcm^TS'' 



Travel Pi(r^j.^'d_ 
Per Diem 



ERIC 



C0K_SV 

_Tr a ve I V\zozi < 

ppT Diem y^^x 
Fee (16 ov-CA ^ ) @ APf^-^XI'WTf TOfAl COST: 
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MULTIPLE PARTICIPANT LIST 



NO. RSU- 



■ [ 

CLIENTS/PARTICIPANTS 
Project Name 
Representative 
Address (i^ new project) 



(Chec k) 



ERIC 



PER 
DIEM 



CONSUL TANTS 

Affiliation/Role 
Address (if new person) 



(Check) 



PER 

DIE^ 



Vldjond ttse thJj^ 6pacz to indLicatt 6ptcJjxt 
oAAangej'^iZ'vU [liighoA i^a, ctiAtcX bUJUng i^om 
hotdi, eicj. fhank you. 
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INSTRUCTIONS FOR COMPLETING 
TAB PAYMENT REPORT 



The TAB Payment Report requests two kinds of infornation: 1) n^ailingr information, 
and 2) payment information. 

SECTION I; MAILING INFORMATION 

The information is self-explanatory. However, be sure to provide a c omplete mail- 
ing address to ensure receipt of payment, if check is going to your business 
address, remember to include the name of your company. 

SECTION II: PAYMENT INFORMATION (Expense Report) 

This information^ is essential to ensure payment of services. Please include proper 
do*umentati<5|^.<receipts and tickets) where requested. 

Fee ~ To determine your fee, multiply the number of days which were re- 
quired to provide technical assistance by $100 (fixed consultant 
fee). As an example, your fee for working with a client for a 
^ , half day would be $50.00. 

Air Transportation — Self-explanatory. Attach a copy of your plane 
ticket even if prepaid. 

Mileage — Self-explanatory. 

Miscellaneous Transportation ~ Self-explanatory. TAB will reimburse you 
for items for which you attach a receipt. When receipts are not 
available, an item description would help. 

Per Diem (Hotel and Heals) — In accordance with Federal regulations, TAB 
pays a maximum pe^ diem of $50.00 (covering hotel and meal costs). 
It is advisable that, wherever possible, consultants should seek 
government rates for hotel accommodations. 

Signature and Date — Please be sure to sign and date the form. 
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TAB PAYf .ENT REPORT 



No. RSU- 



SECTION' I: MAILING INFORMATION 
Name : . 



Social Security No, 
(For IRS Fo.m 1099) 

' Make check 

payable to: 



Complete 

Mailing 

Address 



SECTION II: PAYMENT INFORMATION (EXPENSE REPORT) 



T/vc/ iyU'omaUon ^ eA6(>^it4Jxl iox paijmzMt oi expenses. P£ciwe ^mzmb(>A tx, aUarJi copij^ oi 
KzqueMid /leceip^ cuid tizkzX/^. Lack doaajner.UiUon oK ijnpxopQA doaimwtxiUon can dOay 
paipmnt. Thank you. 



Number of Days 
Involved : 



Dates of Trip/ 
Activity: From: 



To: 



CONSULTANT FEE: Number of Days 



X $100 



AIR TRANSPORTATION: Attach copy of ticKet. Indi- 
cate amount only if ticket was ^not prepaid^ 



MILEAGE: Nutnber of Miles 



X 17c 



MISCELLANEOUS TRANSPORTATION: 



a) Car Rental (Attach receipt) 

b) Taxi /Limousine /Bus (Attach receipts if avail- 
able) 

c) Parking (Attach receipts if available) 

d) Tolls (Attach receipts if available) 

PER DIEM: 

(Maximum $50.00 covering both hotel and meals) 

a) HOTEL ROOM (Attach hotel receipt*) 

b) MEALS 

*Please delete alrohol and non-TAB phone costs, 



TOTAL: 



Date: 



Date Received: 



Signed : 



ERIC 



FOP orncK usp: 

Voucher No. 



Date Paid; 
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TAB PAYMENT REPORF 



SECTION I; MAILING INFORMATION^ 
Name : 



Social Security No.: 
<For IRS Form 1099) 

Make check 

payable to: 



Complete 
Mailing 
Address : 



SECTION II: PATIENT. INFORMATION (EXPENSE REPORT) 



No. RSU- 



TluA In^^o^yp^on l6 u^cjtUal (JoA. paijmz^it OjJ PizMz ^2r\^mb^A to attack copiu oi 

KtquO^teJ ^tc(U.pt6 oiid titkoM,. lack oi docium^ttatAon c\ impKopQA doaumQntRtion can dtlay 
paymznt. Thank you. 



Number of Days 
Involved: 



Dates of Trip/ 
Activity: From: 



To: 



X SlOO 



CONSULTANT FEE: Number of Days ^ 

AIR TRANSPORTATION: Attach copy of ticket. Indi- 
cate amount only if ticket was not prepaid. 



MILEAGE: Number of Miles 



X 17c 



MISCELLANEOUS TRANSPORTATION: 



a) Car Rental (Attach receipt) 

b) Taxi/Limousine/Bus (Attach receipts if avail- 
able) 

c) Parking (Attach receipts if available) 

d) Tolls (Attach receipts if available) 

PER DIEM: 

(Maximum $50.00 covering both hotel and meals) 

a) HOTEL ROOM (Attach hotel receipt*). 

b) MEALS 

*Please delete alcotk)l and non-TAB phone costs 



TOT.wI 



Dai c : 



Signed : 



ERLC 



Date Received : 



FOR officf: use 

Voucher y^. 

1.:^ — 



Date Paid; 
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INSTRUCTIONS !F0R COMPLETING 
TAB SITE REPORT 



The Site Report will provide TAB with a description of the technical assistance 
encounter including the purpose, expectations of both client and consultant, 
outcomes, and follow -nn needs. You and the client should complete the form 
together. 

It is suggested that: 

• At the beginning of the TA session , the PURPOSE and AGREEMENTS found on 
page 1 of the form be filled in. This will help to provide a focus tor 
the meeting. 

. When the TA session is concluded , the information requested for DESCRIPTION/ 
OUTCOMES, and FOLLOW-UP be completed- 
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TAB SITE REPORT 



No, RSU- 



10 HK COMPLETED BY THE CONSULTAiNT AS^D CLIENT TOGETHER. 



The purpose of this Site Report is to obtain substantive information on the nature and 
outcomes of the technical assistance provided to a client of the TAB system. The infor- 
mation in this report is considered an essential and necessary component of our feedback 
process. Please take the time to carefully describe th^ technical assistance encounter. 



Name of CONSULT.^-NT: 



Name of CLITNT: 



Number of People Attending; 

ActUdl Length of Technical Assistance- Encounter : 

LESS than half day J Half day ^One day ^I-'.ORE than one day 

' (Indleatc number) 



1. PURPOSE: Use this space to describe the purpose of the session. (W:.at client needs are 
to be addressed?) 



AGREL7IENTS: Use this space to describe any special agreements mutually decided upon by 
the client and consultant. 



Client Agrees: 



Consultant Agrees: 



2 



3. DESCRIPTION/OUTCOMES: Describe what happened durir? the session. Including the approach 
■ " and/or materials used, and evpected or unexpected outcomes. 



FOLLOW-UP: Describe any follow-up TA and list proposed activities for Implementation of 
' foUow-up assistance. (Are there other Individuals or groups who should be 
made aware of these sessions?) 



/ 
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Client's Signature 



Consultant's Signature 
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TAB CLIENT SATISFACTION SCALE 



Kd. RSU- 



he TAB staff would llr;e your reactions to the technical :\ssistance which you have just re- 
ceived. Your conie^s will serve as a guide for improving, se^vicen. Be assured that all 
jponses will be "(rt<ited as confidential. 



res{ 
CLIENT 
3ATE OF TA: 



CONSULTANT VAMT 



I. Please rate the technical assistance session by circling one nuniber from 1 to 5. 



A. To what extent was the content or sub.stance of the 
session appropriate for you? 

B. In tenrs of what you felt should have been cov^reH, 
how tboro'igh was the se^^'^ion'^ 

C. How well organized was the session? 

How effective was the session in meeting your needs? 

E. To what evtent was the session helpful in providing 
you with skills you can apply to your own situation? 



Veiy 
5 



5 
5 
5 



4 
4 



Not At All 
1 

1 

1 
1 
1 



II. A. OVER.\LL, hov vould you rate nhe consultant? 
B. Would you use the consultant a^viin? YKS_ 



Superior 

5 4 



Poor 
3 2 1 



NO 



If NO, why not? 



in. A. THINGS. LIKED BKST ABOUT THE SESSION: 



R. tht:;g., i^'\r coLi.o be improved: 



TAB WORKSHOP EVALUATION FORM 



Worksliop Title 

Location 

Dave: 



Your Position: 



_SF 
D/D 
"other 



(Specify) 



PldiUQ Kotz tixa i'K)K\ushop 6^6ion by cAAcZing cm nmboA i^om I to 5. 



1. The QUALITY of the workshop waa: 

2. The PURPOSE of the workshop was: 

3. The ORGANIZATION of the work- 
shop was: 

4. The SCOPE or COVERAGE of the 
workshop was: 

5. The IDEAS and ACTIVITIES 
presented were: 

I 

6- The workshop CONTENT was: 

7. "^he TIKE ALLOTTED for the 
workshop was : 

8. The WORKSHOP LEADERS were: 



9. My attendance at this workshop 
should prove to be: 



Outstanding 
5 

Clearly 
Evident 
5 

Well 
Planned 
5 

Very 
Adequate 
5 

Very 
Interesting 
5 

Appropriate 
5 

^'sufficient 
5 

Superior 
5 

Quite 
Beneficial 
5 



3 
3 

\ 



Poor 
1 



Vague 
1 



Confusing 
1 

Not 

Adequate 
1 



Dull 
1 

Inappropriate 
1 

Insufficient 
1 

Poor 
1 

Not At All 
Beneficial 
1 



10. THINGS LIKED BEST ABOUT THE WORKSHOP: 



11. THINGS THAT COULD BE IMPROVED: 



12. OlllLR COaMi.MS: 



Pie-ciiC n.se the back ihu ^ow addiUomt Apace If. neadzd. 



Dear Consultant; 

Enclosed are forms for the technical assistance you will be providing 
shortly. One is a Payment Report for reimbursement; the other is a 
Site Report for describing the technical assistance encounter. Direc- 
tions for both fotms have been included. 

When you have completed the Site Report and the Payment Report, kindly 
mail them together to TAB*s Central Service Unit: 

Center for Resource Management, Inc. 

3072 Crompond Road 

YorVitown Heights, New York 10598 

We*ve provided a pre-addressed envelope for this purpose. The Central 
Service Unit will process the forms and issue ^your check. 

Let us know if you have any questions about t)/e farms or the scheduled TA. 

Cordial ly , 
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Dear Client: 

Enclosed are some forr^ vhich relate to your scheduled technical assistance 
session. One is a copy of our Purchase Order for your records; the other 
Is a Client Satisfaction Scale for telling us vhat you thought of the TA 
that was "given. Directions for using the Scale are on the form itself. 

When you have completed the Client Satisfaction Scale, Vindly return it to 
tab's Central Service Unit: 

1 

Center for Resource >':anagement. Inc. 

3072 Crompond Road 

Yorktown Heights, Nev York 10598 

We've provided a pre-addressed envelope for this purpose. 

If you have any questions about the forms or the scheduled TA, please get 
in touch with us. 

Cordially, 
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Developer/Demonstrator 
Task Analysis 




E 


— rf-' " 

Technical Assistance Base of the National Diffusion Network 
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INTRODUCTION 



The Developer/Demonstrator anc* State Facilitator Task Analyses were 
developed in .tsponse to a perceived need of the Technical Assistance Base 
for a more systematic and flexible needs assessment and technical assistance 
planning tool. The task analysis approach was selected because of its 
basic virtues of flexibility, actionability, and direct relevance of tasks. 

NON Task Analyses will be used in a number of ways including: 

Informing . The flow chart and accompanying description will 
provide interested parties with a comprehensive picture of a 
functioning NDN project. Although individual projects varying 
in areas of selective emphases and may, in fact, not even 
address certain tasks, the , total list should accurately 
portray the functions of the typical NDN State Facilitator or 
Developer/Pemonstrator. 

Policy Making . Examination of both Developer/Demonstrator 
and State Facilitator Task Analyses reveals a potential for 
considerable overlap in function. This is most obvious in 
the block of tasks within 'working with adopting districts.' 
The point is simplythat either the Devploper/Demonstrator or 
the State Facilitator (or both) will inevitably address those 
issues with individual adopting districts. 

Training . The ta^k analysis framework will provide formal 
direction to the initial orientation and training of nev/ly 
funded Developer/Demonstrators and State Facilitators. 
Planning for sub-network (e.g., Follow-Through, Title I, and 
newly funded projects) will be guided by the framework. 
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Planning . Through the use of a task-focuseti framework the 
Technical Assistance Base will be able to develop uniform 
technical assistance needs profiles for individual projects, 
geographic regions and the nation as a whole. Such profiles 
will be invaluable in planning individual sessions, group 
training events, and regional meetings. 

Reporting . The actual work involved in TAB report preparation 
will be considerably facilitated through the task analysis 
framework. Each instance of technical assistance will be dir- 
ectly related to a task or sub-task with the framework. There 
will be no need for building inferential leaps between needs 
assessment and the delivery of technical assistance services. 

/ 



PLANNING 



Oevelop Overall Dif fusion 
Plan . Develop, use, and 
evaluate an overall diffu- 
sion plan which Cicjudes 
objectives, budget ."Planning, 
an activities tinellne, 
staff asslgnrrents, and plans 
for identifying local ?nd 
other funds resources 
to extend diffusion ^' ""Ct 
salaries, trav8« , and 
materials. 



2, Develop Internal Manace-, 
ment Syste;n . Oevelop an 
internal managefnent systen 
to operate you" project In 
an efficient and cost-effec- 
tive 'Tanner. 



Specify Diffusion Elements of 
the ProjecT ! Specify the 
elements o1^ the project to be 
disseninated, note the core 
corponents (criteria for min- 
imum adoption), and, as nec- 
essary, revise various project 
components to enhance their 
rcpllcability in adopter 
sites. 



Identify Target Audiences . 
Identity appropriate target 
audiences for your project. 



Coordinate With Other Audien- 
ces. Build effective working 
relationships with the state 
education agencies, other 
diffusion projects, and var- 
ious comunicatlon networks, 
such as professional assoc- 
iations. 



Specify Evaluation Guidelines 
for Adopters . Develop 
do'- jmentati on and impact 
cvdluation guidelines for 
adopting schobl districts. 
Specify Adopter to Developer/ 
Demonstrator reporting require 
ments. 



Develop Documentation and 
Eva 1 u.* t i OfTP rc co du r es . Oevelop 
documentation and evaluation 
procedures for your own 
diffusion activities. 
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1. Develop Overall Diffusio.-. Plan . Develop, use. and evaluate an overall 
diffusion plan which includes objectives, budget planning, an activities 
timeline, staff assignments, and plans for identifying local and other 
funds and resources to extend diffusion project salaries, travel, and 
materi''''s. 



1.1 Gather sufficient information on the NDN: its history, 
development, the major actors involved and their functions, 
and terminology to insure compatibility of the projects' 
overall diffusion plan with established procedures. 

1.2 Develop a general project approach to dissemination tasks- 
(rationale, outreach strategies—spread, exchange, choice, 
implementation) . 

1.3 Set priorities and proportionately allocate staff time 
and funds (analyze diffusion. Costs, relate resources to 
scope of work) . 

1.4 Specify the sequence of " activities and the procedures to 
be followed >>y an adopting district in moving from an 
initial expression of interest through training and sub- 
sequent impleme.itation. . 



Develop Internal Management System . Develop an internal management 
system to operate your project in an efficient and cost-effective 
manner. 

4 

2.1 Develop and implement a process for selection and training 
of project personnel, 

2.2 Create a psychological support system for project staff 
(buildiftg in regular communication and sharing). 

2.3 Establish and work with an advisory council/comaittee. 

2.4 Develop and implement an accounting system which -incor- 
porates appropriate techniques for cash flow, sufficient 
documentation for state or federal audits, and procedures 
for using grant related income. 

2.5 Develop and implement a procedure for keeping abreast of 
educational developments and issues which will improve 
your functioning as a Developer/Demonstrator (attend 

appr /priate workshops and meetings, read relevant journals, 
etc.) . 

• 

2.6 Implement a computerized management system to facilitate 
the accomplishment of a variety of tasks such as cost 
accounting, documentation of project activities, site 
monitoring, and evaluation, 

2.7 Establish procedures for insuring the continual coopera- 
tion of the LEA (or agency where the project is currently 
housed) . 
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Specify Diffusion Ele-nents of the Project . Specify the elements of 
the project to be disseminated, note the core components (criteria 
for minimum adoption), and, as necessary, revise various project 
components to enhance their repl icabili ty in adopter sites. . 



3»1 Identify key instructional activities/procedures which 
are necessary for program replication (e.g., classroom 
arrangements, teaching techniques, classroom activities) . 

3.2 Specify management /organizational arrangements which must 
be undertaken to ensure program replication. 

3.3 Identify key resources necessary to ensure replication 
(e.g., management and instructional staff; material and 
fiscal resources). i 

3.4 Specify necessary community/school relationships which must 
be established to enhance replication. 

3.5 Indicate key staff development activities which must be 
undertaken to ensure replication. 

3.6 'in operational terms, state the criteria for minimum adoption 
of the project. 

« 

3.7 Refine/revise various project components, if appropriate to 
enhance :heir replicability in adopter sites. 
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Identify Target Audiences , Identify appropriate target audiences^ 
for your project. 

A.l Determine type (e.g., classroom teacher, principal, 

superintendent, special needs teacher, department head) 
of school district personnel who will need information 
about your program in order to implement it. 

4.2 Identify types of individuals within a school district 

who should be involved in a decision to adopt your program. 

4.3 Identify basic audience groups (e,g„ Title I, Early Childhooc*, 
Special Education) appropriate to your program. 

4.4 Identify aad interview critical actors (e.g., SDE personnel 
such as Title IV-C coordinators or Vocational and Career 
Education coordinators) who possess info. cation and insight 
about the various audience groups. 



Coordinate With Other Audiences , Build effective working relationships 
with ^he state education agencies, other diffusion projects, and various 
coninunication networks, such as professional associations. 

5.1 Locate and access potential sources of support for dissem- 
ination/diffusion of your project (e.g., HEW regional offices, 
universities, NIE Labs and Centers, funding agencies, and 
resource/service centers). 

5.2 Establish areas of collaboration and communication with 
potential support groups and dissemination systems. 



5.3 



Determine SEA and other resources which can be used to 
support adoption related activities within target states. 



6. Specify Evaluation Guidelines for Adoptei s, Develop documentation 
and Impact evaluation guidelines for adopting school districts. 
Specify Adopter to Developer/Demonstrator reporting requirements. 



6.1 Specify types of data consistent with DER/NDN evaluation 
guidelines which LEAs will be called upon to gather. For 
example: 

- Size of adoption (e.g., number of schools, classrooms, 
teachers, etc. ) . 

~ Fidelity of adoption (core elements of project implemented) 

- Quality of adoption (specific classroom activities being 
conducted) . 

- Student impact data (e.g., test scores, perceptions of 
student attitude change).. 



6.2 Develop prototype recordkeeping and documentation forms for 
LEA use. 
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Develop Documentation and Evaluatio n Procedures . Develop documen- 



tation and evaluation procedures for your own diffusion activities. 



7.1 Consistent with DER/NDN evaluation guidelines related to 
Developer/Demonstrator projects, prepare a project evalu- 
ation design* 

7.2 Develop project recordkeeping and documentation forms to 
keep track of diffusion activities (e.g., correspondence 
log, project visitation log, awareness and training logs), 

7.3 Specify type of information to be collected, develop 
instruments, and gather data to insure timely feedback 
on: 

the effectiveness of awareness activities/v^orkshops 
and materials. 

needs assessment and selection process. 

- short term effectiveness of the ♦-raining program as 
well as the adequacy of the training program on che 
foundation of a program adop ion. 

7.4 Develop procedures/instruments to gather nation-^ide information 

« 

related to: 

coverage and pattern of adoptions (number and geograph- 
iodl diversity of adoptions). 

size of adoptions (number of schools, teachers, students 
affected, etc.). 

- quality of adoptions. 

- fidelity (core elements implemented). 

- user satisfac<"ion, 

- student impact. 

7.5 Specify procedures to determine the cost efficiency of your 
project. P 
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AWARENESS 



8. Develop Overall 
Awareness Plan. 
])eveiop an overall 
awareness plan 
that devotes an 
appropriate level 
of resources to 
creating aware- 
ness of the pro- 
ject within 
selected target 
audiences. 



9. Deslon/DeveloD Aware- 
ness Materials ^ Design 
/Develop awareness 
materials such as bro- 
chures, news releases 
In-depth description^ 
and audio-visual 
presentations. 



10, Develoo/Desicn Aware- 
ness Presentations ^ 
Design awareness pre- 
sentations of varying 
durations suitable 
for usewith specified 
target audiences. 



11. Re<ies1qn Existing Cur- 
Icular & Kenace^erK 
Hatanals . Redesign 
existing curricular, 
inaterials & develop 
project managenent 
materials for use by 
personnel in adopting 
school sites. 



12. Oroanire Project Fac- 
ilities for Der.cn- 
strator rursoses . 
Rearrange your sched- 
ules, facilities. & 
staff to function as a 
demonstrition site 
providing an optimal 
experience ^or visit- 
ing educators while 
minimally disrupting 
the student learning 
environment. 



13. Plan Trainino Sessions 
Plan focused training 
sessions designed to 
meet the needs of par- 
ticipating school 
personnel . 



15. 



U. Develop 
^rking Re- 
lationsnips 
with State 
Facilitators 
Develop ex- 
plicitwork- 
ing relation- 
ships vrith 
State Facil- 
itators in 
those states 
where aware- 
nesst train- 
ing, & adop- 
tion activi- 
ties are 
anticipated. 



Conduct 
Awareness 
A^ti_vvties. 
CoHouct 
awareness 
activities 
for a var- 
iety of 
audiences 
at the 
local state 
levels. 
These acti- 
vities to 
be directed 
toward de- 
veloping an 
awareness of 
specific 
D/Os, t<ie 
NDM & Sh. 
or both. 
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8, Develop Overall Awareness Plan . Develop an overall avMreness plan 
that devotes an appropriate level of resources to creating awareness 
of the project within selected target audiences. 

8.1 Compare and contract alternative awareness strategies 
with regard to costs, advantages, disadvantages, etc. 

8.2 Determine the strategies which may work best for different 
audience types (e.g.. Title I coordinators, state admin- 
istrators, superintendents, principals, teachers) for your 
project. 

8.3 Outline a national awareness /publicity campaign for con- 
tacting, involving, and influencing key decision-makers 
which includes initial outreach activities and more intensive 
follow-up . 
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9. Design/Develop Awareness Ma t erials , Design/develop awareness 

materials such as brochures, news releases, indepth descriptions, 
and audio-visual presentations. 

% 

9.1 Obtain relevant resource materials related to "packaging*' 
your program (e.g., samples of existing brochures, resource 
manuals, etc.) 

9.2 Set goals and objectives for outreach materials in light of 
, special target groups. 

9.3 Outline essential information to be included in various 
outreach materials to generate interest in your program, 
including content, illustrations, graphs, photographs. 

9.4 Prepare initial awareness letters, brochures, program ab- 
stracts, pamphlets, and newsletters for selected audiences 
including significant others in decision-making positions. 

9.5 Develop and update mailing lists. 

9.6 Design procedures/forms to respond to client requests for 
further (in-depth) information (e.g., mail, teleplfone or 
on-site follow-up to determine areas of need/interest/ 

, priorities) . 

9.7 Prepare/obtain secondary awaren^ess material such as pamphlets 
describing your project in depth for selected school districts 
based upon iiiterest/need/priorities. 

« 

9.8 Prepare audio-visual matejfials/presentationb for your project. 



Develop/Design Awareness Presentations . Design awareness prese- 'ations 
of varying durations suitable for use with specified target audiences* 



10.1 Set goals and objectives for various types of awaren._.s 
presentations. 

10.2 Outline essential information to be included in various 
presentations including content, appropriate materials, 
etc. to explain your role and how to use your services. 

10.3 Design presentations for state and regional conferences, 
educational fairs, and individual district awareness sessions 
asing a variety of presentation fomiiats such as lecture, 
panel, debate, films, videotapes, slide presentations, and 
c'iscussions. 

10.4 Design procedures to respond to client requests (during 
presentations) for further involvement;. 



Redesign Existing Curricular and Man a gement Materials . Redes i gn 
existing curricular materials and develop project managen-ant material 
for use by personnel ir adopting school sites* 

11. i. Evaluate project software such as instructional materials 
and teacher guides as to their suitability ^nd utility to 
the instructional staff in adopting school districts. 

11.2 Revise, create, and supplement existing materials for use 

instructional personnel in adopting school districts. 

11.3 Evaluate existing management materials such as schedules/ 
tin^alines, evaluation guidelines, staff development programs, 
and budgeting methods as to their general utility to 
personnel in adopting school districts. 

11.4 Revise, create, and supplement management materials for 
diffusion purposes where appropriate. 



12. Organize Project FaciliLies for Demonstrator Purgo sgs^^ Rearrange your 
schedules, facilities, and staff to function as a demonstration site 
providing an optimal experience for visiting educators while 
minimally disrupting the student learning environment. 

12.1 Design a nodel itinerary for visitors that optimizes their 
time in terns of understanding project, evaluation, goals, 
instructional approaches, and cognitive and affective 
impact on students, as well as providing an opportunity 
for visitor to teacher interaction, 

12.2 In cooperation with project staff, set up a visitors 
schedule which will insure miniinal disruption of the 
student learning environment, 

12.3 Develop a procedure to handle visitor logistics including 
suggested flight and ground transportation arrangements, 
ovemxi^ht accomodation, meals, pre-visit correspondence 
and riacerials, and follow-up. 
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Plan Training Sessions , Plan focused training sessions designed 
to meet the nee^ds of participating school personnel. 

13.1 Establish bL'oad goals of the training design consistent 
with knowledgeable competencies needed by an adopting 
district. 

13.2 Derive instructional or learner objectives from the broad 
goals* 

13.3 Assess the general needs of adopting district personnel 
in terms of both requisite skills and competencies and 
preferred modes of learning. 

13.4 Design learning activities, select or adapt instructional 
materials, and develop an instructional sequence that is 
adaptable to various adopter situations. 



14. Develop Working Relationships with State Fa ci litators . Develop 
explicit working relationships with State Facilitators in those 
states where awareness, training, and adoption activities are anti- 
cipated. 

14.1 Impleaent a two-way conimunication system whereDy informa- 
tion regarding adopter progress and general interest in 
the state are shared. 



14.2 Come to an agreement with State Facilitators as to appropriate 
roles and responsibilities for awareness, training, initial 
iaplementation, follow-up, and evaluation, as well as 
general policies regarding cost-sharing. 
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15. Conduct Awareness Activities . Conduct awareness activities for a 
variety of audiences at the local state levels. These activities 
to be directed toward developing an awareness of specific D/Ds, 
the NDN and State Facilitator, or both. 

15.1 Interface with State Facilitators to arrange for services 




15.2 



Interface with State Facilitators in neighboring states and/or 
agencies within state to determine piggy-back possibilities for 
conducting awareness presentations. 



15.3 



Distribute awareness material in a cost-effective manner. 



15.4 



Conduct effective presentations. 
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SELECTION 









17. Ne<^ot1ate Involvement 
witn Potential 
AdoDters. Negotiate 
your involvefnent with 
potential adopters 
and ^^et mutual expec- , 
tations. This includes 
confirming availabil- 

4tv anrf Ciii fabl 1 1 tv 

of needed facilities, 
resources, materials 
and staff at the 
adoption site. 


16. Develoo Adooter 
Selection Criteria. 








Develop both cri- 
teria and a pro- 
cess to select 
districts to 
receive training 
from among those 
ejcpressing Inter- 
est in the project. 




18. Perfcm Orcanizational 






Diagnoses. Perform 
Organizational diag- 
noses of adopting 
school systems in 
order to identify 
key personnel and 
subgroups and 
- eventaully obtain 
their comitTient. 



Develop Adopter Selection Criteria . Develop both criteria and a 
process to select districts to receive training from among those 
expressing interest in the project. 

16.1 Conduct needs assessment activities with interested LEAs 
to "screen out" window shoppers, i.e., determine a) exact 
program needs; b) philosophy/attitudes; c) history of 
community support; d) staffing arrangements; e) resources 
and facilities available; f) level of commitment. 

16.2 Secure a written commitment of interest to pursue 
training/adoption fiom the school district* 

16.3 In conjunction with the appropriate State Facilitator, 
select LEAs for training. 




17. Negotiate Involverr.ent with Potential Adopters . Negotiate your involve- 
ment with potential Adopters and set mutual expectations. This 
includes confirming availability and suitability of needed facilities, 
resources, materials and staff at the adoption site. 



17.1 Confirm with potential adopters the availability of 
facilities needed, resources, materials and staff. 

17.2 Determine most cost-effective site for training (in 
consultation with State Facilitator") . 

l/\3 Develop a training/adoption agreement between LEAs, D/D, 
and State Facilitator that addresses scheduling, cost, 
scope of responsibilities, including functions such as 
training, technical assistance, and evaluation. 
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18. Perform Organizat i onal Diagnoses . Perform organizational diagnoses 
of adopting school systems in order to identify key personnel and 
subgroups and eventually obtain their commitment, 

18.1 Learn the norms, rules, constraints and leaders of the 
adopting district (map the system). 

18.2 Identify dissemination/liaison personnel in adopting 
systems, and the key people who should be involved in 
training/adoption activities. 

18.3 Help potential adopters assemble a training team. 
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TRAINING 



19. Plan and Conduct 
Training , Plan 
and conduct D/0 
training events 
for adopting 
school staff based 
upon their needs 
and capabilities. 



Plan and Conduct Training , Plan and conduct D/D training events 
adopting school staff based upon their needs and capabilities. 



19.1 Assess the training/support needs of the adopting district 
staff in teras of requisite skills, competencies. 

19.2 Modify the training program, where appropriate, to best 
neet the needs of the adopting district staff. 
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IMPLEMENTATION 



20. Develop Suooort Mech- 
anisms Wumn Distnct 
Develop support mecn- 
anlsms within the 
school to complement 
the new program. 



21. Createan ImTple^.entaticn 
PTInI Create an 
implementation plan for 
use by the local adop- 
ter which Includes 
objectives, activities, 
staff assi^n^r^nts, 
budget control, and a 
timeline. 



22. Implement Evaluation 
Design in ^cco^mg 
District . IftpHSent an 
evaluation design dir- 
ected toward verifica- 
tion of implementation 
and stwdent ij :t 
assessment. 
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20, Develop Supp o rt Mechanisms Within District . Develop support mechanisms 
within the school to complement the new program. 

20.1 Insure that adopting districts plan appropriate orientation 
and/or training for staff, citizens, and students who will 
be affected by the program. 

20.2 Help adopting districts organize inservice training to 
complement the D/D program. 
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Create an Implementation P^.an . Create an implementation plan for 
use by the local adopter which include-: objectives, activities, s 
assignments, budget control, and a timeline. 



21.1 Help adopting districts to modify the program plan to 
meet local needs (adaptation) . 

21.2 Help adopting districts set goals and objectives and 
develop work plans for implementation. 

21.3 Help adopting districts establish priorities for activities* 

21.4 Help adopting districts develop a timeline for implementation. 

21.5 Help adopting districts estimate realistic per-pupil costs 
cf adopting an innovation. 

21.6 Assist -dopting district personnel develop plans for 
disseminating information about the p-oject within the 
dis.trict and in responding to requests for information. 
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22. Implement r.dluation Design in Adopting District . Imp lenient an 
evaluation design directed toward verification of implementation 
and, student impact assessment. 



22.1 Negotiate with State Facilitator and adopter to implement 
a reasonable evaluation design to measure quality of 
implementation and student impact. 

22.2 Assist adopters in gathering student impact data. 
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FOLLOW-UP 



23. Monitor and Conduct 
Follcw-Ua" Monitor 
^ site and conduct 

follow-up technical 
- assistance to 
adopting school . 



24. Extend Project 
Sennces. Extend 
project service cap- 
ability through the 
selection, trainin'^ 
and management of 
certified trainers 
and/or satellite 
demonstrator sites. 



25. Provide Reports . 
Provide reports 
consistent with the 
needs and require- 
ments of the funding 
agencies supporting 
the diffusion 
effort. 



23. Monitor and Conduct Fo11ow-Up > Monitor site and conduct follow-up 
technical assistance to adopting school. 



23.1 Arrange and conduct site visits for general implementation 
assistance, 

23.2 In conjunction with State Facilitators, establish a 
commituicnt related to future technical assistance and 
nonitoring of adopters. 

23.3 Interview (face-to-face or telephone) site participants 

or send out questionnaires to obtain inf ormati^.a on attitudes, 
interests, activities, reaction to, or evaluation of the 
project . 

23.4 Assist school districts in developing plans to institu- 
tionalize the improveinents being achieved through project 
iiLplementat ion . 

23.5 Implement a plan for maintaining regular coimunication with 
representatives of adopting districts. 
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24- Extend i Proje ct S orvices, Extend project service capability through 
the selection, training, and management of certified trainers and/or 
satellite/demonstrator sites. 

24.1 Develop procedures to identify and train certified trainers. 

24.2 Develop procedures to evaluate certified tr:^iners. 

24.3 Establish adopter subnetworks. 

24.4 Validate adopting districts that will serve as demon- 
stration or satellite/demonstrator sites. 

24.5 Establish deiLonstration or satellite/demonstrator 
sites, 

24.6 Disseminate information to significant others regarding 
certified trainers, demonstration sites, cr satellite/ 
der.onstratot si ^es . 



ERIC 



Provide Reports . Provide reports consistent with the needs am 
requirements of the funding agencies supporting the diffusion 
effort. 

25.1 Prepare rpports consistent with the information needs 

and desired format of the Division of Educational Repli- 
cation (United States Office of Education). 



DEVELOPEPyDEMONSTRATOR NEEDS ASSESSMENT SURVEY 



JfvStAacXA,0 >U>: This survey lists a number of dissemination tasks 
associated with the successful functioning of Developer/Demonstrators 
in the National Diffusion Network* For each task, we would like you 
to indicate your project's capability by circling one nuniber from 
1 to 5. Use the following code in making your decisions: 



Lao PERCEJVEV 
CAPASILiry 



A 



HIGH PIRCEWEV 
CAPABUir/ 



1 = At this time, our project is not functionally 

addressing this -task. 

2 = Although our project has begun to address 

issues in this area, substantial improvement 
efforts should be undertaken in order to de.al 
\ taore effectively with this task* 

'\ 

3 - At present, our project is putting resources 

into this area* However, in or 'er to meet 
our expectations, improvenientc i^nould be made 
in the quality or extent of our approach* 

4 Our project is functioning reasonably well in 
this area, hut staff recognize the desirability 
of upgrading our approach to this task. 

5 - Our project is fully functioning in this area. 

There is little need, if any, for improvement, 
since at present, project expectations are 
fully being met . 



PRO I FX, r TITTX: 



RKPRr.SKNn'AliVF: COMPLKTING FORM: 



DATI.: 



RSU: 



171 



CapabiliLy Conunents 
Low High 



3. 



5. 



10, 



EMC 



l3evelop, use, and evaluate an overall dif- 
fusion plan which includes objectives, 
budget planning, an activities timeline, 
staff assignments, and plans for identify- 
ing local and other funds and resources to 
extend diffusion project salaries, travel, 
and materials. 

V z V t iop In tkbx n at_ Haii agmt i Sijb tm . Develop 
arT internal nianagen^ent systen to operate 
your project in an efficient and cost- 
effective manner. 

Specify the elements of the project to be 
disseminated, note the core components 
(criteria for minimuni adoption), and, as 
necessary, revise various project components 
to enhance their replicability in adopter 
sites . 

IdzdtA^ij TaxqoJt Aaci<:encg.6. Identify appro- 
priate target audiences for your project- 

Coc^iin aXd icltk OtliQA Aggjzc^e ^s. Build 
efTecTive working relationships with Ihe 
State Education Agencies, other diffusion 
projects, and various communication netv:orks, 
such as professional associations. 

Uevfclop documentation and impact evaluation 
guideli-nes for adopting school districts. 

VtvzZop Vocummtat lon oj ZvaZucuUon P-io- 
'ced'i^XZ6. Develop documentation and evalu- 
ation procedures for your own diffusion 
activities. 

VzvzlO]l_ OvQA,aU^ kca AZ^lQ.*^ S P/ OH. Develop an 
overall awareness plan that devotes an 
appropriate level of resources to creating 
awareness of the project within selected 
tar;;et audiences. 

Vc'. L^n/Vz\;Qlop Ai^oACm ^SA HotQAia^* Design/ 
dc\¥lop awareness materiaTs such as brochures, 
ne^s releases, indepth descriptions, and 
aud to- visual prcsentat ions . 

I)esign7dcvclop awareness presentations of 
varying duration suitable for use with 
spt'cified target audiences. 



3 4 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



Dissemlnar ioa Tasks (Continued): 



Capability 
Low Jiigh 



Comments : 



1 1 . Rodejsi an Exi^sting CuAAiculaA and Manage - 
mnt Hcitc/i tat^. Redesign existing curricular 
materials and develop project managerrient 
materials for use by personnel in adopting 
school sites. 

1 2 . J/L(]a»ttz e P^ojecX ^o^ Vmon - 
6tAaX0 1 " Pu tpo^ e/5 , Rear ran ge your schedules, 
facilities, and staff to function as a 
demonstration site providing an optimal 
experience for visiting educators while 
minimally disrupting the student learning 
environment . 

13. Plan T^CLOting S2^6i0M . Plan focur>ed train- 
ing sessions designed to meet the nc^eds of 
participating school personnel. 

PeveZop I'^c^kAjiQ RttcuUon^ilp^ with Statz 
TdCALiXdtOU . Develop explicit working 
relationships with SFs in those states where 
awareness, training, and adoption activities 
are anticipated. 

15, ConducJ: ALCa/ieJlU^ koXAV^iti^M , Conduct aware- 
ness activities for a variety of audiences 
at the local and state levels. These activ- 
ities to be dir;?cted toward developing an 
awareness of specific D/Ds, the NT)N and SF, 
or all. 



12 3 4 5 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



16. 



17. 



18. 



19. 



VzvQlop XdoptQA Stlnc^On CKitdXla . Develop 
both criteria and a process to select dis- 
tricts to receive training from among those 
expressing interest in the project. 

Mo^teAS. Negotiate your involvement with 
potcntVal adopters and set mutual expecta- 
tions. This includes confirming availabil- 
ity and suitability of needed facilities, 
resources, riaterials and staff at the adop- 
tion site. 

P(>A(^o^ln O'XCian izatLOnaZ P{^ii^^_^A' Pcrforn 
orginnLzat ional diagnoses of adopting school 
syste.-ns in order to identify key personnel 
and subgroups and eventually obtain their 
connl t irfTit . 

P<an aAci ConducX T^ainlncj. Plan and conduct 

I raining' Vvents^'f or adopting scho.^l 
staff based upon their needs and c ap.-^b i 1 it ie5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



|er|c 



Dlsbcninatiou Tasks (Continued),: Capability Comments 
" " Low High 

20. V^vttop Sup poKt Mec/iaKU>6»i6 n'Wi ViAtx^ct - 12 3 4 5 
bevelop~support mechanisms within the school 

to complement the new program. 

21. CKQate_an Im ptQjni^AtaZion Plan . Create an 1 2 3 A 5 
implementation plan for use by the local 

adopter which includes objectives, activ- 
ities, staff assignments, budget control, 
and a timeline. 



22. JmpZ^im^vt Evaluation VhmIqw Jji kdopting 
V<At/iict. Implement an evaluation design 
directed town d verification of implementa- 
tion and student impact assessment. 

23, h\ojiMto ^ gyid Conduct Vollo io^^. Monitor 
site and conduct follow-up technical assis- 
tance to adopting school. 

24. Extend 'PKojzcJ: SeAV^CCC/6 . Extend project 
service capability through the selection, 
training, and management of certified 
trainers and/or satellite/demonstrator sites. 

25, V^ov idz Rzpont6 . Provide reports consistent 
with the needs and requirements of the fund- 
ing agencies supporting the diffusion effort. 



] 2 3 



1 2 3 A 5 



1 2 3 A 5 



1 2 3 A 5 



DEVELOPER/DEMONSTRATOR NEEDS ASSESSMENT SURVEY 



JvAt^iC'tioM ' This survey lists a number ol dissemination tasks 
associated with the successful functioning of Developer /Demonstrators 
in the National Diffusion Network, For each task, we would like you 
to indicate your project's capability by circling one nuinber from 
1 to 5. Use the following code in making your decisions: 



LC,\} PE^CEJVEV 

cAPABuiry 



A 



V 



1 = At this time, our project is not functiondily 

addressing this task. 

2 = Although our project has begun to address 

issues in this area, substantial improvement 
efforts should be undertaken in order to deal 
more effectively with this task. 

3 = At present, our project is putting resources 

Into this area, 'However, in order to meet 
our expectations, improvements should be made 
in the quality or extent of our approach. 

4 Our project is functioning reasonably well in 
this area, but staff recognize the desirability 
of upgrading our approach to this task. 

5 ^ Our project is fully functioning in this area. 

There is little need, if any, for improvement, 
since at present, project expectations are 
fully bein^ met . 



FROirCi TITf.R: „ 

RFPKtShNfA'lTVP COMPLErJNG FOICl: 

: . . , 



RSU: 



i 7:> 



DEVELOPER/DEmNSTRATOR NEEDS ASSESSMENT SURVEY 



VrJ>tAacUoK' : This survey lists a number of dissemination tasks associated with the success- 
^ul function ing of Developer/Demonstrators in the National Diffusion Network. For each task, 
we would like you to indicate your project's capability by circling one number from 1 to 5. 
Use the following code in making your decisions: 



LOW VERCEIVEV 
CAPASILITV 



A 



V 



HIGH PERCEIVEV 
CAPABILITY 



1 = At this time, our project is not functionally 

addressing this task. 

2 = Although our project has begun to address issues 

in this area, substantial improvement efforts 
should be undertaken in order to deal more effec- 
tively with this task, 

3 = At present, our project is putting resources into 

this area. However, in order to meet our expecta- 
tions, improvements should be made in the quality 
or extent of our approach. 

4 = Our project is functioning reasonably well in this 

area, but ,3taff recognize the desirability of up- 
grading our approach to this task. 

5 Our project is fully functioning in this area. 
There is little need, if any, for improvement, 
since at present, project expectations are fully 
being met. 



PROJECT TITLE: 

REPRESENTATIVE COOTLETING FORM: 



Capability Comments : 

Low H 1 gh 



?c 'iiCri/Vcvctcy AiOatC>:e6 5 ^^atciu^tb. Dcsign/dovGlop awareness materials 
~ ''^'* ire's , r e- Tel c :>7«Tlm , 1 n-cl e p th clcrcriptions , and aud Lo~vi-^ual 



:^ :-'j<e:itat: ions 



Obtain relevant rcsovirce material related to "packaging" your 
program (e.^,,, sam.plcs of existing brochures, resource manuals, etc) 

9.2 Set goals and objectives for outreach materials in light of special 
target groups, 

9.3^ Outline essential information to be included in v^arious outreach 

materials to generate interest in your program, including content, 
illustrations, graphs, photographs . 

9.^; Prepare initial awareness letters, brochures, program abstracts, 

na'-phlets, and newsle::ters for sclect'?d audiences including signifi- 
carit others in dec is ion- making positions. 

9 5 Dev.^lop and update mailing lists. 

9.6 Design procedures /forms to respond to client requests for further 12 3 
(in-deptlO information (e.g., mail, telephone or on-site follcv-up 
!:o determine areas of neod /interest/^r lor 1 ti c?^) . 

9.7 Prepare/obtain secondary awareness material sul . as pamphlets 1 2 j 4 5 
describing your projt^ct in depth for selecting ^chool distr'^rts 

'jase ^ upon iiitcrest/rccd/priori^ies . 

9.8 Prepare audio-visual materials/presentations for your project, '2 3 4 j 

12 3 4 5 



10, VQy!iian/^C.vc' y k vcin,m£A6 P^U^nt (itLoM_. Design awa^-eness presentations 
of^r/ing auroTlon suitable for use with speciJied target audiences. 



1 2 3 4 5 

1 2 3 4-5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 
5 



10.1 Set goals and objectives for various types of awareness presentations. 

10.2 Outline essentiai^'lnf ormat ion to be included in various presentations 1 2 3 4 5 ^ 
luclualre. content, appropriace materials, etc, to explain your role 1 i J 



1 2 3 4 5 
1 2 3 4 5 



Q and how to Mse your services, 

ERIC . . 



7.. I L)ove^op procc^dures/ instruments to j^atlicr nationviclr Infornation 
related to: 

— coverage and pattern of adoptions (number and geographical diversity 
of adoptions) 

— size of adop. ^ns (nunber of schools, teachers, students affected, 
etc.) 

— quality of adoptions 

--fidelity (core cleT-ents inple-^entod) 

— user satisfaction 

' t'.dc'i^t ('"pa^'t 

7.5 Specify procedures to deter^ane the rest efficiency of your project. 



Capability 
Low lUr,h 



Coiments : 



1 2 3 4 5 

12 3/^5 

12 3 4 5 

12 3 4 5 

12 3 4 5 

1 2 3 4 ^> 

1 2 3 4 5^ 



rjri'dlr'^- C'S'^ncUi A'XOACnc.hS Plan. Develop overall avarencns plan tbnt 
d c \~c~t n"~7rt-^p r'upr' Late "i e v e 1 cf resources to creating awareness of the 
r-rc'ect vithin "elected target audiences. 

"^.1 Ccr'3are and contrast the alternative awareness strategics Xvdth 
regard to costs, advantages, disadvantages, etc. 

8.2 Deterr-'ne for your project the strategics which may work best for 
different a-dience types (e.g., Title I Coordinators, State AdiPin- 
Istrators, Stiperintendcnts , Principals, '^'eachors) , 

8. 5 Outline a national awareness/publicity campaign for contacting, 
involving, and influencing key decision-makers -rhich includes 
initial outreach activities and more intensive follow-up. 



3 4 5 



^> J 



7 3 4 5 



1 2 3 4 5 



i 3l 



ERIC 



2's'^rvr\\\7:'''; TASK/SU3TASK: Capability Coments: 

Low High 

6. No:c -c<^/ EvdtuaticK CiiiddZinQA ^vn. AdoptOM . Devel:>p documentation and 12 3 4 5 

i-^TT evaluation guidelines for adopting school districts. Specify 
* l.-pt'wT to Developer/ Denonstrator reportinp; requircnents . 

(-^.1 specify types of data (consistent with DCR/NDN evaluation guide- 
'!nes) which LEAs w:ll be called upon to gather. For example: 

— oi?e of adoption (e.g., number of schools, classrooms, teachers, 12 3^5 

etc.) 

— fidelitv of adoption (core elem.onts of project implemented) 12 3^5 



--qualitv of adoption (specific classroom activities being con- 



-student impact data Ce.g., test scores, perceptions of student 
itt^'tucle chanc;e) 



1 2 3 4 5 



2 3 4 5 



I'evoio? protf^type recor''; ccpinr, and docunentar " on forms for LEA use. 12 3 4 5 



ERIC 



jCjzZc:: Vcca"'^Zftt(tt^. on oyA Evax uc^ ticri P^^jJCcd 'X'lc^ . Develop documentation 12 3^5 

1 2 3 A 5 



'■^ J 1 ' ' u 1 1" 1 ' ' ; ' ; ( o 'J 11 r c 



v'CMtr '! i r I'ti^^^ ion nc^ivit ion, 



Prepare a project evaluation design consistent with DER/ND"^' evalu- 
ation r^'il delines related to Developer/Dem.onstrator projects. 

'Jevelo-) project reccrdkeepin-; and documentaticn form.s to keep track 
'^i diffusion activities (e.g., correspondr^nce log, project visitation 
loz^ awareness and training log^O^ . 

Specify type of inform.ation to be co.Llected, develop instruments, and 
gather data to ensure tim.ely fc^^dback on: 

— tbe effec. iveness of awar^^.i > activities/workshops and Tiaterials 



3 A 5 



L 2 3 4 



— the needs assessment/selection proce:;s .i 2 3 ^ 5 

--the short-term effectiveness of the training program as well as the 1 2 3 A 5 J 3*^ 

.3 J adequacy of the training program ns tho foundation of a program 

adoption 



'O'N'vrNAr: IASK/SIMHASK: Cnpnbility Comments: 

- - * ' Low High 



\^ Kei ine/ro'vi^e various- project: con^ponents , if appropriate to enhance 
t'>oir ro?licabi Illy in adopter site*:. 



CcC'liU' r.r,^'! 'Cit': Ot/:C'^ Aa-:^}cicb. Duilu e^fcctivo workin?^ relntionshlps 
'lTrh"tTiT"-Irr^7T^c7iT^ other dirfn^^.ion projects, and various 

cc-^'-.'jnicaci^n ne-:vor<s , such as professional a^inociat ions . 

3.1 Locate and access potential sources of support for dissemination/ 
diffusion of your project (HEV offices, universities, labs, private 
consultant.'., funding agencies, resource/service centers, etc.). 

3.2 ':st;^bllsh arear; of collaboration rnd con^unicat ion with potential 
supper* groups and di^scriinati^n systems. 



1 2 3 A 5 

12 3 4 5 
1 2 3 4 5 



IdtrXHif Target AacUence^6 . Identify appropriate target audiences for your 
proj ec t . 

4.1 Deterr-ine type of school district personnel (e.g., classroom 
teacher, principal, superintendent, special needs teacher, 
department head) , who will need information about your progran 
in order to implencnt it. 

4.2 Td'-^ntify types of i^-diviuuals within a school district who should 
be involved in a d ecision to adopt your program.. 

'f,^. "sc'^tlfv banic i':d:cnce p.roups, e.";., 'iitle I, -arly Childliool, 
--M-r:al Lducation, a^^^^^priate to your r-ro^ect, 

4.^'. Identifv and interview critical actors (e.g., SDE personnel such as 12 3 

litle IV-C coordinators, or vocational and career educational 
. - '•':in."*_-r'~^) whn p.>';' c-.s Infor-'itw:- nivl insirht ibout the various 



1 2 3 4 5 



1 ? S 



1 2 3 4 5 



2 3 4 5 



5.3 Determine SEA and other resources which can be used to support adop- 12 3 4 5 J 3.) 

Q tion related activities within target states. 

ERIC i . 1 



Ca,, ability 
Low High 



^Coiranents : 



Er|c i 



l.j Dev^lop and inplement a procedure for kccpir. >; abren- ^ of educa- 
tional developments and issues which will ir.provc your functioning 
as a Developer /Demonstrator (attend appropriate workshops and tr.eet- 
ine,s, read relevant journals, etc.). 

:.6' I-^ple-ient a computerized management system to facilitate the 
accomplishment of a variety 3f tasks such as cost accounting, 
c:ocurentati:)n of project activities, site monitoring and evaluation. 

:..? Zstablish procedures for ensuring the continued cooperation of the 
L'^A (or agency) where the project is currently housed. 

Ccc'vl/'/ Vi-,yj.blcn E^CTO'XS thz ^icjdct . Specify the elements of the 
^"-^r^ff^T'bc^ disseminated, note the core com.pcnents (criteria for 

^,:.,nt .*n-) _ --r!^ .1^: ncccssarv, revise various prcjcct components 
to en: ':noe tl^eir replicab ility In adopter sites. 

-^.1 I'/.cntify key instructional activities /pr .^ccdures which are necessary 
fcr prc';:rar/ replication (e.r,., c'.n^sroom arrangements, teachin?: 

3.2 Soecifv managem.ent/organizational arrangem.cnts which m.ust be under- 
t'Z-'-on "o ensure rroeram. replication. 

3.2 Identifv key reso-^rces necessary to ensure replication (e.g., m.anagc- 
mont^lnd instructional scaff, material and fiscal resources). 

.4 r-^ecifv necessary comjnunlty/school relationships which must be 
established to enhance replication. 

3.5 In^llcate key staff doveloprcnt — tivities which m.ust be undertaken 
to ensure replication. 

3.6 In opera-.icnal terr^, state the criteria for minimum adoption of the 
project. 



12 3 4 5 



1 2 3 A 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 : 3 4 5 

1 2 3 4 5 



i 3 / 



;^..-rx,r :.^N- ^a-:.-.V5TASK: Capability Comn,ents: 

~- ^ Low High 



1. TcvcXeo Ci'Q.'i'ZtZ d miv^iOYi Ma>!Z.qe;neKit Vtan . Develop, use, and evaluate 
TTovo rail diffusion plan vhich includes objectives, budget planning, 
.activities tinelinG, staff assif^nments , and plan^; for identifying 
local and otl^er funds and rosources to extend diffusion project salaries, 
tiravel, and "materials. 

1.1 Gather sufficient inf orr.ation about the NDN: its history, develop-- 

--nt, the -ajor actors involved and their function'^, and terminology, 
^.o' opsure compatibility of tlio project's overall diffusion plan with 
e ^.tabli'-h.ed procedures. 

1.: develop a ^ereral project approach to dissenination tasks (rationale, 
'.It reach strategies— spread/cxchange/choic^/ Lnplenentation) . 



t priorities and proportionately allocate staff tiine and funds 
iLff^isici co*^'ts, relate resources to scope of work) 



.e 



1 2 3 4 5 



12 3 4 5 

12 3 4 5 
1 2 3 4 5 



^ r. ' . r-',->-r.' o; .1. iIviiiL-. an^l the pr-. cdurcs to be folleved 1234 
•^v lu adorcini' district in novinr, fron an initial expression of 
i-terest through training and subsequent inplementation . 



^♦•."<'r-' r/i^":':):!'? U'^.r''ir\r.)y:''\t S^f^tO'U Develop an l-itcrnal nanaj^cTcnt systcn 1 2 3 4 5 
r~ ^rpTrTrT V o • Tr^T^"^^^ e^Ticient and cost-effective nanner. 

Zr D-volc- ard i-nlc-^.^^ a process for so^ection and training of proioct 1 2 3 4 5 



o -t^ •o, n 



2 3 4 5 

re^'jlar co-nunicaticn and sh-^^inR) 



r...yro a psychological support system for project staff (build in 



2.3 L^tablish and vork with an advisory council/co-iT.ittee. 

2 4 Pevp^op and implement an accounting s\scen vhich incorporates appro- 
priate' techniques for rash flow, sufficient documentation for state 
and federal audits, and procedures for using grant related income. 
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1 2 3 A 5 
1 2 3 A ? 



i 0,9 



;rMINAT:ON TASK /SUBTASK : Capability Coiranents 

- \ ^_ 1 

ExXt'ld ?'XOi<LcX SzA\^lct^ [ZorXiyiuiZd] 

2^.5 Establish deT.onstration or satellite/demonstrator sites. 1 2 3 4 5 

1^ Disseninate information to significant others regarding certified 1 2 3 4 5 

trainers, demonstration sites, or satellite/demonstrator sites. 

^C\jidz Provide reports consistent with the needs and require- 1 2 3 4 5 

1 2 3 4 5 



-ents of the f binding agencies supporting the diffusion effort. 



25.1 Prepare reports consistent with the information needs and desired 
format of the Division of Educational Replication (U.S. Office of 
education) . 



i) 



ISSEMTNATICN TASK/SUBTASK: 



22. InflQfn en t EvaZucuUcn Vuion Adopting Vi^tAict [ContiniLzd] 
- 21.2 Assist adopters in r.^'^thtring student impact data. 



Capability 
Low High 



1 2 3 4 5 



Comments : 



2^% SiGnA^Xck and Conduct Vot^QiC- Llp. Monitor site , and conduct follow-up 
<pchnicai assistance to adopting school. 

23.1 Arrange and conduct site visits for general implementation assis- 
tance. 

t 

23.2 la conjunction with State Facilitators, establish a commitment 
related to future technical assistance and monitoring of adopters. 

23.3 Interview (face-to-f aco or telephone) site participants or send out 
questionnaires to obtain information on attitudes, interests, 
activities, reaction to or evaluation of the project. 

23.4 Assist school districts in developing plans to institutionalize the 
improvements being achieved through project implementation. 

23.5 Implement a plan for maintaining regular communication with repre-- 
scncativcs of adopting districts* 



] 2 3 4 



1 2 3 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



24. tx.t(L nd V'lOjtcX !:'>QA\}lz U. Extend project service capability thi jugh the 

selection, training, and management of certified trainers and/or satellite/ 
demonstrator sites. 

24.1 Develop procedures to identify and train certified trainers. 

24.2 Develop procedures to evaJuate certified trainers. 

24.3 Establish adopter subnetworks. 

24.4 Validate adopting districts that will serve as demonstration or 
satellite/demonstrator sites. 

! 
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12 3 4 5 

1 2 3 4 5 
12-345 
1 2 3 4 5 
1 2 3 4 5 



DISSEMINATION TASK/SUBTAS?^: , ' * * Capability Comments: 

_ ^ II j 



20. t^ cvciop SupyJO''vt McdxariAJ^m l\xithAn Vl6>PUct . Develop support mechanisms 
vithin the school to complement the new program. 

:0.1 Ensure that adopting districts plan appropriate orientation and/or 
training for staff, citizens, and students who will be a'ffected by 
the program. 

20.2 Help adopting districts organize inservice training to complement 

the D/D program. 

« 1. 

21. CA^eote an ImptmZYltjCition VZan . Create an implementation plan for use by 
the local adopter which includes objectives, activities, staff assign- 
ments, budget control, and a tijieline. 

21.1 Help adopting districts to modify the program plan to' meet local 
needs (adaptation) . 

21.2 Help adopting districts set gVls and objectives and develop work 
plans for implementation. , 

21.3 Help adopting districts establish priorities for activities. 



22. Jmplmcnt IvoJbxoution V^lgn aji Adopting Vi^tAlct . Implement an evaluation 
design directed towp^d verification of implementation and student impact 



assessment. 



123/45 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3. 4 5 



21.4 Help adopting districts develop a timeline for implementation. 12 3 

21.5 Help adopting districts estimate realistic per-pupil costs of 
adopting an innovation. 

21.6 Assist adopting district personnel develop plans for disseminating 
information about the project within the distritt and in responding 
to rcc^u^sts for information. 



4 5 

1 2 3 4 5 
12 3 4-5 



1 2 3 4 5 



22.1 Negcniate with State Facilitator and adopter to Implement a reasonable 1 2 3 4 5 - _ 

O evaluation design to measure quality of implementation and student 

ERlCt impact. f 



DISSEMINATION TASK/ SUBTASK ; ' ' ■ ' - /t:apability Commits: 
Low High 



17. }<cncUatc J^n votV'(Lmzyvt taUh PotQntlal Kdoptm >. Ne[',otlate your Invdlvc- 
nTen't "with potential adopter?; and set mutual expectations. This includes 
cenfir-ming availability a'^d^ suitability of .needed racilltiefi, resources, 
?ntcrials and staff at the adoption site. 

ly.l-i Confirm with potential adopters the availability of facilities 
needed, resources, materials, and staff'. 



19 



12 3 4 5 



1 2 3 A' 5 



17.2 Determine most cost-effective site for ti:aining (in consultation 1 2 3 .A 5 
, with State Facilitator). , ; 

17.3 Develop a training/'adoption agreement between ]L.E/!s , "^D/D, and 
Facilitator that addresses - scheduling, cost, scope of responsi- 
bilities, including functions such as training, technical ^iassis- 
tanc^, and e^?aluatio«. ' t ^* 



X 2 3 A 5 



18. VoJi^O'V)) O^xganizouUonal Viagno^iHi . Perform organizational diagnoses of 1 2 3 A 5 

adopting school systems in order to Identify *key personnel and subgroups > ^ 

and Eventually obtain their commitment. ' 



18.1 Learn the nprms-, rules, constraints and leaders of the adopting 
district (map the system). 



2 3 A 5 



1 2 3 4 5 

18.3 Help potential adopters assemble a training team* ^ ^ ^ ^ 



18.2 Identify disseminaticn/liaison personnel in adopting systems, and 

the key peoj^le who should be involved in training/adoption activities. 



ERIC 



Plan cmd\Conda<U TAaiyung .^ Plan and conduct D/D training events for ' . _ 1 ^2 3 A 5 
adopting school staff based upon their needs and capabilities. 

19.1 Assess the training/support needs of' the adopting district staff 12 3^5 
in terms of requisite skills and Competencies. V« 

19.2 Modify the training program, wheife appropriate, to best meet the 1 2 3 4 5 •' - Q •' 
needs of the adoipting district staff. i .7 / 



DI $SEMINATI O^: TASK/SUBTASK : 

15. C onducX Ajxci1Q,nU6 ActLvitiu . Conduct awareness activities for a variety 
'of audiences at the local and state levels. These activities to be 
direc^d toward developing an awareness of specific D/Ds, the NDN and 
State Facilitators, or both. 

15.1 Interface with State Facilitator to arrange for services related 
to awareness presentations and on-site visits. 

15.2 Interface with SFs in neighboring states and/or agencies within* 
state' to determine piggy-back possibilities for ^.conducting aware- 
ness presentations, 

15.3 Distribute awareness material in a cost-effective ipanner, 

15.4 Conduct effective presentations. 



Capalxility 
Low High 

1 2 '3 4 5 



Comneuts ; 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3*4 5 



16. Develop AdoptC A SQlect ion_Cn_[tc_U^. Develop botlji criteria and a process 
uTscTect districts to receive training from among those expressing 
interest 'in the project. " 

16.1 Conduct lYeeds assessment activities with interested LEAs to ^'screen 
out" w/iuiow shoppers, I.e., dctornunc a) exact program needs; 

b) philosophy/attitudes; c) history of community support; d) st.iff- 
ing arrangements; e) resources and ft^cilities available; f) level 
of commitment. 

16.2 Secure a written commitment of interest to pursue ttninins/adoption 
from the school district. 

V. 16.3 In conjunction with the appropriate State Facilitator, select LEAs 
for training. 

i 



1 2 3 A 



1 2 3 4 5 



1 2 3 A 5 



1 2 3 4 5 



DISSEMINATION TASK/SU3TASK: 



12.2 In cooperation with project staff, set up a visitor's schedule which 
will ensure minimal disrupt ion of the student learning environment, 

12-3 Develop a procedure to handle visitor logistics including suggested 
flight and ground transportation arrangements, overnight accommoda- 
tions, meals, pre-visit correspondence and materials, and f ollovr-up. 



Capability 
Low High 



12 3^5 



1 2 3 4 5 



Comments : 



13. 



ERLC 



Plcui TfLCUyiing Su^iioyvi . Plan focused training sessions design J to meet 
the needs of participating school personnel. 

13.1 Establish broad goals of the training design consistent with 
knowledgeable competencies needed by an adopting district. 

13.2 Derive instructional or learner objectives from the broad goals. 

13.3 Assess the general needs of adopting district personnel in terms 
of both requisite skills and competencies and preferred modes of 
learning. 

13. A Dosij'.n Icnrninp. ncLlvilLcs, select or ndnpt Instructional mnterinls, 
and develop an ipj tructional sequence that is adaptable to various 
adopter situations. , 



U. VzviUop m^k-inq 1leZatiorv(>kip6 w-Uh Stcutz Facct6ta.tt?AxS . Develop explicit 
working relationships with State Facilitators in those states where aware- 
ness, training, and adoption activities are anticipated. 

lA.l Implement a two-way communication system whereby information regard- 
ing adopter progress and general interest in the state are shared. 

14.2 Come to an agreement with State Facilitators as to appropriate roles 
and responsibilities for awareness, training, initial implementation, 
follow-up, and evaluation. 



1 2 



1 2 



1 
1 



2 
2 



3' 

3 

3 
3 



4 
4 



5 

5 

5 
5 



] 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
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DISSEMINATION' T SK/ SUBTASK ; . ' Capability Comments: 
^ „ High 



10. VuiQn/VQ,vclop kjCoAme^^ VKUzntation^ [CoyvtAyiixzd] 

10.3 Design presentations for state and regional conferences, educa- 
tional fairs, and individual district awarcntss sesaions using 
a variety of presentation formats, such as lecture, panel, debate, 
films, videotapes, slide presentations, discussion, etc.). 

\ 10.4 Design procedures to respond to client requests (during presenta- 
tions) for further involvement. 

11. V^zdulgn cyJj>tinQ CtjUVUcuZaA and l\anaqmznt h\oXVujcdM . Redesign existing 
curricular ciaterials and develop project management materials for use by 
personnel in adopting school sites. 

11. 1 Evaluate project software such as instructional materials and 
teacher guides as to their, suitability and utility to the 
instructional staff in adoptiny^, school districts. 

11.2 Revise, create, and supplement existing materials for use by 
instructional personnel in adopting school districts* 

11.3 Evaluate existing manar.cmcnt mntcrials f^uch as schcdules/timeHncs, 
.evaluation guidelines, staff development pror,rams, and budgeting 
methods as to their general utility to personnel in adopting school 
di^.t rict5^ . 

11.4 Revise, create, and supplement management natcrials for diffusion 
purposes where appropriate. 

12. OKCjdyiizd VKQiZcX TatAJUtioJb jOK Vmon^tAotoK VuApo^(^ . Rearrange yout 
schedules, facilities, and staff to function as a demonstration site pro- 
viding an 6ptimal experience for visiting educators while minimally die- 
rupting the student learning environment. 



12 3 4 5 



'1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 



1 2 3 4 5 



3 4 5 



1 2 3 4 5 



12.1 Design a model itinerary for teachers that optimizes their time in 

terms of understanding project evaluation, goals, instructional 2;')'] 
^ ' approaches, and cognitive and affective impact on students, as well ^ 

£j^Q2r)2 a? provides an opportunity for visitor to teacher interactioTi* 




STATE FACILITATOR ^!EEDS ASSESST€NT SURVEY 



'inlitAucJUoyiS' This survey lists a nonber of •'dissemmatxon tasKs 
associated with the successful functioning of Sta^e Facilitators 
in the National Diffusion Network. For each task, we would like 
you to indicate your project'? capability by circling one nuruber 
from 1 to 5. Use the following code in making your decisions: 



LOW PlRCEWeV 
CAFA3ILTW 

A 



CAPABILTT/ 



1 = At this time, our project is not functionally 

addressing this task. 

2 - Although our project has begun to address 

issuGS in thi area, substantial improvement 
efforts should be undercaVen in order to deal 
more effectively with^ this task- 

3 = At present, our project is putting resources 

into this area. However, in order to meet 
our expectations, improvements should be xaide 
in the quality qr extent of our approach. 

4 = Our project is functioning reasonably vlU.1 in 

this area, but staff recognise the desirability 
of upgrading our approach to this task. 

5 = Our project is fully funct^ioning in this area. 

There is little need, if any, for improvement, 
since at present, project expectations are 
.fully being met. 



:^ROJKCT TITLE: 



KEPRKSK'rrATIVE CGMFLETIN^G FORM: 
4)A'iK: - 



RSU: 



^01 



Di sseminai 1 " ' Tasks : 

1 . VQ,v(>Zo^i^Ov^ i(^^lt Vidjivbion Hanagmant Plan . 
Develop, use, and evaluate an overall dif- 
fusion plan which includes objectives, 
budget planning, an activities timeline, 
staff assignments, and plans for identify- 
ing local and other funds and resources to 
extend diffusion project salaries, travel, 
a d nateri'ils. 

2. PevcXop lrJ:e^^}^t_}^cig2 m2)U Siptojjfi . Develop 
an Tnternal management system to operate 
your project in an efficient: and cost- 
effective manner. 

3. VQvzto2_K>iO' ^'l^dqQ, of^ and E6t abtuh R^xtton- 
6KZ!rb ^^^nl)/V^ and Oth^A JPRP AppKOv^J 
Viivj ZZX^^ . Develop knowledge of and establish 
a working relationship with D/Ds as defined 
by two-way communication about LEA interest, 
agreerent as to adoption procedures, cost 
distribution and general coordination. 

A. PecO'^ie a Ke50uAce ZabZ. Become a resource 
base" where potential ade)pters can easily 
access NT>N and other related material/ 
information. 

5. Id g nti < "_^a;i^QX^^^i di e>ir C/S . Ider upro- 
priaTF^target audiences for your ct. 

6. CooKd^ inaJiz State, fac ulUaton EdM^^^lij^ 
RcXg^eTAc^enc^^ Build effective working 
relationships with the State Education 
Agency, other diffusion projects, and 
various communication networks such as 
professional associations. 

7. Specify Eva luation GiUd(LtinQyb {^oK Ado ]?tQA^i. 
byveTo]7~docum^ and impact evaluation 
guidelines for adopdfng school districts. 
Specify Adopter to Facilitator reporting 
requirements. 

8. Pcuciop Vocdw^znXati^ 

Vnvcc'd'i'izi* Develop documentation and 
evaTuation p ^cedures for your oto dif- 
fusion activities. 

Vcv(>ZO'p OvQAaCIJ^J^;^^ Develop 
a'^n^^ve^ra'lT'pTan that devotes an appropriate 
level of resources to creating awareness 
within selected target audiences of the* SF 
operation:., D/D projects and the NPN in 
general . 

■ ^05 



9. 



Capability Comments: 
Low High 

1 2 3 /. 5 



12 3/(5 
1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 
1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



Dissfminat loii Tasks (Continued) 



1 0 . V qa Ljn / V^vclop ALM/iznQA6 hlat^AiaZ^. 

Design/develop awareness materials such 
as brochures, news releases, indep 
descriptions, and audio-visual presenta- 
tions. 
♦ 

Design/develop awareness presentations of 
varying duration suicable for use with 
specified target audiences. 

12. Co^idacL t AiOaA.Oie6 /^ KqXavaJxQj S > Conduct 
awareness activities for a variety of 
audiences at the\ local and state levels. 
These activities to be directed towar^ 
developing an awareness of specific OA^s, 
the NDN, and SF or all. 

13. dev elop kdoptoA SdizcXion (lhJjt2AA.al 
P/iOCedu*iC/5. Develop both criteria and a 
process to select districts to receive 
training from among those expressing 
interest in the project. 

14 . Hzgotia Xt Involvmoit wiXli Votmtiol 
kdo]^W^S . Negotiate yoar involvement with 
potentia'l adopters and set mutual expecta- 
tions. This includes confirming availabil- 
ity and suitability of needed facilities, 
resources, materials and staff at the adop- 
tion site. . ^ 

15. VoA^O^m On^nizOitio naZ P^aqHC^S^6 . Perform 
organizational diagnoses of adopting school 
Systems in order to identify key personnel 
and subgroups and eventually obtain their 
conj^itment to the adopter. 

16. P^ Oii and Coo\dinatz iKdLninQ . Plan and 
coordinate D/D training events for adopting 
school staff based upon their needs and 
capabilities. 

17. Per eiop Sappo^ Me cAa>u^ms i\)ithA.n Vvs ty'-Uct. 
Develop support mechanisms within the school 
to complement the new program. 

18. CKQOtQ. aK Jfr»pgcm>i ^a^O)t Plan. Create an 
implementation plan for use by thb local 

* adopter v/hich includes objectives, staff 
assignments, budget control, and a timeline. 



Capability 
Low High 

1 2 3 A 5 



Comments: 



1 2 3 A 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



ERLC 
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^i^s^;cro^na t i(»n Tasks (Continued) ; 

19. Im/.xf gi^ie nj: Zva luation V uig n Ro^jatcd t o 
Vocmoitlnc} 'Xdop fion. Implement an cvalu- 
aTion~dcsign directed toward verlfxcation 
-of implementation and student impact assess- 
ment . 

20. l\o\i^^^ cind CondacX VoUoi^'Up . Monitor site 
and conduct follow-up technical assistance 
to adopting school. 

?i. Vko\) idQ.^^^pojiJU_. I'^rovide reports consistenL 
vTTtTrThc needs and requirements or*fund-?.;'g 
agencies supporting the diffusion eifort. 



Capability 
Low High 

1 2 3 A 5 



Comments : 



1 2 3 A 5 



1 2 3 A 5 



^07 



ERLC 




STATE FACILITATOR NEEDS ASSESSflENT SURVEY 



wvv^v.w.v^w^ This slirvey lists^ number of dissemination tasks associated with' the success- 

iSrrii^Sl^ing'of state Facilitators in the National Diffusion Network. For -each task, we 



would lik£ you to indicate your project's capability by circling one number from l.to 5. 
Use the following code in making your decisions: 



LOW PZRCEIVBV 

cAPABiLiry 



A 



\ 



HIGH PBRCEIVEV 
CAPABILITY 



At this time, our project is not functionally 
addressing this task. 

Although our project has begun to address issues 
in this area, substantial improvement efforts 
should be undertaken in order to deal more effec- 
tively with this task. 

At present, our project is putting resources into J 
this area. However, in order to meet our Expecta- 
tions, improvements. should be made in the quality 
or extent of our approach. 

Our project is functioning reasonably well in. this 
area, but staff recognize the desirability of up- 
grading our^approach to this task. 

Our project is fully functioning in this area. 
There^is little need, if any, for improvement, 
since*at present, projecf expectations are fully 
being met. L 



KLC 
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PROJECT TI^LE: 



REPRESENTATIVE COMPLETING FORM: 
DAT^ 



RSU: 



20:) 



> o 



DI SSEMINATION TASK/SUBTASK : 

' " ' • ' * / 

1. Pev;e£op OveAo U. ViUa^ion ManCLggnzyuC Plan . Develop, use, and evaluate 
an overall diffusion plan' which includes objectives, budget planning, 
»- an activities timeline, staff assigpments, and plans for identifying 
local and other funds and resources to extend diffusion project 
salaries, travel, and neterials. ^ 

0 

1.1 Gather sufficient information about tho^TO: it§ history, develop- 
ment, the major' actors involved and th^ir functions, and terminology, 
to ensure compatibility of the project's overall diffusion plan 
with established procedures. 

1.2 Develop a( general project approach to dissemination tasks (rationale, 
outreach strategics—spread'/exchange/choice/implcmentation) . 



1.3 Set priorities and proportionately allocate staff time and funds 
(analyze diffusion costs, relate resources to scope of work). 

1.4 Specify the sequence of activities - to be followed by an adopting 
district in moving from an expression of interest to training and 
subsequent implementation. 



Capability 
' Low High 

1 2 4 5 



fomments ; 



12 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



12 3-45 



ERIC 



VcvoZop JiitQ^nal ^.\ananovcyi t Sir!>t (im. Develop an inter.ial mannr.ement 

s>;irLcm'to operate your project in an efficient and cost-effective 

manner. - , ^ 

2.1 Develop and implement a process to/ selection and training of/" 
project personnel. " 

2.2 Create a psychoiagical support system for project staff (build in 
regular communication and sharing) . 

2.3 Establish and work f^ir.h an advisory council/committee. 

2 4 Develop and implement an accounting system which incorporates 
appropriate techniques for cash flow, sufficient documentation 
for state and federel audits, and procedures for using grant 
related income. ^ 



1 2 3 4 5 

1 2 3 A 5 

1 2 3 4 5 

1 2 3 4 5 

"1 2 3 4 5 
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1 2 3 4 5 



DISSEMINATION TASK/SUBTASK ; ^ Capability Comments: 

' , , Low High 

2. Vavolop li'VttKnal ^^ianagzmQnt Sy6tejn {ContiniiQ,d] • ^ 

2.5 Develop and implement^ a procedure fot keeping abreast of educational i 2 3 A 5 
developments and issues which will improve your functioning as a - ^ 
State Facilitator (attend appropriate workshops and meetings, read 

relevant Journals, etc.):^^ j ^ 

2.6 Implement a computerized management ^ystem to facilitate the accom- 12 3 4 5 
^ plishment of a variety of tasks such as cost accounting, documentation 

of project activities, site monitoring, and evaluation*- 

2.7 Establish procedures for ensuring the continued cooperation of the 
LEA (or agency) where the project is currently housed, 

3. V tvcZcp Knoioltdqn 0^ cuid E^tabtUh R(LZciUo\i6hip6 iA)^h V/V^ and OthoA 
lOtij AppWVQ,d P^tOyect6 > Develop knowledge of and establish a working 
rclatianship with Developer /Demonstrators as definer" by two-way communica- 
tion ab^ut LEA interest, agreement as to adoption jrocedures, cost distri- 
bution and general coordination. ^ 

3.1 Obtain; analyze, and organize relevant materials that explain D/D and 12 3^5 
JDRP projects, organizations, and goals. 

3.2 Determine services offered to and procedures ji^equired of LfAs in 1 2 3 4 5 
relation to awareness, training, adoption, and evaluation (staff, 
facilities, materials, scheduling, tests, and inservice time). 



1 2 3 4 5 



3.3 £stablish working relationship with D/D staff and come to an agree- 
ment as to appropriate roles/responsibilities for awareness, training, 
implementation and follow-up activities. 



1 2 3 4 5 



4. Become g Rgi^ouAce Sa^e . Become a resource base where potential adopters 1 2 3 4 5 

can easily access NDN and other related material/information. 



4.1 Acquire NDN related brochures and materials prepared by OE or ED. 



1 2 3 4 5 
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DISSEMINATION TASK/SUBTASK : 



Capability Comments : 

Low High 



4. Become a Re^ou/ice So^e [Coritinutd] 

A. 2 Catalogue/reference >D/D and JDRP projects (and related resource x 2 3 4 5 

materials) according to a variety of indicators for easy client 
access (e.g., content areas, target audiences, costs, etc.). 



4.3 Identify expefts/specialists who can provide additional information, 
guidelines, and help to clients. 



4.6 Acquire information about the JDRP process. 



2 3 4 5 



4.4 Discover alternative funding sources that will help clients to 12 3 4 5 
install programs and b^^icom^, familiar with procedures for accessing 

t)iese sources. 

4.5 Gather information as to federal/state statutes and guidelines which 12 3 4 5 
apply to programs (e.g., ESEA Title I, IV-C, and other application / 
and legulation procedures). 



1 2 3 4 5 



4.7 Acqufre information pertaining to existing information resources 1 2^3 4 5 

including data bases and clearinghouses (ERIC), private organiza- 
tions and associations, and other dissemination networks- 



5. Tdtntcfy ToAgcX AudX.znc(l,!> . Identify appropriate target audiences for your 
project . 

5.1 Identify basic audience groups operatin;; within state or region 
(e.g.. Math, Early Childhood, Superintendents, Principals, Title I, 
Handicapped) . 

5.2 Identify and interview critical actors (e.g., SDK personnel such as 
Title IV-C coordinators, or vocational and career education coor- 
dinators) who possess information and insight about the various 
audience groups. 

5.3 Obtain statewide/regional/local needs assessment information. 



ERIC 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



DISSEMINATION TASK/SUBTASK: 



Capability 
Low i\: gh 



Comments : 



5. Idcatc,<[/ ToAg^cX Audicncu [Coyitinucd] 

5.4 Determine the general direction of the state educational system in 
* terms of formal state priorities and informal programmatic trends. 



1 2 3 4 5 



' Coo^dinatz Stcvtd TatuJUXatofi UjonJU^^iXh RoZatdd Agencxc^ . Build 
effective working relationships with the State Education Agency, other 
diffusion projects, and various communication networks such as profes- 
sional associations. * , 

6.1 Obtain informatioiwjn rules, policies, and procedures at local, 
state and federal levels. 

6.2 Locate and access potential sources of support for dissemination/ 
diffusion of your project (HEW offices, universities, labs, private 
consultants, funding agencies, resource/service centers, etc.). 

6.3 Establish areas of rcllaboration and communication with potential 
support groups and dissemination systems. 

6.4 Determine SEA and other resources which can be used to support SF 
operations. 



1 2 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



SpZCUjiJ IvaZuation GlUdeJUnOyS joK KaoptoM * Develop documentation and 
impact evaluation guidelines for adopting school districts. Specify 
Adopter to Facilitator reporting requirements. 

7.1 Specify types of data (consistent with DER/NDN evaluation guidelines) 
which LEAs will be called upon to gather* For example; 

—number and types of D/D projects adopted. 

—size of 'adoption (e.g., number of schools, classrooms, teachers, 
etc.) 



1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 



ERLC 



if; 
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DI SSEMINATION TASK/SU3TASK : 

7. S}JC(Uf^tj Evaluation ^^aidttoxtt jo^i AdoptOM [Continut dl 

—fidelity of adoption (core elements of project implemented) 
—quality of adoption 

— s-tudcnt impact delta (e.g., test score, perceptions of;studcnt 
attitude change). 

7.2 Develop prototype recordkeeping and documentation forms for LEA use. 

3. V(i\;(iiop Vocwmitdtion and EvaZuation P/iOtdduAU . Develop documentation 
and evaluation procedures for your own diffusion activities. 

8.1 Prepare a project evaluation design consistent with DER/NDN 'evalu- 
ation guidelines related to SF projects. 

5.2 Develop project recordkeeping and documentation forns to k ep track 
of diffusion activities (e.g., correspondence log, project visita- 
tion log, awareness and ^"^ainlng logs). 

3.3 Specify type of information to be collected, develop instruments, 
and gather data to ensure timely feedback on: 

—the effectiveness of awaieness activit|fes/workshops and materials 
— the needs assessment/selection process 

—the short-term effectiveness of the training program as well as 
the adequacy of the training prngrara as the foundation of a pro- 
giara ad jption 

—product (brochures, newsletters, etc.) effectiveness 



Capability Comments 
Low High 



12 3 4 5 

12 3 4 5 

1 2 3 A 5 

12 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

12 3 4 5 



1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



D ISSEMINATION TASK/SUBTASK ; Capability Comments: 
Low High 

8, VzvdZop VocivmiitcuUon and EvaZuaXA,on P^oco^duAo^ {CoyvUnuzd] ^ 

8,4 Develop procedures/ins truinents to gather project-wide adoption ^ 
information related to: 



— coverage and pattern of adoptions (number and diversity of 
adoptions) 

— Size of adoptions (number of schools, teacher, students 
affected, etc.) 

— quality of adoption 

— fidelity (core elements implemented) 

— user satisfaction 

— student impact. 

8.5 Specify procedures to determine the cost-efficiency of your project. 

9, VzvqZ oP 0\JQAall AiCOAZnOA^ Plan . Develop an overall plan that devotes an 
appropriate level of resources to creating awareness within selected 
target audiences of the State Facilitator operations. Developer /Demon- 
strator projects and the NDN in general. 

9.1 Compare and contrast the alternative awareness strategies with 
regard to costs, advantages, disadvantages, etc. 

9.2 Determine for your project the strategies wWlch may work best for 
different audience types (e.g.', Title I Coordinators, State Admin- 
istrators, Superintendents, Principals, Teachers). 

9.3 Outline a statewide awareness/publicity campaign for coatacting, 
involving, and influencing key decision-makers which includes 
initial outreach activities and more intensive fMlow-up. 



1 2 3 4 5 

1^ 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 



ERIC- 



DISSEMINATIO>J TASK/SUBTASK ; •> ^ V_ Low High 

10. V z&lcjn/VQ.VQlop km^QMli HcutZ/iMiU . Design/develop awareness materials 
such as trochur^, news, releases, .indepth descriptions, and audio-visual 



Capability Comments: 



10.6 Design procedures/forms to respond to client requests for further 
indepth information (e.g., mail\ telephone or on-site follow-up 
to deternine areas of need/intc^st/priorities) . 

10.7 Prepare/obtain secondary awareness material such as pamphlets 
describing certain D/D projects in-depth for selected clients 
based upon interest/need priorities. 

10.8 Prepare audio-visual materials/presentations for your project. 

11 Vc^.ian/V zvQIop /^^<VLtn<L&6 VKUtniJltionh . Design/develop awareness presen- 
tations of varying duration suitable for use with specified target 
audiences . 



1 2 3 A 
> 



1 2 3 A 5 
1 2 3 A 5 



presentations 

10.1 Obtain relevant resource material related to "packaging" your program 
(e.g., samples of existing brochures, Resource manuals, etc.). 

10.2 Set goals and objectives for outreach materials in light of special 
target groups. 

10.3 Outline essential infWmation to be included in various outreach 1 2 3 A 5 
materials to geneiate interest in your program, including content, 

illustrations, graphs, photographs. 

10.4 Prepare initial awareness letters, Vro^hures, program abstracts, 
panfphlets, and newsletters for selected audianccs including signifi- 
cant others in decision-making positions. 

10.-6. Develop and update mailing lists. 



1 2 3 A 5 

1 2 3 A 5 

1 2 3^ A 5 

1 2 3 A 5 

1 2 3 A 5 

1 2 3 A 5 

1 *2 3 A 5 



11 1 Set goals ard objectives for various types of awareness presentations 

based upon client needs/interest/ priorities (as determined through ^ 
formal or informal needs assessment). /i*. 



DISSEMINATION TASK/SUBTASljl ; 

11. "^Q^ign/VzvQjiop AmAmz66 P^Q^QrvtdUorU [Continazd] 

11.2 Outline essential information to be included in various presenta- 
tions including content, appropriate materials ,s^ctc. to explain 
your rple and how to use your services. 

11.3 Design presentations for state and regional conferences /^educa- 
tional fairs, and individual district awareness sessions using 

a variety of presentation formats, such as lecture, debate, films, 
videotapes, slide presentations, discussion, etc. 

11.4 Design procedures to respond to client requests (during presenta- 
tions)^ for further involvement. 



Capability 
Low High 



1 2 3 4 5 



1 2 3 4 5 



Comments : 



1 2 3 4 5 



12. Conduct /^aAtnz66 KdU\)JUULZJt^ . Conduct awareness activities for a variety 
of audiences at the local and state levels. These acti-vitics to be 
directed toward developing an awareness of specific O/Ds, the NDN and 
State Facilitator, ot all. 

12.1 Arrange with Developer/Demonstrator for services related to aware- 
ness presentations and on-site visits. 

f 

12.2 Determine piggy-back possibilities for conducting awareness presen- 
tations with SFs in ;\eighboring states and/or agencies within state. 

1 

12.3 Develop necessary prc-conf ercnce and conference forms (expectation 
forms,' registration forms, etc.), letters of invitation, etc. 

12.4 Coordinate local arrangements (e.g., hotel, etc.) for conducting 
awareness presentations. ^ 

12.5 Prepare for and arrange on-site visits, e.g., SF to D/D; LEA to SF; 
SF to LEA, etc. 

12.6 Distribute awareness material in a cost-effective manner. 



1 2 3 4 5 



1 2 3 A 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



O /A — ' 



DI SSEMINATION TASK/SUBTASK ; 

12. Conduct A(caAene^>> kcU\)ltLQA [C^Unatd] 

12.7 Publicize new programs and services on 51 regular basis by^' using 
ncwsletteiTs, brochures .See. 

12.8 Conduct 6ffectlj/e presentations. — ' 



Capability 
Low High 



1 2 3 4 5 



1 2 3 4 5 



Coinments; 



13. Vzv^op Adoptz^ StlzcJxon C^QAia/P^oczduA(i6 . Develop both criteria 
^nd a process to select districts to receive training from among those 
expressing interest in the* project. 

13.1 Conduct needs assessment activities with intcrcs£cd LlilAs to 
"screen out" window shoppers, i.e., determine a) exact program 
needs; b) philosophy/attitudes; c) history of community support; 
d) staffing arrangements; c) resources and facilities available; 
t) level of commitment. 

13.2 Assist LEAs to develop and refine criteria for screening and 
selecting D/D projects suitable to their needs. 

13.3 Serve^as a liaison between LEA and D/D, i.e., facilitate dialogue 

betW(?iien LEA and D/D. 
"^.^ 

13.4 In conjunction with appropriate Developer/Demonstrator , select LEAs 
for training and notify. 



1 2 3, 4 5 



1 2 3 4 5 



1 2 



1 2 



1 2 



3 
3 
3 



4 5 



4 5 



14. HtqotlaZz JnvotvmQAVt loUk PotayvUal AdoptCM . Negotiate your involvement 
with potential adopters and set mutual expectations. This includes con- 
firming availability and suitability of needed facilities, resources, 
materials and staff at the adoption site. 

14.1 Interface with D/D to determine availability to train, number of 
trainees, training requirements, etc. 

14.2 Determine feasibility of networking for training (i.e., bringing 
together a number of potential adopters of the Developer/Demon- 
stratox: project for a single training event). ^ 



12 3 



1 2 



1 2 



3 
3 



4 5 



4 5 



niSSEMINATIOS TASK/SUBTASK; 



Capability Comments: 
Low High 



14. l^aqotio-td Involve/^zyit lAiiXh Potzntial XdoptdAi {Continazd) 
1A.3 Determine training site. 

14. A iJfevelop a training/adoption agreement between LEAs, D/D, and 

Facilitator that addresses scheduling, cost, scope o/ responsi- 
bilities, including functions such as training, t^hnical assis- 
tance, and evaluation. 

15. PcA^^o m QfLciCLyiizatioyiOil ViagnOiSyl> . Perform organizational diagnoses of 
adopting school systems in order to identify key personnel and subgroups 
and eventually obtain their commitment to the adopter. 

15.1 Learn the norms, rules, constraints and leaders of the client 
system (map the system). 

15.2 Assi$t adopting district in translating needs assessment /program 
selection information into general statement for communication to 
key school community personnel. 

15.3 Identify dissemination/liaison personnel in adopting systems, and 
the key people who should be involved in training/adoption 
octivitias . 

'l6 Pian and CooAd-biUe. Tnatning . 'Plan and coordinate D/D training events 
for adopting school staff based upgix^eir needs and capabilities. 

16 1 Provide logistical support to adopting districts and D/Ds to coor- 
dinate training activities, e.g., 'secure training facilities, 
coordinate schedules, assist LEA with travel expense, etc. 

16.2 Publicize D/D training to neighboring SFs for possible collaborative 
efforts. 



ERIC 



1 2 3 A 5 
1 2 3 A 5 



1 2 3 A 5 

1 2 3 A 5 

1 2 3 A 5 

1 2 3 A 5 



12 3^5 
1 2 3 A 5 

1 2 3 A 5 



_ , Capability Comments; 

DISSEMINATION TASK/SUBTASK ; Low High 



17. PeugXop SupponJ: Mec^an^m^ wlthJji VlbtfUcX . Develop support mechanisms 
within the school to complement the new program. 

17.1 Ensure that adopting districts plan appropriate orientation and/or 
training for staff, citizens, and .students who will be affected by 
the Developer/Demonstrator projecA^^ 

■ 17.2 Help adopting district organize inservice training to complement 
the D/D program. - 

17.3 Assist decision-makers within adopting districts in finding financial 
resources to support the long-term implementation of the project. 

18. Cfizatt an JmplzirnvtcUion Plan . Create an implementation plan for use by 
the local adopter which includes objectives, activities, staff asssign- 
Ticr.ts , budget control, and a timeline. 

■ 13.1 Develop a workbook or set of related forms for use by local dis- 
tricts in planning and .iranaging the phased implementation of 
Developer/Demonstrator projects. 

18.2 Work with adopting districts to modify the program plan to meet 
local needs '(adaptation) . 

18.3 Help adopting districts set goals and objectives and develop work ^ 
plans for implementation, 

18.4 Help adopting districts establish priorities' for activities . 

18.5 Help adopting districts develop a timeline for implementation. 

18.'^ Help adopting districts estimate realistic per pupil costs of 
adopting an innovation. 



1 2 3 4 5. 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

12 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 



ERIC 



18 7 Assist adopting districts in developing plans for disseminating 

information about the project within the district and in responding 

to requests for information. ' •, C 3 } 



DISSEMINATION TASK/SUBTASK ; 

19. Imptmovt Evataation VoA-ign Rolcutdd to VotrntvitijiQ KdoptiOYi . Implement 
an evaluation design directed toward verification of implementation and 
student impac*" assessment. 

19.1 Negotiate with D/D and adopter to implement a reasonable evaluation 
design to measure quality of implementation and student impact. 

19.2 Assist adopters in gathering student impact data. 

20. \KQ'nAX0 K and toYidndt FolZoi^)'Up . Monitor site and conduct follow-up 
technical assistance to adopting school. 

20. 1 Arrange and conduct site visits to provide technical assistance 
where appropriate. 

20.2 Interview Cf ace-to-face or telephone) site participants or send out 
questionnaires to obtain information on attitu^^os, interests, 
activities, reaction to or evalaation of the project. 

20.3 Assist school districts in developing plans to institutionalize 
the . improvements being achieved through project implementation. 

20.4 Develop and implement an overall plan for maintaining regular 
:ommunication with adopting districts. 

21. P^cvidt Repo/>tt4. Provide reports consistent with the needs and require- 
ments of funding agencies supporting the diffusion effort. 

21.1 Prepare reports coiSsistent with the information needs and desired 
format of the Division of Educational Replication (U.S. Office of 
Education) . 

21.2 Prepare reports consistent with the information needs. and desired 
format of the State Education Agency where appropriate. 



232 



Capability Comments: 
Low High 

1 2 '3 4 5 



12 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1 2 3 4 5 

1, 2 3 4 5 



3 4 5 
1 2 3 4 5 



1 2 3 4 5 
1 2 3 4 5 

1 2 3 4 5 
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